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Note to the Reader 

% 



In this report the term "experimental grotxp" reSers ta the Project Assist 



schools - Palm, Metz, and Hartiji, and the term "control §roup" refers to 
those schools which were designated as general aide coopari'soti schools* 
Throughout the first project year it bacase increasingly, ob^ous that 



this latter group could in np wrf^ be conaidered a control group as the' 
term is coonJonly defined. Itiere were no strict controls placed on these 
schools requiring the^ to utilize th^ir aides in a general way only. Nor 



were any categorical' restrictions, placed on the new programs %rfaich were 
introduced into these comparison schools during the, year. Consequently, 



some of the comparison schools were more like "experimental" schools 

• • • 

than the controT schools. they were, envisioned to bef at the project oytset* 



CLOSSAKT 



affective - a ten imed to de8crll>e f?ellxig or eaoMon Instead of , 
thought . - 



AISD - the Austin Indej>cndent School District. 

basal-reader - a hook written for studeats^ designed at designated- 
level of difficulty and constructed to develop read- 
ing skills and vocabulary, 

- ■ * • 

BUlngiial/Blcultutal Project. - a federally funded program the purpose 

of which Is to, make available to al- 
norlty group jstudents a learning cur- 
riculum In their primary language that 
promotes appreciation of their culture* 

Boehm Test of Basic Concepts - an Instrument used to* measure learning 

readiness Skills of klndergarden chil- 
dren. 

California Achievement Test - an' Instrument which measures ability t# 

understand the content material pre- 
sented, the performance of the student 
' * ' ^ ln>' applying concepts to problem solving, 

• . and the performance of ^the student In 

. , using the tools of heading aad math 

In progressively difficult situations. * 

classroom observer - an external agent Vhose principal task is to 

gather data by Various instrusi^ts and observe 
>K ' behavior In a classroom situation. (Soce.tlmes 

called process evaluator) . 

•Cogpltive a term used to describe mental processes or thought. 

CoDsnunications Skills Project - an AISD piK)ject funded by Model Cities 
• ' ■ and Title I. It provides additional 

staff, staff training, parental in- 
volvement, and special materials and 
equipment t^) four scho<^is (Brooke, 
21avala^ Ortega, Blackshear) for the 
purpose of Improving studTfents* read- 
» Ing, learrving, and xommunlcatlng skilli 

conte?ct the situation in which the project functions; factors, both 
positive and negative, th^t prevail In the experimental and 
control situation, over which the Pro*ject has no control. 
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II. CIFO evaluation aodel - Cqatext Input Processes Outcoaes, the^nodel 

used-^byxhe Austin Independent School District 
. Office of Res^rch and' Evaluation to evaluate 

the performance, both on-goin^ and final, of 
•' an educational progrma. - ' 

• J,2. decision questions questions concertiln^* the effectiveness of theT 

^progra^, posited. by system, program,* and school 
" * .tftaffs, and for which data, i9 supplied by the 

, . ^ . 'evalu^tid6* staff • 

, 13. Dolch %iK>rd list - contains the 500 oost.foanon words found In many 

basal readers. 

14. ESAA - Emergency School Assistance Act, passed by* Congress in 1973 

to aid schools undergoing* ^e desegregation procfess. ^ 

15. ^ ESAA Advisory Coiaaittee ^ Emergency School Assistance Act, an 4^h-^ 

^ nically balanced group -of approximately 

, • • forty Q^bets of the comunity whose job 

is to comment and advise cm ESAA progra^is. 

16. encuad>erance of funds the withholding o^ a specific amoiint of 

J * money to be spent ^at a later time to a - 

• , specific purpose, . 

17. ^EC - Encylopedia Bri^nnica Educational Corporation, the f^rm .-r • ' 

%rhich produces lEIR materials and training. ^ ^ 

*• ' • • 

18. evaluation design *- an outline of a system by which the evaluation \ 

of a program will proceed. 

13., exp^iment4l- - - in reference to Project Assist, the schools *h Which 
% the -reading. project hypothesis is being ^tively in- 

troduced and tested. 

2Q. fo/ced-choice test - an instrumdnt in vfiich jx student must 'make a 

selection among several answers given him in* 
an item. 

21. formative evaluation - ongoing evaluation which provides* data for 

the revision ot a ^program on a short terra 
. * * basis. 

\ * ' ' 

* 22. gain • a statistical increase; usually defined as pfie difference 

between, a prescore and a pos£score. ' ^, 

■ • " " /• ■ . 

23. general aide - persons whose purpose and training is directed towards 

w overall assistance to student. a«d teacher. 
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24* *G.K.D^ - General Bdutatlon Dlploaa^an eqolvalax^y of the generally. 

conferred high school dlplou, ^ i ^ 

^ffaan system a nechanlzed learning and reading- TCQ^raa* 

26/ individualized instn^tion - instruction vhich ici hfsed on the in- 

• ^ dividual needs of each child* This 

^ J . type*Qf instruction usually occurs In 

.^aalier groups and uilh a' saaller 
teacher /learner racid than does non- * 
individualized instruction> . * 

r . * - T 

27. inputs^ resource's such as -extr^ staff, training; and project ac- 
^ tivitles which occur outsider the classiSoom. 

28. inservlce tralbin^ - any training which occurs after th^ start of 

the instructional phase. of a program. 

• • • •*/•".. *. ■ 

29. instructional diagnosis - the analysis b3t a teacher or aide of a ^ 

student's learning progress. <It may be. 
• . oral or written. 

t 

30. ^strument - a test; a measure; 'an evaluation -,tool. 

31. ^ interview - a session /between 'suj>ject and process evaluator) In 

which data Is orally given and extracted for the pur- 
pose of program evaluationv ^ * * 

32. * item - any o'f various questions on a test. 

33. Language Arts. Fair - events held at t^he end of the 1973-74 school 

^ , year at Metz and Palm elementary schools. 

Students and visitor^ were Involved In LEIR 
activities, and the books written by the fttroents 
throughout the year were displayed and honored. 

34». Language Experience In Reeding (L.E.I.R.^ - a reading" approach used 
at Metz and Pais schools. LEIR accepts the language, that 
a child brings to school *^nd acts upon that. This approach 
' is based cm the philosophy ^t hat what a child thinks can be 

Said, what he sayj^ can be written, and what he writes can 
- ' be-read by hicself alQ' others. 

35. Likert-type scale - a question format which contains a statement fol- 
lowed by a- continuum of responses from which a 
person is 4sked to thoose .and designaf e| the re- 
sponse most like .his/l^ers on the statiteedt. 



'Examples: 
Row much 
t;ivitiesi 

never rarely sometimes often always' 



Row much do you use your Project Assist a^de for reading^ instructional ac- 
1 '^2^ 3 .4* 5, , 



36« nean - the average of a set of nuabers* ' 

37. minority groups - ethnic groups other than Anglo/Caucasian peoples'; 
^ \ . In Austin, Texas, this phrase generally refers to 

blacks- ^nd/or Mexican-^Aoericans • 

38* N • a symbol denoting the number of imits in a group. 

39. objective - a- stated goal of ^ prograo, usually very specific. 

40. - observation - a period of tide during vhicH a process cValuator • 

• witnesses and records, for the pu'^pose- of evaluation, 

• . . the various functions, resources, and activities of a 

cflassrooQ* 

, 41» outcoaes - the results of the project, .defined in terns of student 

.behaviors arid acfhievenentsv « ^ 

42. . (p •05) ^ a syrabol used to describe an event which is likely to ^ 
J occur by chance no store than flye twines out of a hundred* 

43. percent attendance - the averige daily school attendance divided by 

* ^ the average, daiXy school membership, expressed 

as a j>ercent . 

44. phonetic ana/lsis - an instrument used to orally extract phonetic 

deficiencies dnd descrepancies in the students 
tested. ' s 

45. pilot project - a tens us^ to characterize an experimental program, 

' ^ the effectiveness of wh}ch is being ascertained. 

46. Piers-Harris Children's Self -Concept? Scale - an ins triunent 'used to 

ascertain the level of self-concept in 
' ' ^ elementary and junior high age children. 

' 47. post ""^^^a^ second^ administration of a test after and interval of tine 
in order to neasure individual gain' or loss in areas covered 
by the test." 

48. pre - an* initial adiftlnistration-bf a teet that is to be administered 

again at a later date in order to Pleasure individual gain or 
loss in areas covereJ by the test. - . . 

49. Prescriptive Reading Inventory .(P5i) - ,nn Instrument which djefjnes a 

student *s perforuiclnce solely in terms 
, • of bchaviorally stated pjjjeft Jves, J^e 

^ ' , has or has not Tiastcred, 
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50. ^eservlce traiiring - any training held for and attended by the par- 

' ^ ticlpants of a prograa prior to ita Initiation. 

51. probability - an arlttoetlc expression descrllring the lUcehood af an 

« occurreilce of an event. « 

52. processes - in reference to Project* Assist, the classrooa activities • 

vhich impijemept the project Inpats and strive to yield 
.the project outcome objectives. ^ ' \ ' 

53. process evaluator - see "classroom observer" 

4 * 

54. Pupil-Teacher Ratio (PTR) - a manerical relation describing the 

nuiaber of students to every teacher, 
i.e., 23/1. 

55. questionnaire - a formulated'' series of questions designed to elicit 

' written data from subjects for the purpose of cval- • 
^ ^tion. ' f . ^ 

56. random selectloa - a sample of the^members of some total population 

, . /• drawn in such a way that every member of the. pop- 

p . ^ ulation has an equal ^hance of being included. 

57. reading aide - an agent whose principal task- is to provide assistance 

to the teacher and tHb student In the classroom so as 
^o measurably raise the reading level of the student. 

58. reading lab - specially equipped rooms staffed and funded by Title I 

resources, provided for the- benefit of those students 
who need individualized instruction on reading skills. 

59. Region XIII Service Center - one of 20 Texas-funded resource centers 

- ^designed to assisC educational efforts 
in tbe'areas in and.around Austin,' Texaa. 

60. reliability - the extent to which a test is consistent in Itf mea- ' 

. surlng. • ^ 

61. response - in an Instruront, ^he answer given to a question either 

written 'or verbal. 

62. self -concept ,a term used to describe the d^ree of personal esteem 

that a student holds for 'himself. 

63. significant differenpe - a phrase used to signify that .the difference 

between two statistics is not ^likely to occur 
■ ' , more than a certain prcdctemiped number of 
times by chance. 
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64.. Standardized Ins^ruaent - a test designed to provide a aysteaatlc 

sanple ot Individual performance^ scored 
• . - in conforiHnc^^th definite rules and 

Interpret^ in reference to certain nor- 
mative information^ 

65, statistic - any numerical datum; an estimate of a variable. 

66. ' statistically slgnlf leant - a phrase «sed to describe an important 

V numerical difference between two or more 

i . statistics. ^'-'^ . 

6). structural analysis ^- an analysis of the proper use of worc^, their 

stems and prefixes. 

'68." subject - in this report, a person lAose behavior is being measured^ 

^ in some way.' 

✓ ' I - 

69. siamnativc evaluation - an Valuation conducted ^at the end of a pro- 
* ' * gram, attempting to report the degjree of 

success of that effort. 

• * 
70r System Development Corporation - a firm in Santa Monica, California, 

which was awarded the contract for 
die national evaluation of ESAA ^ 
pilot programs. Austin sthools 
^ , • Palm and .Brooke were randomly 

selected as evaluation units during ^ 
the 1973-74 school year. 

71'. teacWcr aide - la reference to Project' Assist, tho%p persons. whose 

• - training is geired to assistance in the area of read- 

•Ing achievement. ♦ . 

72. t-test a statistical computation used to determine whether or not 

. two different statisti>:s are significantly different. 

73. Tide I - the flr§t of several sections of the Elementary and Secorfdary 

education Act^ The first title Is specifically intended to ' 
raise the educational levels of minority students. ^ 

,74. vailldlty the extent to which a test does. the job It was developed • 

to perform. 
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ABSTRACT 



Tills jr«port fft—mttm .data gatlMrsd .dorlag tht school yea/ on 

ths Aostln Indspsndoot School District (Ltstia, T«us) Iflwsntktioo , 
of ths ESAA I Pilot Project^ locally kaom as Projoet Assist* tk tmo 
alsaentary schools (Mat* and Paltt) aad.oos Jaalor hl^ (Msxtin)* Tba 
project was originally daalgnad to taat tiia faypothasis that stndaots 
laarning in achools vith trained reading aides will read better than 
students learning in achools with ui^raiJied ' general Aidee, and better 
than stodents vorking in schools with no aides St all. TWo conparlson 
groups vera designated as the latter two groopa.' ^ 

Classroon obsenratione indicated, on the ebolot that reading aides art _ 
involved in ttorr Instructional dctlTittas, nse aore instructional 
»trategieSf and work in claaaroons nore than uatrainad gederal aides ^ 
do. Teacher t aide, and principitl reactions to the prograp are, in ^ 
general, po^itlve^^ although aUes ind -teachers had nany suggestions 
tor laprovenent of the project, particularly aide aq^ teacher training. 
Patent In^enrlevs indicate that there is gitneral cownity support for 
what Projact Assist Is attesqitlng to do and t£e nathods for acconpllshlng 
it. Students accepted reading aidea ks i^atructloti^l peraonnel. 

Despite problMs vlth the achievement sMSures used in the* evaluation, « 
the data indicate that student reading achievement during the first - 
project year was not appreciably different than li^ would have been 
ylthout Project Aaalst. Ro gains werf aeen in self concept in the 
project sehdois. Sons gains at the elsMBtary level In attitude toward 
reading and sohool att^idance were seen* 



PROJECT DESCRIPTION 



P R 0 G.A A M • D E S. C R I P T I 0 M 



Introduqtloi^ ■ ' 

^ject Assist is a«1973-t4 pilot project In the Austio Independent 
School District (AISD) funded ^.the EaMtgency School Assistance Act ' < 
(ESAA) for $297/000.^ fbe program vas eftabliafhed/ i^ response to a < ^ 
need to? reduce the discrepancy In reading \abtiieveiient between majority-^ 
^nd Ainority-grpup student's. The project focuses on the use of teach* 
ef aides as instructional reading aide s'vho have been trained in ready- 
ing instructional' XecWiques uslx^ a specific set of reading aaterials; 
The project was designed to test the following hypothesis: 

Students vho'are in contact '^tb teacher aides who have had ^ 
specific traittfng in the avea of reading instruction, vill^ 
learn to re^' better than ^tudents vho are in contact vith 
' teacher aides who have had 'no readitfg training, and also 
better than students ^dio are In contact With no teacher ♦ 
• / aides* ' .\ ^ ' . :^ 

tTh^^ above-described three groups oi students being, aeasured in this 
study are: ' . . . ' * . 

, ' Experlihental Schools General Aide Schools No Aide Schools 



Mets Elementary 
Palm Elementary 
.y Martin Junior^ High 



.Btooke Elementary ^ 
Ortega Elemdntary 
Allan Junior Hi^ 



' pecker Elementary 
Dawson Elementary 
Fulobre Junlot EigU* 
V Travis Heights Sixth 
Grade Center 



Th^re are several, components' to the project. Thc^e will be described 
fn the following sections* ' . 



Teacher 'Aides 



> 



The project focuses on the use of instructional reading aides* These 
aides were^to be selected from the school neighborhoods and from minor-' 
Ity. groups. Each aide iiv jphe elementary schools worked with the teach- 
^ers at«one*grad^ level* Aides at the junior' high level worked with^ 
Qlassrobm teachers (ot either r^dingy English, or. social studies); 
Xll the aides were placed in schools to work exclusively as instrucr 
Clonal classjroom aides on the rficHmg task. 



Training • . , • . 

Prior to the beginning of school, the aides .vere given .intensive read- 
ing Instructional training ovitr- a four week period. ^iMAiUtd 
additional inservice training during the i^oject ye^^HHIlE tjach- 
era at the three project schools also ^reeeived trafSBilhroughout the 
>ear on the use of readi^ materials placed .in thelji^dfchools and in 
the effective utiliz'ation of the Project Assist aidec pl^ed in their' 
classrooas. '• . ' ' ' .' • • 

In addition to the ^ijove graining conducted by the project cqprdinator, 
a cottsvltant with Encycldpedia Brltanaica Educational Corporation was 
contracted to, spend-4JL.days in the project elaaentary schools during 
Jhe year training aides and teachers in the' t»se of L.E.IJl. aaterlals 
and techniques. 

/ * * " ■ 

S Reading Materials . . ^ ^ 

Reading materials which the- aides w*re' trained to utilise were a key 
feature of the T»roject. The faculties at. each of the three experimental 
schools selected the reading currictflui which was utilised in their 
school. All materials '.purchased were evaloated by project teachers' and 
recoimMnded prior putchfs« of t^ materials by projecjt monies. 

Aides and teachers at \Se element le?r«l us«t^a language experience 
approach. Curricttlum called LanguasfS Experience ik Reading (L.E.I.R.) 
which was developed by Dr. Roach Van Alleij. The' Junior h'igh'aides and 
teachers .used a collection of materials, to promote iDdlvlduallsatlon of 
reading Instruction^ e.g. the hewspap^, au41oylsual aids, programed, 
reading curricula, efcc. ^ ^ •' ' 

Audid^isual equipment .(recorders, projectors, ricord players^ etcr) y^re 
alfo placed in the schools. - Library /6odks were bought by the project ' 
mi placed in the classrooms. Some /constable materUls for students'. 
Aides , and teachers' use (student workbooks-, paper, Imlncting film, 
fctc.) were also purchased by the project! 'Pilmstrips and fUms were 
bought and rented to provide experiences from wCloh students verbalised, 
wfote, and read. Professional resourcCVbooks were also ptovlded for 
tedchers and aides. 

Other Components .and Acfci^ies 

Although there was not/ a funded parental Involvement Component in the 
program, some, project /activities were initlafeed to protaote parental ' 
involvs«nt in the two elementary schools. Parents were recniitad and 
trained by project staff and school staffs to p^bllsh children's books 
It^ school publishing centers. 



Young Authors Fairs were held in April 1974/ at Mets axkd Pais to 
celebi^ate this vriting, illustrating and publishing of over 1,000 
books at these tvo*schools during the project year. Tha writing 
or these books was initiated by the X^E.TiR. curriculua^. and the 
Fairs were sponsored by thii project. 

Evaluation was also a conpox^nt of the project « A descjription of 
itslktivities is found in the following itectipn. 
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lutrodttction 



The evaluation of Project AJalat attei^tad to answer the following sajor 

question: L_ ^ ^ . 

Do students vho arrjn contact with t^rhrr aides vlio hare had \ 
specific -training in the area of readjSg instruction learn to \ ' 

tead better than jitudents vfao ar# in contact with teacher aidea * ^ ' ' 

who have had no reading training, and also better than students 
who are in contact with no teadier aides? 

s ♦ 

Additional questions* to be snswer^ revplye around several topics: 

prograa effects x>ther than achfinrwant, degree of prograa 1*p1if ntotlnn, 

and docu^tation of eztra-ptograB actlTltiea which aay affect the program 

and/or evaluation of die progran. * 

^ Mjor focus of this evaluation is baa«l on data gatberad by claasirdoa 
obaanratlon* and by l^tervtcM vltb prograa and scbool para<»iial. 

' ' ' ' < 

The following sections will describe the Project Assist evaluation' dealgn, 
the evaluation staff and their various actlvltlea, descriptions of the 
instruments used and their adwlnlstration, and data analysis conducted* 

» ■ 

Evaluation Design ^ 

The Project Assist evaluation design was grafted in August and Septeater, 

1973, and jfas revidwed by the AalaS.D. Si^erintendent ' s Cabinet in October. ^ ^ 

This drift of the design included: 

Dedsipn Qoattlona To B« Addressed The Project Assist Evaluation 
Prograa (Aja^l^s ' 
Data^ Collection And Analysis Overvleir 



There are. three levels of decision Questions; systcse level, prograt- level, 
and school and claasrooB level. Answers to the systesi-level decision 
•questions are planned to assist, the Board of Trustees and the Superinten- 
dent,' in making decisions relative to the continuance of the prograii. The 
infomation would 'also be useful to other grovps. Answers to progrn- level 
decision questions would' assist those charged vith la^lcaetttlng the program 
in tbe^ decision aakings. , Aump^s to school and olassn»level questions 
should assist those charged with aaklng dedalons at the school and class- 
;rooa level, e.g«, prlnplpals and teachers. 
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The 



tilree kii|^^( 



outc 



progrm o bAectlves developed for Project Assist* are: 

objectives - the levels of indent hdievlors vhlch t^ 
program is at tempting to achieve 

process objectives ^ the level of classroom activities which. If 

lapleMDted, are expected to result In the 
^ Achlevcae&t of the concurrent outcoae objectives 



input objectives^ - the level of . personnel, training, aaterlals^ 
'"^ i iad eictra-classroosi factors which. If achieved, 

J ^ «te eiq>ected to rpialt In the achievement of 
. * the concurrent prtK:ess andi^tcoseJibjectlyes. 

A prograa objectlvfes ayepriev 1« presented bo the foUowlng page. These ** 
objectives were developed by^ the 'evaluation staff, although It Is reco^ 
■ended that they be developed by both program and evaluation staff working 
together. ' i ' ' 

■ '': 

^« 4ata collection and analysis overview sheets si^>ly outline the ^pro-^ 
prlatre instnaeoifs' and analyses neg^ssary to aeasure the program obJeLlv«. 
AUo Included here ar« populations .,to be Masured, dates, and astbods * 
■easuring, and persotftf responsible for all these activities. 

The completed -evaluatioxi design is available fqr review in the A.I.S.D.^ 
>^flce of EvaluatlOT'. » 



Evaluation Staff 
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The projcj^ eyalui^ion s^aff is' co^>08«i^ of the following positions: 

> project evaluat^r ^ " ' ' • 

h 2 C'lassrooa observers 

1 secretary * • - , 

^ * • 

The evaluator is responsible for the evaluation, of Project iksslst, both 
f orMtlve and^ suMative evaluation. She is responsibie for .the construc- 
tion of the evaluation deaign. This responsibility includes the choice 
and/or desi^ o^aH instruii«its used, data analysis, data interpretation, 
and all reporting (both verbal tod written) to appropriate persons and 
grotips. ^ • 

■Ihe two clAssrooB observers provide input to the above-described evalua- 
tion actii^ties. Their «ain duties consist of the recording of process 
data in the for» of classrooii oteervatlons, interviews, and questionnaires, 
Dua' coding, clerical work, and 4at« interpretation is also involved in 
. their work. ^ . 

The evaluation secretary^ta resp^ible ^or all clerical wotk and-for 
^intainlng' account balances for tA evaluation budget. 

-6- ■ i & . . 



The Project A«8lst ev»lu«tlim aeasured stpdrats, teachers, aides, princi- 
pals, parents, and other cn—unity people* A sester chart listing the var- 
ioua iiMitruBents used and the populations to vbo« they were adslnlsterdd . 
Is sh(Wn on th^ foalovlng page* ^ ! . 

DescriptlonKSf tb^ instrneats end the details of their adainistratlon 
are f cmnd'^ecedlng each separate instrument r^rt in tha App«i4ices. ^ - 
Als^ covered there dte any ^probleas with t)ia Instr^aent and/or its adsin* 
Is^atlon which ai^t affect th(B validity of the data gathered. *Tbere 
wei'e soile ptohlems in this afea,#so the reader is ei^icouraged not to over*- 
loofc this particular point in r^riewing the tesulta o£ tbb evaluation 
'a^asures* » 

Data. Analyses ^ 



/For the aost part data vera aaal^raad u#int .the I^varsity of T««as at 

/Austin Coaputation Center facilities;* Keypmching services i^re obtained'' 
Jmfrom A.US.D. Coaputation Center^ tte^ University of Tes^ Coi^Ution 
^Center, and the Soutfaiiest education^ Pevelopaent Laboratory* Data coding 
/ was coapleted hy A.I.8.D. Office'of iBvaluntion staff and outside contrac- 
- tors. Soae data analyses were coatcattad by the project with Mr. JIm 
Sherrill of Austin, Texas. \ 



The University of feaus at Aiistia kMIAT^ aad 8P8S^ statistical package 

progress %fere used for aost oK the ^statistical analyses. Soae special pur* 
pose prograas were written ]by the ^evaluf ti(m staff and contrattors 
Dr. Hugh Poynor and Mr. Jim Sherrill. ^ 

i)etfailed ^lysis Vechnianes of specific data are described in the corre- 
sponding separata ix^tnshent reports in the Appendices. 



1 * 

EDSTAT (Educational Sta^isticsl is a library of coaputer progri 
.for, statistical analysis M quantitative data, and was developed; by D.J. 
Vsldaati and Earl Jennia^ of the University of Tezaa at Austin. It is 
active there as well aa^in other coaputer ays teas in the country. 

^SPSS (statiafkcal Package of the SocUl Sciences) ia* also a 
library of coaputer prograas for analysing data with reapect to the usual 
deaeriptiwe atatisclcs. The origihal veraion was developed at Stanford 
\hiiversity by. Dale:Bent and laradh Hie, but has been coovertad for use 
on the University of Texa* at Austin Qoaputer Syataa.. 



ygjECT ASSIST fSAlMAZim flKSld 



FroccM Objectives 



Vipnt ObjcctliruL ^ 



Context Dtscri^loD 



to kriAg tiM 
of BUorlc J 



I. C<»1U^ 



to chot of mjority 
Mr •to<— n (oo4 



' 1, Inert Mid stodoBt 

reeding ecUiiiBiait 
jCSoe ActodhMst A - " Pro d ect 
Obioetiipoo*). 



\ 



does) 



1. Seodiof^ eldes wiU oech 
wor^ at least 90Z of school 
class tias in reodlof actl- 

. vltles. 

2. Aides vlll iiork s^ffoctively 
end cooperatively vitk 
teaclwrs. 

3« Teockers will hove s •favors- 
ble attitade towsid ose of 
aides ss iostrsctio^sl *^ 
resdlag sides. 

4» Jisocbers vill^ effectively 

^ use sides la roadiat * 
sctivitlss. 

5. StodsBts olU hswe favdt»- 
bJ|^ tttitodes toosrd ooe of 
sidss ss iaftnctioaal 



X» Coctitivs 

1.' lbs eides 1^ be -froo thei 
neighborhood < sod/or slnoi 
icy groops. 
^ 2, A project staff «riU be 
hired^ on schodule* 
The sidee vill receive 




I. ^gnitlve 

ST- 



/.. . 



Wo iinrmmmflitm of 



XI. Affective 

^^^^^^^^^^^ 

2.. Inproved stodent Interest 
in reeding. 

f . - 

3. Inproved stodent ecfaool 
sttsodsoce. 

4. Tnprovsd stndsrtt self- 
cencopts. 

(ioe Attschnsat A - "Prodnet 
Okjsctives"). 



(See Attschoeqt B 
Objectivies'O 



II« Affytiv 



3. 

veeks of pre-eervice 
. ing InstmctioBsl 
4« The sidee end teachers 
dodergp pr e - s chool and 
servic#.trsiAin| to^ 
t hrough out ths ysar. 
5. T ss chcr i vill reeeiiw (rsin- 
' ing in She use of the 
f^c jresdingi asteriels 
! 6. 9&6,678 oortb- of 

Bsterials viU bsr'put/into 
the ejcperlBeotsl schools, 
7. Teschert will be trs^^ied to 
use the sides* in resting 
.Ins true tlonsl sctivl^les, 
S. An evslastlon teen «i0 pro- 
vide cootinosl feedback to 
the projfct pcrsonnca. 
9. Tts coneoalty vlll iMve s 
positive sttltode tOnerd 
Project iUslst. | 
(See Atenchwoc C * '*Inpak Objec- 
tlves^. 



esperinencsl schools 
predoaioantly Mezi* 
■ericstt enrollaents* 

2. Stodenu at the experi- 
aental snd control 
schools hitfWe scored lover 
on^ sc^4«vcasnt tests oo 
sn sverage than have 
stadents st high asjority 
schools. 

3. Stodeats la Jltle I 
schools have scored ae^os 
one Or nore gr^e levels 
lover on reading tests 
thsn h^ve non-Title I 
stodents. 

Stadents in higfr ninorlty 
schools schleved 
^ decidedly fever reading ^ 
% obj^tives than did stu- 
dents in high asjority 
schools on s crits^ion* 
refer en c sd test. 
(See ^tacfaaent D - ^tontext * 
Description**) • 



as 1 - 5 above 



n. Affective 



II. Affective 

as 1 - 5 shove 



•ns 1 - 5 shove 
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DECISION QUESTIONS 



IHTKODUCTIOB 



beciaion questions can ultlaately be answered only by those charged «cith 
the decision-saklng.responslbliity; bo|;i#ever9 this evaluation section 
attempts to miMsrI fVi as clearly as possible the inforsatlon that has been 
^'ki.g^hered to assist In that char^. A recoMendatlon by the evaluation 
staff based upon their knowledge and interpretation of that inforvatlon 
relative to each decision question Is Included In this sectipn^ Although 
this Is considered to be a professional responalblUty of the evaluation 
staff 9 declslODp^Bskers are tacoutaged to review In Its entirety all the 
data presented In the total report in order to arrive at their decisions* 

' Decision questions to be addressed In this report were established In the 
fall of 1973 and were set forth In the docuMnt f^^I^'tion iWslen: * 
Pilot Prelect jtoslst* 1^973-741 The questionp are considered below as they 
were presented there In the following sequence:-^ Sys^n^Level Declslon.w^, ^ 
Questions 9 Prograa-Level- Decision Questions » and Sidhiol and Classroos-L^vel 
Decision Questions. 



A. SYSrai-LEVEL QDESTIOWS 

1. Is there any aethod of utilising Instructional aides that Is 
aare effective than the way in which they are currently used? 

Reco ml atlon ; ^ 

Ho absolute recowBendatlona can be Bade on the basis of this year's 
evaluation. HDwever, there are indications (opt proof) that district 



aides should be, trained and utilised, wherever possible, sis in^p^* 



tional personnel rather tbaa as noninstructlonal staif . 



BasiflUriyr ^tea;-endation: N \ . .7 

The hypothesis Iwplled for the utili^tion of Project Aslist aid<^ 
currently employed has not ^et bCNsd^ully tested, having beei^ uiKier 
observation for only one year. The aides were not utilised as . 
well in practice durlpg. tba first project year, bowevit^j^ as* ther 
could l^e been, as weasured by aide observations conducted through- 
ipt the year. This deficletlcy was probably due to a need for 
additional aide tralblng, teacher training, and aore adequate aide 
hiring' practices. 
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The aehiiTOKiit data doMxnot Indicate any unusual f«in in 
student achievewnt In the project schools, except perhaps at 
the sixth grade, wbere pi^ gain was greater than at. either of 
the control schoo^. Generally speaklag. there was no difference 
be^een the project schools fad the coiparison schools on either 
self concept or attitude toward reading. > There is som indication 
fro» attendance d«ta that the project mj have had ir Wef icial - 
. effect at Pais ^leMntary where attendance want up this year (the. -» 
only school which increased in attendance aMng the 53 elei«»tary 
schdols in Austin). y 

It is the opinion of tff«che>^ In the project schools (based on 
their responses dutlng Interviews) that aides are very bepe- 
ficial to have in die classroos as lnstrnctaonall>^8<m#: ^ 
The aides, indicated in Similar -interviews that they felt they ^ " 
.■ade a vital coatribution to student learning in their claMroou 
and taiat teachers valued their skUls. Students appeared^ ta*e 
accented the aide! as ins timet ional personnel, based on tjjiir 
r^onses during student '-interviews. • 

2. Is reading a good subject in which to concentrate th^ use of 
instructional aides? ^ «^ 

Becowaendation: v , ^ 

Reading is probably a very^good area in which to concentrate 
ipstruptionsl aides in the eungpnt project schools. However^ 
other schools aay have greater needs for instructlohal aides 
in other subject areas. 

Basis for RecnwrnuJation ^ 

Reading does appear, in the opinion of project teachers and 
aides, to he the proper subiect area to have ctosen to place 
al^es. If only one area could be chosen. Som teachers expressed 
throughout the year a desirf to use aides in tfie Instruction of , 
other skills than reailing, and to be able to aore freely use ♦ 
thew in nonlnstructlonal tasks. • Teacher and aide interview data . 
serve as the basis for this iiii^m Isiluii. ( 

3. Would^ralnlng in one specific subject area Increase the effec- 
tiveness of AISD aides? ^ 

Rccos— nJationT ^. " 

Aide training do«[s Incrcsse the effectiveness of aides, if effec- 
tfiveness is definM fo texas of aide behaviors and iodivldualisatlon 
of Instruction. 



Baals' for ReroMMnriatidn'r • 

'Classrooa obseirvations indicate ttiat trained aides vork in sig- 
nificantly aore laatxuctlonai activltlM, vbMc in the cUssroom 
■ore, and aiae itore InalxoctiLonal strategies than do untraioed 
gemral aides* Teacher Inte^evs revealed that in the opinion 
of teachers, aides bad been of aost benefit by helping to iodi-]^ 
vidualise inatructioir. Training In one specific subject area 
certainly generates sore effective aides than little or no ^ 
training, vhicfa is generally the i£se wlth AI^ aides/ This is 
apt to be particularly true in l^r^lnccM areas vfaej^ the aides 
are likely to be persons tdth loiPer educational* levels than^ In- 
hitler socioeconoHlc areHs*. 



After one year, faoweveif y^ained aides have produced xm> unusual 
gains in reding achievement for student^ ^ generally speaking* 
Ihis^is based on Boetaa, Prescriptive Reading Inventory, and 
California Acliieveaent Test data. 



4« At what school level yould the 'concentration of aides be flK>8t 
effective? ^ . 

Recowspfid n tion ; ^ • , ' . 

Ho absolute recoMeodatlona can be aade on the basis of this 
year's evaluation; However, baaed on setondjitt obeervatlon 
daU, it appears that at any level teachers wsU-tralned in a 
} particular subject .area utilise laetructlonal aldea in that^rea 

better than teachers not uell-trained. in that subject area. 

Basis for ReciMi iidstion; 

Clais^rooB observations revealed aost aides appeared to be^ 
quite active as instructional reading personnel at grades K-S, 
. At the Junior high level, diey vere utilized as. instructional 
reading aides in die reading 1^ and by Ei^lish teachers nore 
^ than by social' studies teachers. This difference is probably 
due to, the ladk of reading instructional training of secondary 
social studies teachers, and their subsacpient inability to utilize 
or supervise auxiliary personnel for dils purpose,' Reading 
teachers at the Junior hl^ level made the best use of reading 
aides in Junior^ bigh> a conclusion based on aide obeervatlon' data. 

Perhaps it cpuld be concluded that if aides are to be used at 
«ny level to lq>rove reading achievement of children, they should 
be pla^aTvith those teachers \^ are best trained to deal with 
, ^ t^eading/problems of children and in si'tuations which lend them- 

» selves to such instruction* (M>servations indicated that it was 

difficult for even a nell-trained aide to perform adequately under 
the direction of a teacher untrained in the area in lAlch the aide 
vas rraioed to .work, or umiilllng to supervise her in that* vork^ 
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5. Should ESAA funds be soogtit for the contlnuatioii of Project 

ABSlStf ^ 



Rao 



dation; 



i It is recnwnded that any future available ESAA funda be sought 
for tlie dbntinuatlon o£ Project Assrlpt. 

Basis for BecuMiiiiJutiOT ; . ' . ^ " 

: ^ . ^ - ' 

Teacher questicmnaltes, teacher interviews,; and aide Intervleiis 
JUidlcateda stron$ request for continuation of project staff , 
^ aaterlals^' and tralniiuu^ 

One year is Inadequate* & initiate a pilot project with as aany 
potential areas for change as. Project Assist and yet see a great 
effect. A change aay or aay not occur, but a one year trial is 
too short a tise during which to discover this. 



s 



ERIC 



B. TKOGBAM-LEgEIr QPESTXOKS 
. ^ 1. Is addit^nal training required fo\i 
• BecKiwwmdation ; 



aisles? 



Ifore extensive training is needed fot a^es ^han \faB^ |lven during 
the first project year. # ' - 



Basis for Reco—endat ion : 



In interviews, the aides indicated a definite need for additional 
training, particularly in the areas of class room aanageaent, 
behavior vodification, L.E.I.S.. (the reading curriculua used in 
eleaentary project schools), baaic reading instructidpal skills ? 
^(phonics, language parts, graaaar^ spelling, etc.) teeing skills. 



and hoan relation^ skills. 



\ 



2. 



In^siailar interviews, their teachers also indicated tha^ addi* 
tional training for aides was desirable, listixt^ sljsilar training 
needs as aides had li9ted. The satisfaction of teachers with 
their aides* training varied froa teacher to teacher and froa 
School to school. ' « 

Is program assistance required to e^^ct the use of aides as planned? 
Reco—rniiation : 

The evaluation data strongly suggest that additional program ^ 
assistance is required to effect the use of aides aa, planned. 



Basis for- ■Bacn—c n J n tton ; 



During .t)i6 first project year, aides and teachers did not receive* 
as «uch«"in«7the*classrooB supervision and training as was needed or 
vanted* During Interviews vith teachers and aides and through 
questionnaires adainlstered* to saae» a frequent request was / 
for additional classzoos supervision and on-the-spot traiAlng^ 
for both alde» and teachers. s 

It. appears that succesifful innovatlcm in the curricuiini benefits 
* f rog ' iMi ediate f eedba c k concerning Its iMpleaggatatlon In the ^ 
^claslifooir. ihe eurricuiun changes introduced^ Project Ssslst ^ " 
also r^uired that, feedback. This feedback Input appears to 
have been criticsLl in the acceptance^ of school faculties to ' 
lapleaentation of Innovations during the first ^project year. 



Should 'different or additional materials be prbvided? . 
Recosmcndntlon ; 

^Tbm evaluation d^a suggest that, some additional materials are 
needed to fully implement. the program ip* the project schools* 



Basis for Recot pJntlon ; 

♦ 

The materials provided during the first year sppe^ur to have been 
appropriately baaed on teadiers* and ald^s* responses to questioning 
along this line* Some teachers and kij^des requested additional 
materials of the same nature as diose provided by the project 
durln&..^Che first project year. Teachers host often requested con- 
sumable materials » and aides most often requested L«E«I«R« resource 
ho6kB0 . • • 

• 

Is^^^ltl^Qoal-^r'idj^^ for classroom observers? 

RecoMfn flat ion : 

Cltosroom observers do require more training in several areas 
than they recelv^durlng first project year* ^ 

Baals for Recommcndstl^ 



It became apparent from tbsNootset of the observations^ throu^ 
teacher and aide lntervleirg^\that aides mere nervous and uncom- 
fortable while being observed\ Aides suggested during interviews 
at th^.eiyi of the year that inXtbe future , evaUiatldn personnel 
go throuf^ the asms training aaXthe aides , with the. aides. 



It VM dl8C0ver#d tfaro^sh info^Md and f onal iiit«rvlqps during 
the year with aides and ^eachers that It iiae lap^rtant for 
claaaroos obaerreraMto vwlntatn a friendly , objective relet loi^- ' 
•hip wit3k aldea mai teeehere vlthout becoming tnvolYed as 
counaelor or sttperrlfor. Teacher i pointed oat^ that It vae per*, 
tlcuterly laportent that (ri>efrTere avoid offering adrlce to 
aides or t^echers. 

It aleo beceae apparent fro« staff, aeetijega tfaroo^loat the year 
that. In t^ fnture jela•s^^ojP^ jpbs^^ be given a ii pre 

detailed orientation Into the fdiilofoidiy and procedures of the 
evaluation of f Ice, aote, Responsibility for i)>eclf Ic parts of the ^ 
progrn evaluation, ang; aolHitlB rpporta nitiee for input Into decl- ^ 
slons «ade regarding evalue.t^^oii and, irtier4 appropriate, progran * 
adidnlstrat4on. 



Should evaluation activities b^ centinted as planned or are alter* 
ations required? 

Berof ndstidp; 

Bvaluatioa activities ksA the evaluation design tlWld be altered 
sowvhat fron ^se used during the first project yeer, Suggestioos 
for the alteration of the evaluation design and activities are: ^ 

• Die evaluatlM design riiouli be changed^ if possible, to 
designate ttore coi^able sA>ols as co^arison schools. 

4»^It is also recoawnded- tfait the term "eontrol sdiools" be 
^ ^ changed^fonHi^ly to "eoaparlson schools", sinci it is not 

- pbssible to control adequetely tlie processes^ inputs, aivl 
contexts of such schools^ It should bf noted that no other 
schools in Auitin are reelly coeq^able to ^tbe experimental . 
schools, slncft the ea^rlmntal schools vet^^so desigpated 
because tfielr particularly low achlevea^^ patterns. 

• ' The evaluation achievement lAstnaients should be re-selected 

In order to provide for aore^ coilsistent edainistr ations, 
■ore Interpre table date, and therefore nore useful Inforae^ 
i tion for dedsion-Mfclng. l)ie Prescriptive* leeding Inventory, 

thou^ no dbubt a valuable dlegnpfe tic/prescriptive instru- 
ment, is not the ^deal evnluetion measure fot this particular 
program* 

• It'ls reconmended that an i mp rov e d treinihg progrem he 
designed emd parried out next year for informing all school 
personnel responsible ^r group testing of children of * 
die ^tandafdixe4 cooditiotts umder vhich* these. instruments 
must be adminisUred;^ It ivas dls^verM this year that 



A 




s^andardixed t^sts are given under mMxsf different oondltions^ 
and often die ^'standard" nay ie found venting. So«e 
teachers ver^ found to lead students to give Uie correct 
ansvers on instruaents intended for prograa evaluation, ^oiie 
stud^ts were adainlsterfd t±ie instrunent over a ffulty 
public address systea vhich yellded inaudible instructions* 
Tiaed tests vere often given under imtined conditions , and 
a list of od&er unaccep tables procedures could be given here* 
This situation nust be corrected if Evaluation is to be aore 
tl^m an acadealc exercise* % 

Basts for Rerc—mtlBtlon: 

A close inspection of the process » context , aod ^hieveaent data 
indicated that the above changes in^'^ie evaluation^ design and 
activities should be nade* Imprampta idslts to eiq>erisental and 
control Schools during, testing periods by evaluation staff is the 
basis fsfr'^ ^e ^^ird rero— f ndstion aade above* 

Should the prograa design be altered? 
Reco^Mndation t < 

The ^rograa design appears to be appropriate and acceptable* 

Basis for KecoMMndatlon; ^ ^ 

"^"^ ' \ ^ ^ * 

neither, aides nor regular sc|iool staff indicated in interviews 
^Sor questionnaires any difficulties great enoii^ to warrant a 
cbalnge in the prograa design* Most teachers in questioimaires 
or Intfrviews eiq>riksed enthusiasa with the ^design, overall 
aah^eaentt ^d focus of the program* 

AHD CLASSBOOM-LgVEL DBCISIOH QPESTIOBS 

' '/ ^ 

1* Should the school continue to , participate in Project Assist? 
AeeoMc nd ation : ^ 

♦ 

Teachers at all £hree pr^ect schools in interviws xrven^lnlngly 
requested to continue in^ the prograa next year* Tha/^aliriiitjority 
of teachers who worked with Ina^uctioaal aides for the first 
V tia6 adaaantly requested to ba^thea back next year* All three 
principals were supportive of the project during the year, as 
aei^ured by Principal Quest leanaire responses » and worked coopera- 
tively with both ptograa and evaluation staff to iapleaeht the 
^Ject* ^ , » ' 
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DoM th* raguUr aehool staff iic«d additional training fpr the 
iq>lMwatatl6n of the prograa? ^ '* 



TFffn—andatloa ; 

Teachers need additional- training to coi^letlely i^>leMnt the 
Project Assist program. Saff icieat prograa staff sliould. be 
provided for giving this^ set«ft^ to teachers and aides. It Is 
alao mrniBLuded that those principals concerned with the opera- 
tion of Project Assist cooperate with Project Assist staff to 
provide actftol. staf f a with this requested training. 

r ^ • ' ^ • 

Bagls^ for ffirn—gnJttlon; 



According to teacher IntenrleM^end queetlotmelreSt the teachers 
feel a need for aore training In the areae of the reading currl- 
culin used In the project achooIa» planning with and for the 
aldea, utilisation of the aide in the claaaroon, and underataadlng 
%rhat the project la all about. 

The aides dlao indicated in their Interrlevs a need fbr further 
teach^ training in utilisation of the aides, planning for and 
vlth the aide, understanding what the project is ell about, 
and hoasn relatioha techniques for uae in resolving conflicts 
vith 



^ • - 
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CONTEXT DESCRIPTION 



INTBODOCTIOH 

So^nftny ejctra^progm changes occurred during the first jproje^t yeer Ehat 
any conjE:ext description aost consider the school environments prior to 
t^ project start and tiie *school emrironaents after the project started. 
The first of the following tvo sections vill atteapt to describe the 
^acboolf as they vera prior^to this year, and the second aectloa vill 
describe thoM events vhlch occurred In tfaf project schools but irhich 
were outside che control of the'prbject. 

A third section viU address the question of coapa^abillty of the desisted 
experiaental and control^^oups. _ _ ^ 



DESCRIPTKM Of can^ BKR TO 1973*74 

The three project schools, ifeta EleMita^, Pala EleMntary, and Martin * 
Junior High, are located In the predoKlnaatly Mezican-Aaariean populated 
sec tion^Q^ Austin, Texas, near the Colorado Elver < Low incoaey are the 
rule in this neighbor1iood« and incone levels (proportional, to the Austin 
average) are declining because economic aigration but of these areas 
occurs to Bore prosperoua areas to the east and south. 

the three school environments Into which Project Assist was introduced 
could be described as inner-city school's with predominantly Mexican* Aaeri- 
caa enrolbi^ts. Achievement and attendance were low, dtopout rates 
were high, and parental involvement was very lii^ted« The two elemei^ry 
physicAl facilities were quite old, while. the junior hl^ is new. - 
Palm Elementary, built in 1892, is the second oldest school building In 
town. Metz Elementajry was built in 1916« Martin Junior Bi^ was 
constructed relatively recently in 1967. 



Tm apeelal programa* with the ascaptlM of Title I which. kai baaa in 
the dlatrlct aiaca 1965, had beam placed Ih these three meheela. Thla. 
Title I aid im ti» elementary achoola had taken the focm of estra cor- 
ricttlimi and reading prefeeaicmala, comaeloret horn viaitora, kimder» 
garten amd llhrary aidea, and additional reading materiale.' M^ln 
Junior High had^hoen a TiUe I echool watil •ne year fgo a97ti-73>^ 



Deapite the tnvestmamt of additional Title I moniea aimee 1965 in tbeee 
achoola, rather diaepyointiag scMavament eefrea have heem measured for 
the aame yeara those moniee were spent. Itmdenta In these achoola score 
significaigly lower than atodenta in mom-Title Z echoola oe arhlevemesr 
tests. Ths echievemsmt gap widons drastisslly as jstmismts' bscqma older 
until at grade 8 the atodenta at Martin and kllan Junior Hi^ are riding 
about three yeers below non-Tiae 1 atodemts (see Table IV-1 on following 
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iv.it oiyiaiu AcawrtMa gay pfi|"Tf * VB1ESt iesdlts tOR a.i.s.d. 

SHLMG. 1973 



SOUP 




VOCABOURT 
Geade Efiuiv. 


coffSEsmoii 

Gifade Bquiy. 


TOTAL READOfG 
Grade Eqaiv. 


f 

Title I 


532 


- 5.74 


6.10 


5.88 


Ion-Title 1 


3287 


8.75 


8.82 


8.81 



^I'^'^l attendance' In the. three projec/ichoole was eztreMly low. In 
/IIaT • Bl«»tary students* percent of average dally attendance 
(ADA) vatf 88Z, two pe««<entAgc points below any of the other 54 eleaentar^ 



itary's'ADA was 92 percent, one percent below 



schools In town. Mets El _ ^ 

the Title I eleaentav average siid three percent below' the non-Title 1 
eleaenciry average. Hattin Juniwr High's percent of ADA (82X) was the 
loweat 6f all the |icbools In €om; including eleHtntarr and secondary 
schools (see Table IV-2 below). ' ' 

t if •■ ■ « ■ 



Takle l?-2: fBtCOT OT AVffAipg t^ttv fTHmiKg 4nAl FCa 1972-73 FOB 
^ TIM I m IW-THLg ^ ^f**"** !! AMD SSOOUiiMl SCBOctF ' 

AW) rm TBtEB HIOJICT A8818T SCBODLS - 



\ r- ■ 


tlsasntgiry 
Z ADA 


Junior Bi^ 
T Aiu • 


Tifle I ^ _ : , i 


93 


. 84 


Hon-Tifle 1 


95 


* 93 


Project Assist Schools 
Palp 


♦ 88 


* 


Nets 

• * 


92* 




Kartin 




82 



Prior to t\d» jntr stadoats at Martla JaBlor Hiali fa o M »J ^ selwol 
at a graatn rata thaa at any attar t rfcul te tpw. §*•■ U|tar ttaa at 
tta o«l7 ottar Tltl« I adMol (aaa UbU IV-3f talow). 



T»bla |f-3t 1972-73 'lawtPT VOk lOt gg?im A ^im gxami gUBES PI 

A.I.S.D. JWICE MM SCBDOLS 



SCBOOL 


7th (SAOe 


8th GSABB 


•I€1AL , 


Martin 


8 


W 


26 


Allan 


5 


7 


12 


Mlctak 


2 


3 


5 




4 


• 4 


8 


Dpbief \ 


• 0 


1 


^1 


^latnre 


2 


6 


8 




- 3 . 


6 


9 


MurchlflLon 


.0 . 


. 0 


. 0 


0. Henry • 


0 


0 


. 0 


Pe^ce 


0 


2 


2 


Porter 


0 


• 


• 9 


Webb 


1 


3 


4 



Pteaacal lavolvaMst at TltU I actaola la vary im n^arti to aon-Tltla \ 
aetoola la Aoatla. Tta ra y o r ta* attatar alf 1972-73 imlai^aara la TltU I aetools. 
U^laaa ttaa half ^ iirtir r apor t ai for an-mia 1 a eh aa lj^ mA iJiMt 

for two af |te tkraa Projact taalat aetaala (aaa Tahla Xf-4 talov). 



t 



X^ibla If-4: i^at^ no pn||yp^pyg|r scaDOL IgCi JI" Tf TI" * I SCBDOLS, 

MOB-Tim I 8<aDOL8. ABtf gKOJBCT ASSIST SCBDOLS lil 1972-73 



t 



GROUP 



Pal* 
MeU 
Martin 
- Title I Average 
Hon-Title I Avenge 



VOLOnBBS/SCBOOL 



2 
25 

I 
•19 
39 



PT& enrollaent is alia eztrea^ly lov in these three project schools. 



3i 



/ 



V 



"rrTTTTT canal wmsm I9ii-u 

^ addition to the nontext factors outllMd In the previous .ectlon. 
TrVJf^.^" occwrad in the three project «:hool. Juat prior to aid 
during the first project ymm, factors over which Projkct V^ii-t had no 
control. These changes, Me at the school level a6d mom at the district 

ia^fb A^^'^f^^'^^^^ '^^"^ context In which Project Assist operated 
. during its first, year. 

Principal Heasslai^Bt > ^ 

The first and ^rhaps greatest chan^ was that the two ele^tary 
' received new principals./^ and Hats had prevl«2^ bad 

Prt»clpals. A«everA^^ngust. 1173. Just prtor to the starting 
of school two young Metlcan-J^flcan Males were assigned as principals, 
ms reasslgnKnt csm as a sorprlse to the two eW«ntary,<acultles, 
^ ^' prjdlctabla a««t. of unrest «»d requlre/Id&ti^t ^n 

the. part of teachers to th* new principals. 

Pupil/ Teach er Betio (PTl) Bednctlon * 

^^her change was the reduction of the pupil/teacher ratio In 16 Title I . 
schools, Including the two eleanitary schools. This grew out Bf 
^iJlJ^*^ Anstin Association of-Teachers and the A.I.S.D. 

*iidnljtratlon.; This change reduced the pupJl/teaiher ratio at Metz 
to .21.65 and to 23.42 at Pain. This reductlSnl^^not l^I^ted 
until after school started, sad additional teachers were hired In' 
Septenber and October. This required a reasslMent of nanT students 
to Che additional teachers. In sn evaluation .ok tl^ pupll/teaeher 
reduction conducted hy the A.I.S.D. Office of Evaluation, It was - 
found that both principals and teachers In the sdi^s In which the YTL 
reduc^ljn occurred noted that the »>st com pr<^was that of children ^ 
navlng Ip adjnat to a new teacher: 

This led to conflict and eMfMlon as children shlftsd Idyaltles. 
adjusted to new authority styles, and beca^ acquainted with the * 
new tiacher. The nove aUfe led to sok feeling of rejection ^ 
amtng the children iwed, and to som added discipline prpbleM as 
a result of the copfuslon, feelings of rejection, and other 
attendant probleas.^ , , ■ " 

Sl»th Grade Schools 

In rewonse ta a' U.S. federal court order on Integration, A.I.S.D. l—le-' 
■enteda sixth grade school concapt. The functlon,6f these schools Ws 
to locate all Austin sixth graded In eight such schools. Their purpose 

^nnronnents fp^ sixth graders\31o . 
obviate the buslns of joungsr el««tary stodsats to achieve this purpose. 



&?!'if;4?"yur'^ - AustiS'i;i;;:;K.e;f^s;hooi 



ERLC 
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This chmge had aevaral laplicatlofis for the three Project Aeelft schools. 
For the first ttas, sixth graders dl^ not mtteod Meta and Pals, and fifth 
graders (not sixth graders) >«ere "senior** students oa r sa p u s. It is 
suspected that changes for- eleasntarj stndcnts are luplled by thia inno- 
vation, altboo^ this avaloation did not gathar any data concerning thia , 
faTpotheais. This^ade change alao affected elewntary staff ii^ pat^ema,: 
aoae previooaly sixth grade teachers becsae. fifth grade teaithera; sow 
sixth ^grade teachera transferred to the sixth* grade schoolsf 

^^^^^ 

Thfs ^Ixth grade achool innovation sore directly affected Msrtin^ Junior 
High, because Martin becaae one of the eight achooJ^ in .addition to 
continuing its 7tH and 8th grade progress. Ad^litiooal suff> reasslgnsent 
of staff apd space, and a ayriad of other dianges accoapanied this inno- 
vation, not the^east of vhleh nas sixth graders' reactions, good or bad, 
to. being /^lov aan on the totea pole" again* 



ESAA Bllingual/Blcultural Project 

In addition, the ESAA Bilingual/Bicultural project; vas also 
in all three Project Assist schools. This project provided addftional 
staff to each of the tvo eleaentary project rscbools: 1 curricultm vriter, 
1 coMunity representative (boas visitor), and 7 bilingual clMssrooa aides. 
At each grade level a regular classrooa teacher vas assigned as *the bilingual 
teacher for that grade level In aoae cases this person teaa-ta««ht with 
a Monolingual teacher. Staff developa en t, bilingual aaterials, and coaau- 
' nity involveaent vere heavily ^eaphafized by this prograa. * This bilingual 
projept bad as afny innovations, .if not^aore so, than did Project Assist. 

^ Has It too auch change at>one tiae? 

It vas intij^ this rapidly changing context tbaC the neir reading currfculua, \ 
^^the Instructionaf^Aldes, staff develppaent , and constant* evaluation of 
project Assist vu introduced. Proa the above discussion it vill be 
;apparent tq the deader .that auch change. and 'Innovation occurred in the 
three project scboolf during the 1773*74 school year. One question 
vbicfa aust be addressed here is: ^as it too auch change at one tiae?*' 

It aight be appropriate to discuss this question in light of earlier 
vritings on this subject. Giacquinta (1973) discusses the process of 
organisational change in schools and identif ies^our or^izatlonal areas 
vfaich aay be affected by change: 

1. The prlaary goals or. objectives of an organiratlon and the subtaskr 
or' subgoals necessarf for their attainaent. . 



2. The "^oaposition or constitutions of aeabers. 
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Th€ org«niz«tlon*s wotk procedures end aechinery. 

4. Its soclel structure:* system ef c u—U i iic stlon, authority . 

structure, roles, end vork flov systes. \ 

♦ 

tlhen the five aejor progreu^ntroduced into Mets, Pels, end Mertln la 
lt73-74 ere regarded ia light of the tSi&m four potenClel ereee for. lapect of 
cbenge, the lopllcetlmie —m to be ee outlined belov: 



Teble IV-5: CHAHCES IMPLIgD AT PAm, MTTZ. A MP mRTJM BY FIVE MUCK 

PROGKAW IWR<^Ca) WaDB 1973>7~ ! \ 



SCBDOI^ AH) HmXSBJJS 


GOALS* 
(1) 


(2) 


ER0CEDQBE8 ^ 
(3) 




MEIZ AB> PAUf : 
• 


- 








Prlnclpel Eeessignaent 


z 


z 


Z 


z 


PB Rednctlon 




z 






Sixth Grede &p|ioole 
4 


z 


z 






ESAA. BUin^l/Blctilturel 
• 


z 


' z 


Z ' - 


X 


^SAA Project Assist 


z 


z 


X 


> X 






* 


0 


t 


Sixth. Grade Schools 


Z 


■ z 


z 


X 


ESAA BUlngoel/Blcblturel 


z 


z 




X 


E8AA Project AMlst 


' z 


z 


z 


X . 



^Ihese^four cetegojrl^s r^u:esent 61S|icqulntA*s. four potential areas of 
organizational chaise previous page for e aore coe^lete listing 
of cheee areas) • 

Perhaps M¥«ral of th« X's od tha above Ubla could Im arguad, but«it do«s 
appaar that (aKcladlag tba PTR radoctlon) aaeh of tha aajor prograM in- 
trbtecad lata tha Mvaa projact achobla daring 1973-74 eaoaas not just ooa 
chaagc, bvt aararal ehabgaa. 



1. Glae^alaU, Tha ft^c— of nrgMlKtlaa chaata la ackoola. 
Uaiaa Vk HlHtlfl* Jtelli«ar, fdltor. (Xtaaca» 

miaolai P. B. Faaeeck Pabllakara, lae., 1973). 



Evte Project iMUt by Itself is not just ooe limovatlaa but MvcrcL. 
Ifae various features of Project Assist also hkvm potential areas of 
ijipact (see the follovlat table): ' ^ 



Table IV-6: 



CHAMGKS 'implied AT p£ ^, | ^ W) mRTIM BY FEATURES OF 
'. PaOJBCT ASSlif 



Project' AMlst ' 
Proem Jeatoces 


0Q4LS* 


STA#F* 


PROCBDUSES* 


BOLES* 


Aides 




X 




X 


LsEelele (ocv reedlog 
cttrxi.caltk) 


— 


— m — 




* 


Aide md MeckAr 
trelnins 






• 




Eralueticii 


* 

X 


/ 


• ' ..X 


X 


Aodio-Tieuel 
Meterlels 


X . 




X . 





These four cetegories reinreeent GieBc^olnte'e four potential ertee of 
.organlMtiooel change (sm preriooa pagte for a «orc coaplete listing of 
these areas) • > , , 



One vould suspect that II current' tteories related, to organisational chsnge 
are valid, the three Project Assist schools (especially at tl» eleaentary 
level) couid be at a point of negative returns There *cobss a polift beyond 
^vhich teachers', principals % and students' tiascsnd energy cannot be divided 
adequately iBong the^rious progrsBSe At this point it could be that people 
vill eith^ ignore ny additional suggested or even asndated changes, or^ 
they vill^ry to do everything ri^t ad perhaps wind up not adequately 
IflpleeentiAg any of .the chsngsse 



There are, of course, other- interpretations of tiie AboM data: it aay be 
that pe<^le' can acc^t imHalfed diange, or that the five aajor prograsa 
t^lfffitsil thia year at Mats, Palm^ Martin vera noi;^ too ^any to 
ii^lsMit at once. One ^eseardier in tfas area of lanovatloiipnd its . 
effects, however, Eks^raggasted that no watm than three limoy^ions can 
be ■anatil at aoj one' tlJM«^ Tfela flgsrw Of three is £er b^ow the 15 
cbei«as Indicated on TAle 17^5 for Mets and Palm, and tfas twelve* changaa 
indicated for Mart|b Junior High' daring 1973^4e 



^Personal coHttnication fr 
basea adoption 



Gene Hall, author of "Otf t?q?f 

nodel: A devel op i n tal coccept < ia Us s rt f)n of the a doption 



process within educational institutionae Paper preaented at the Aaarican 
Educat^^onal Seaearch Association, Annual Meeting^ (Chicago: April, 1973) 



\ 



COtgAlABIUTf^OP EXPKRMBrrA AM) COWTROL GHOOPS 



As the iDote to the reader at tlie beglimliig ot this report i^lcates, the 
Project AsalAt ecteola, the general aide control echoole, end the no eide 
control echoola vere not entirely conparable. The ta]>lee on the foUovlng^ 
tvo pa^ are atteapta to contreet the air fl ena nt t r y experlsentel e^ 
control achoola and Ukevlae the four grades 6^ experlaantnl end control 
achoola Inrolved In thl^ evaluation on Varlone school features vhlch ere • 
'not conperable between each of ^ three comparison groups* 

Perh^ the greetset de^Wrrents to co^uur^Ulty of Project Assist schools 
and the control schools ira: 

. Dir. Prank Gustak'a rending progran et Brooke Elewntary. (Tbla 
undergraduate education training progran ima probably th^ source . ^ 
of ^ the twelve nore instructional persons being present in Brooke 
dassrooM than In Metx or Pate dassroons.) 



. The hitler nocloeoonoBlc status of the no aide cMitrol grpup 
pare to that of the Project Assist and the gei^al aide control ^ 
groms* 

• The historically low aohlevuMnt scorns snd attendai^ patteims 
of those Sftaols designated as Project Assist schools. (Therefore^ 
no other schools in A.I.S*D. werit really co^»arable on these two 
counts.) 

Fron the above pointa it is obvious that the evaluation design for this 
project is less than perfect, owing nostly to realistic, public-school 
kinds of restrictions on design of the evaluation plan^ The reader is 
urged to r«^>er the shortcoadngs of the design when, considering the 
results of this ev^pluatlon. 



It is recovended by the evaluation staff of Proj^t Assist that gtMt 
efforts be nade prior to and during the 1974-75 school year to i^prc^ 
this design. 



\ 
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-tabic i?*7s cnwpmiTiJTT ar.ELBME»T4»r gpiEiMBnaa A» corontr scbools 

• 





rKUJECr ASSU 


• 


1 ' \ 

OOZBAL AIDE OOVTBOL ^XSCOLS 


^ ' BO AIDE COVTBOt SCaO(»*8 




HETZ 


PALM 




QKTKA 


" BECKER 


DAWSOFt- 


. Ociwr 


SftAA 1414 ■■■■1 / 

BtcsTtnral 


Bicttltoral 
Paogxaa 


Dr. Fraak Gaagak*« 
(U.Tbu) laadlag 
ProgrM| Co^Mmlca- 

clGM ikilU 


DrTlBac^ loaar * a 
(U.teu) B#adiag 
Frogras; Cn— iilia- 
tlooa Skllla 


.Baadlog Tutorial 
Program (dlatrlct)! 

^cnaiiFa titla Z 
Baadlag Prograa 


IndlTtduaUy Gaided 
Education (ICE} • 




1st year liaiict 
Aaerlcaa aala 


lat year Marlcaa 
Aaerlcaa mla 


lat yaar Naxlcaa 
AaMTleaa f amla 


rrprrlancad Black 
Mia 


fnala 


foMla 




982 n.k. 
VL B. 


^-6" 

UB. • 

lU. 


. 962 I1.A. 
U B. 
32 k. 


372 IC.A. 

592 B. . ^ 
42 A. 


6S« ILA. 
102 B. 
252 A. 


6U M.A. 
42 B. 

352 A. 


Ethaiclcy 


33Z lUA. 
15X B. 
52Z A« 


232 11«A« 
20Z B. 
572 A« 


482 lUA. 
122 B. 
402 A« 


16x lUA. 
192 B. 
652 A. 


19% lUA. 
222 B. 
592 A. 


82 X.A« 
152 B. 
772 A. 


Id. Adttlts 
iMtrvctlag la 


l.S3*S^ 


2.000 


2.565 


2.07f 


data 


■o'data 


L972-73 lo* ?dl« 
»t««T«/ScbpoX 


25 


2 


25 


^ \ 

24 


6 


li 


TfitllM (fro« 




a9 9( 


77.12 


80.27 


71.24 


29.01 


mudum lA rukj 


0.06 


0.27 


0.28 


0.06 

■ 


0.31 


O.U 


1972-73 rmMt 


92 


88 


92 

s 


93 


91 


94 


1972-73 CAT 


1.72 2Dd 

3. U 4tli grada 

4. $1 Ml tra4a 


1.80 20d grada 
mS.17 4U grada 
' 4.42 6tli graria 

• 


■o eoa^arabla data 


Bo eo^arabla data 


1.83 2nd grada 
3.39 4th grada 
4.29 6th grada * 


1.85 2od grada 
3.85 4tfa grada 
4.92 6th grada 
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FtojECT ASSIST saao&L 



Monv 



« AIDE COTICH. SCaOOlS 



rULHDKE 



Ocbtr 



BAA Basie taadlng Progr i a; 
ESAA 111lw>y1/lldatgr«i , 



nAA BUiatoftl/UMltttnl 



fr;lxkclpal 



Bxperlcacad Aa^Xo 



Exp«rl«ic«d Anslo ml« 



Stodcnc 
IthaleltT I 



90Z X«A« 

n 1. ^ 

IX A. 



6S% ICA. 

29r 1. 

3S A« 



3aX ILA. 

13X 1.. - 
49X ^ 



422 M.A. 
49Z A. 



I 



211 A. 

ax B. . 

7IZ A. 



171 II.A« 

172 B. 
^1 A. 



32 ILA« 
16X'b« 
«U A« 



4t M.A* 
7X B. 

a9x 



1972-73 lo. 
foltmcatrt/Sdiool 



So 4aU 



t2 



F«rc«ac StmdmLf itom 
Urn -lacoM PadXlai 



33.97 



89.04X 



25.24 



17.36 



1972-273 PmrcMt 



82 



85 



■0 data 



90 



1972-73 CAT 



5.G;2 7th grada 
5.62 8th gtmU 



5.07 7th grada 
4.02 1th sra% 



Bo data 



6.40 7th grada 
r.53 8th grada 



ACrilEVeMENT OF OBJKttVTfS^ 



The follovl^ paSM Inrlftfly ootllM th* attiinawit of tlie' stated 
N^K^ jactlires of the 19J3-74 ESAA Pilot Project Aeelst. There ere three 
Mjor ceteforlee of objectives » Mch cetegory correepoadiiis to one 
of the Mln divielone of^ the CIPO evalnatlxm aodel. The first Is 
OutcoM flbfietiTeSt fol^Md hj Process QbJectiveSy end theiti Input 
Objectives. 

Por each iadlTlduel obj^tlve, there Is e derailed ^tetcaent of that 
elective, a statanent of the level of attalnaent for that <AJecttve 
and an ar«Tleir of the evldene^ relate to the level of attalnpent • 
The reader; is referred to the app r op riate appendices iphlch Indn^i^ 
^ jnore technical reporting o^Jbs data collected corresponding* to each 
objective. , . # 

Threer categories of objective achlevsMnt were designated: ''P^bably 
net/ **Pju^lallf net,'* and '^Probably Hot Met." '<8ee the following 
page.) The mtd "probabiywas wed in tno of the cat^orles to ae- 
knovledge the fact that the evaluation of the project nay not have 
all progreas toward each objective. 



OUTCOME OBJECTIVES 



I. COQIITIVK OBJECTIVES 

I.l Incre#s^' Student Reading -Achievcaent 
LEVEL OP ATTADBgWT; Probably not net. 



EVIWCE ; This objective consists of several sub-objectives^ 
Inspection of the results referred to below indicate that at 
■ost levels- the achleveMnt objective was not net. 
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[ % ^ I.l.a By the fsBk of the iMtructlonal project period, August 27,* 

^ ^ ' 1973 - 1fA7, 1974, the seen ec^e of students in the project 

^ Underg^teii dassrooBS vill^ equal or exceed tbk siddle , 

aocloeooaoadc Ijsvel sldyear na^loaal nont (35.3) as measured 
^ I » by the Bo^ Test of Baflc Concepts. 

LEVEL or Amnwnff : Probably set. 

Results of the Bo^ Test of Basic Concept shoved that kinder* ^ 
^ s , ^ garten students in the project schools achieved a aean of 34.3, 

* a score not si|nificantly different frof the objective score « 
^ of 35.3, and considerably hi^ier than the lov socioeconomic ^ 
^ ' non of 28.4. The gain frosi pre to midyear vas 6.8 points^ 

Significantly larger than the average gain of three points 
recorded for low socioeeonoaic children In national nondng 
sanples (see Appendix A). • 

. ^ 'A 
It should be pointed out that Hets and Pain kindergarten 
studentp scored kbout the same on the Boehn during 1973-74 
as during 1972'-73. 

I.l.b By the end, of the instructional project period, Auguat 27, 
1973 - May, 1974, a statiatically (p .05) significantly 
higher maber of students at each Project Assist elenentary 
^ " school vlll achieve iMstery on at least 50Z of the reading 

objectives selected* for that level aa aeasured by the McGrav 
Hill Cn^^escriptive Beading Inventory (PBI) over the level 
achieved on an ateinistration of the PU in Septeaber, 1973. 

^Classroom teachers, under the sup#vislon of thtf Title I 
Learning Coordinator and the Title I Reading Coordinator vlli 
select from the PRI thoseM>bJectives vfaich will be e^>hasiz^4^? 
at their school and various grade ^u^ing the project T \ 



LEVEL OP' ATTAmWEirT : Probably not net. 



EVIDEKJE: 



This objective vas not net at grades 2, 3, and 4 at Pain and 
^ts (see Appendix B) . Beading objectives fron the PRI were 

not selected for em^iasis by teachers at grades 5 and 6, due 
'^to an oversight by .the evaluation ataff. 

Due to variations in the adii1n1stration%of , the PlI (which were 
detected too late in the year) at the elementary general aide 
control achoola, no compariabna between the experimental ele- 
mentary group and the general aide control elementary group 
can be made. Comparisons between the experimental and no 
aide control groups favor tl^ no>aide control group. The only* 
exception to theae find Inge vaa atS(^ sixth grade level where 
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the mxpmtimuUUl fctodMts acond low thui t/iotkH midm 
ccmtrol •tadeat«/#a pntMt^ hi^ idtfmx on the pMttMt. Qnfor* 
tmaMly, die di^ta wu not eodUd la a wwmt to«p«oidt tModlatc 
atatlMleal oosparlMM of ite galno for tiio*o two grooro at the 
olxtb grate laval. 



I.l.c B7 tha oad of tlia laatructtoaal. period, ^Ao^jt 27, 1971 - May, 
1974^ at laaat 60Z of tha atadaata at aach Projact Aaalat 
Junior Id^ grate la^al will ham Incraaa^ tlialr raadii^; 
lewal hy 1 foU yaar aa ataaiirail by tlia Eaadlag Sid^taat of 
* tha Cal^omla Achlwfiit Taat (CAT) ovar tha laval aehlavad. 
oa an adal&latratloii yf tha CAT la Sapta^ar, 1973. 




LIfgL OF ATlMBltl: Frdhably ^ 



Doe to Inadaquata ciw uaieitloa h atw a an project avalaatlon ataf f 
and dlatrlet ^aiployaaa raapeaalhla for grovp taatlng, die 
Saptaabar, 19u^adalnlatratl^ of tha CAT did oot occur. 
In aid fallv Mp, It waa.dacidad to aaa tha prarioua jaar'r 
diatrict taM acorea (atelnlat^ad Frtmarj, 1973) aa the 
pretaat and ^tha currant yaar'a diatrict adaiaiatratlott teat 
acorea (adalilatarad^ Febraarj, .1974) aa-dia poattaat. 

IJilrty-f oar pfircant of the aavanth gradara at Martin Janlor 
Hlgjb gained one fall year In reading achlavaMat froa F^nsary, 
1973, tO'BAraary. 1974, adplnlatratloaa of the CAT* Elevea 
percent of the el^lfth gradaare gained i9ae fall year In reading 
achinriaeat daring thla tl^, baa^ on CAT teat acorea. 



Doe aalnl/ to inadequate cOMunlcatlon froa evalaatlon ataf f to other 
diatrict paraoimel raaponalble for taatlng at both the district end 
echool leirel, there ware 'obviooa prnhlMo with the validity en4 coa- 
parablll^ of tha oafccot teta (aaa Appaadlcaa A, B, and C for .aore 
detailed preaentatlona of theaa probleip*) « It ahoald be stated here 
t&st the earfTuation ataff of Pre^act Aaalat vlll attest to iaprove 
thla ( iimi1( SI liiii and to ataDdardlsa e oaea h at the .unstaadard conditions 
uadar which evaluation outcoae aeaa«res*are currcntl]^ adalnistared in 
the diatrict. 



Boaan^, baaed oa tha outcome teta available thla year, and taking into 
accoMt the problsM vlth the teta, it navertl^leas appears that read- 
ing a^hievaiMnt of Prejjsct Aaalst atodeata vaa^t greater than it 
vDuid have* been' In the abaance of tb^project* 
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11. tmCIlSZ OBJECTIVES 



U.l The experlaentJl^tideate vlU shew e etetletlcell^ (p< «P5) 
elgnif icently greeter istcreet xcmxd reedlag then thr' other 
groope of ooiitrol etudente ee seemed, bj ettltodlnal inetm- 
aents edidnieterM to the etndente etythe end <tf the school ^ 

■ . y^. . , J . 

LEVEL or JsnAnKBtl : l^rtttHy Wt. \ 



wrsD] 



1. Klfentery R^Im* Attitodlnal Teet 

At the ^tad^of the first project ^$ar, there wms no signifl- 
cent difference da this aeesiire h et e ecn eleventery 
Project Assist students end generel elde Mbtrol students 
et eny grede lefel or es' (otel groups. * In coapsrlsoiti 
between Project Aseiet end no elde control i^odente, e elg- 
nil#f^>^ difference et tiM firet gride level In feror of 
^ Piroject Assist students we foend. The difference (fevorlng 
^ Xhe Project Aeelst groep) h mt n m the totel^groepe «ne ver^ 
I7 elgelfjirent <p^.0S7S). 



2. Perent leterrieis 



During Int^errlevs conducted et the end of the first projeiet 
yeer^^Mets end Pels ^ente indlceted on e thrM point scele 
/ (1 » 2 » cen't decide, 3 » yee) thet their childVen vae 
■dre Interested in reedii« thi^ yeer then lest yeer (Metr 
perente. 2.85, end Peln ^ente 2.47). / 

3. Secondery Reeding Attitndlnel Teet 

At the end of the first project yeer, there ves no difference 
in ettitude towsrd reeding betveen the Project Assist end the 
generel elde centrpl echoole» enept et the sixth grede level 
^ vhere the difference fneemii the generel elde control 
etudente. Houerer, the no side control students scored 
. significently higher on the reeding ettltndinel Instrunent 
then the Project AMlht etudente. 



Teecher Intervieife 



Teecher s iere esked et the end of the first project year if 
they felt their students bed ehovp e greeter interest in 
reeding then their etudente the previous yeer bed. On e 
five point ecnXe Cl - definitely eo» 5 - definitely yee) , 
^|ie teechere* reeponeee were not cleerly positive t Peln 
teechere 3.1, Mets 3.2, ehd Mertln 3.4. 



5. kUm latenrlna 



At the ood of tbft jsar, Froj«ct AMiat aides were Mked» 
Do »y6a fed ttet •Cadente' attitude toward reading has 
li^ oye d thia jaerT On a J'^oiat sc^e (1 • deflaltely 
no, 5' « deflniately yea) Palp aides re^ionded 3.5, Metz 
4.0,.aad Msrtln 4.2. y 



At the ■iMsatsry lavia, thara m] 

attitada toward rsaiit^. basal s» naaaatsTT Msadlsc * **^*Tf« "nl 

taaehar orlaioBs. it the strnirisry lavX^bMOTwlT msfc'for sLs 
opiaioa, Aa^frtdwa taads to aappart the tanrlaslna itet tlM 
<*i«^^ «M wt* Xsksa aa a ahaU, the sridsace iadlcstes thst, 
St Ms Prolact Aaaiat s l Ms q,tsry Istvala atUtada tosar^ raatti^ M]r 
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Ii:2 Thm opcrlM&tAl Mvtests wiU 0bov a •Iffilflrmtly grMter tncr e m ne 

^ la 9^a6l mttmmimmcm thmn tte oth« srovps of coDtrpl stodeDts m> 

^ ' sMAirod by m iMpoctlM of attwdaaee racordo at tbo cad of the 

• first project jmar. ^ 

LWKL OF ATHIBlll^'^PTtUUy aet'. 



EVIDEHCE: 



1. AISD DepTttnt of PttPU Aeeoitiajt Itorda 



A report reUucd by the DepertMot of Pupil Acc<?«mtiii8 et the 
end of tiie 1973-74 eeboaa.yeer ahOMd ttet Pels'* percent of, 
ettendenee bed gone op frop 88Z dvrlag 1972-73 to 89Z during 
1973-74. lfets*s ettenienrt hed gsne does fro* 92Z to 91X, end 
Mertln'e vent does from 92Z to SIS. 



These fhi»gee occurred the- oestext of e de ere ee lt^ district 
ettendenee. The oiversll^crceat ettfodence for the district 
vent does U this 7«nr; froa 92X In 1972-73 to 91Z in 1973-7^. 
Fein WBS the only one of the 53 rtiMntiry sehoole la Aitstift 
to incresee their percent ettendenee (eee Appendix D) . 



JUIllAItt: 



•r 



One of the project scfaooli (Pala) Incr— hed tteir attcodrace, and 
tbe^ other two project 9eboolB (Mets end Mertia) decreeeed la at ten- 
deoce, la Iplte of the. fact ihat Martlap at end of die first 
i(eaeater» vaa the oaly jaaior hl^ la the district to A)»v a con- . 
staat lacrcuise la attendaaeee PartioOarly sigaificaat was the *f act ^ 
that Pala vas the saXy elsaeatary ediool*la' Anstla (vltb 53 elementary 
schools) to lacreaM its perpeat attsndaacee Widi the exception of 
AUaa Junior High (which retained t3bm saae attendance as tl^ previous 

{yea^ - 8SZ) p the schools la the two eoatrol groaps dropped one per- 
cent (Brooke^ Devsonp Folaore) or tao percent (Becker and Ortega) . 



) ^ 
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y The opcrlMatAl •tadcst* vlU whmf a •d^UtiUlly (p < .05) 
mipdlicatolj srMt«r laerMM 1b mU jpncmrt Chaa the 
otlier gtoi^ of con tro l fd— f as aamred by the Ficra-^arrls 
Childrca** Salf CeM«ft Sealc at tlw bagliwlag aad and of tba 
school Tear. • 

LETEL OF iglAIMT; Ptffcsbly not aat. 



1. War * ■arri s ChlldiaB*s Salf Coocapt Scala ^ 



*At tiM third grada laval, thera vara no «dif f craacaa batvean. 
Projact Aaaist stndsnft aad aithar of tha tao ooatrol groapa an 
althar pra or poat taat aaasans of tiM Plars-Harrls. Slgnir 
fleaat iMama la aalf-coaeapt vara aada by all thraa groaps of 
thlcd grada atadaata (aaa Appaadlx E). 



At tha fovrtik grada laval, f irsl alda stadaats bagan the year 
with a algaifieaaUy 4dghar aalf coacapt thaa tiM Project Aaslst 
sudaata.yaad aalntalaad that adga t hroagh e a t the year. Tha 
Aojact Aaaist fourth g«a4ara had a algalflcaatly hl^icr self 
ccacapt at tha hsglaalat of dM yaar thaa tha ao aide coetrol 
stadaata, bat had loat that advaataga by the aad of the yaar due 
to a graatar gala by tiM oo aide oottrol group. Wo slgalflcsat 
chaaga la aalf cj o ac ap t vaa aada by Frojact Aaaist or gaaaral 
alda coatrol foarth «|idars. Ipwavar, a sigalKcaat gala 
aacB for tha ao alda coatrol f oafth gradars (aaa Appaadiz E) . 

r , 

SlgnlfiCaat loasaa la ^^f -coacapt ware aada by Project Aasist 
third gradars, aad ao slgalflcsat chaaga «as aadc by fourth graders. 
The data stroagly- iadlcata that tha aalf coacapt objacttva was not 
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OiJECTIVE : - ^ ^ 

1. Aides vlll •teh vork at least 90S of school class "^tiM in rMdlng 
acClTities as aessared by classroov observations » alne weekly logs, 
and tsachsr and aide Intenrlevs. 

* LEVEL -OF ATTAIBMEyr : Partially set. 

1. Aids Observations ^ * 

The following data vere gathered during 207 aide observations con- 
ducted during the second seaester of the first inroject year: 

Hetx Pala , Martin Total 

Percent of tlM aide Wrked on 58.86 76.45 82.72 73.61 
Instructional task 

Percent'of tlM aide worked on 41.14/ 23.55 15.96 25.95 

nott^lnstructlonal task ' ^ . * 

Percent of tlSM aide wrked on 58.19 75.28 . 75.32 

reading activities 

The above data Indicate that aides averaged about 75Z of school class 

tlsie In reading activitiea. This falls short of the 90Z objective 
as stated above. 



2. Aide WeeUy Logs 

« 

Aides were r^iuested by evaluation personnel to fill out and return 
weekly logs recording how they spent their tiae' througboot each 
-day of ^he week. Rot all of the logs were returned; in iFact the 
return rate for tVe entire year was as low as 122 at oner school* 
B^aose of tti|f ^incosplete return rate, the data returned are Mt 
presented here* 

When looking at those logs which were returwl, it appeared that 
^^ides who returned the« did not perceive that^ they worked at least 
9^0Z of sdhool class tiae* in reading instructional activities* In 
- , fact, their estiaates were far lower for this activity than the 

aide observation figures above* 
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T— chT Infrrlif / , y % 

All tMcbm «t Itets tnd Pals aod all Martia taachers lAo mrked 
vlth Pro^act AMist aldM f9«ra IntenrleMd In sldsprlng, 1974. 
la TMpooM to a tlMtarloit that aollcited iafonatlon about the 
pereantaga of tia» tha teacher felt bla/her aide worked in Tariooa 
actlTltlea, the folldving^^inf ormation aboikt^ aaoont of tlae aldea 
apent on reading inatructlonal actlTltiea via collected: 

'*llhat percent of'achool tiae each 
daj doea your Project Aaalat 
Meta Pala Martin aide apend on:** 

58.89Z 77.24Z * 66.^ ^ a. Reinforcing and/Or tutoring 

1^ ^ asall .groupa or indlTidoala^ 

19.38Z 14.41Z U.OZ b. Inatructlonal mipervlaion 

of large or total groopa 

Since teacher eatisatea of the ti»^ that their aidea apent on 
varioua actiTitlea are baaed on the total acbool daj inatead of 
claaa tia» onlj, it can be aaawed thajt the percentagea gi%en by 
teachera would be aoMwbat larger if baaed only on claaa tine. 
Therefore, it can be tentatively atated that Project Aaalat teacherf 
perceiYed that their aidea (Project Aaaist) apent at leaat 9€Q( of 
daaa tiiaa in direct instructional contact vith atudenta. 




Aide Interviewa ^ 

Interrleva .of Project Aaalat aidea vera cooductea by eraluaf 
ataff during the wmth of Mpy, 1974. ' A question soliciting^ 
estisatea of the amount of tiae they apent on varioua acti^tier 
yielded the folloving- inforaation: 



'*Vhat percent of each day do you 
Hartin apend in:" 

69.22Z ' a. Reinforcing and/or tutoring 
aaall groups or individuala 

24.17Z 22.59Z 18.00Z b. Instructional supervision of 

large or total groupa 

Since the above eatiaatea by aides are also baaed on the total 
achool day rather than claaa tiae only, it can be aasuaed that 
aldea felt they, spent at leaat 90Z of their class tiae in reading, 
ijoatn^tional activities. 





ttacher lat«n«w. »d aid* Interview that «lde« did not JthT^ 
2St!f iw!^ °' •chool'cUM t^ In reeling ln.truct,lon.l 
IJi^S^illi' *• f?!!^ bi conflicting, hot .Ince olyiervatlon. 

SI oSJ^i^ « ■w^jr^Uble, .bttrce of data than pef^bnal oplnlona. 
the 901 objective i^aaaeaMd to have^beCf partially mmt. 



It should be noted that the 90Z obJectfV^ ^ .et up at the beginning 
*J £^-2!? *^^5i??>>y « luexperlinced evalSat?^ 
^ ""^^ ^ « reammable goal. However. 
IfT.f"* • experience of observing aides, and finding out hoC 
SJvJJr ?f '••i^tlcaUrbe exw^tsri to be contributed to this 
•ctlvlty It appears that 60% or 7^ of «:hotol class tine Is a .ore • 
-IIir^5i f?^/° "'^^^ achieved It that the •T>e8t- and 

.^r.. tttUl2ea" aliWs spent no .ore than this ax^nt of tl»e 

«^day. on reading Inatructlonal tasks. There appears to be a certain 
«oont of tl^ consuned In wsttlng up for lessons. ««nng fro. class to 
ciaas. etc ..that consuls even an effective al4e's tliK each day. 
ilr^ ^ P*« objective was 

Sji^flvT^-^'" ^ ^ «ttalnabU. aftd was an unreasonable: 

^ . ■ ' c ' ' 
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OBJECTIV^ i ^ 

.2, Aides vlll work effecfTvely^^aod. cooperatively with teac&ers In t;eachlng 
reading^ as seasur^ by a score of at least 3r5 on 5 poil&t Llker^r*type 
attltudinal instrosents adalnister^ to tescbers and aides at the end 
of the year*. 

' ^EL Of ATTADHEKr : Probably, ••t. 

1. Aide Questionnaire : * 

This Instrusent aeasored aide responses to questions about the 
cooperation and acceptance extended thea by their school staffs. 
Their responses to the aajority of iteu ranged from ^*agree* to 
''stron^y agree'*. In telditioo, Project Assist i^des* responses- 
vere, in general, aor^ positive than responses fron strained 
general aides the saae or comparable schools (see Appendix L) • 

2. Teacher Ques^/^nnairesv " , * 



On 5 point scales (1 » definitely disagree, 2 ■ definitely agreed, 
" teachers who worked vith Project Assist aid^s agreed in^ the fall 
(4.2) that their aides enjoyed Working vith them. They still 
agreed vith this stateaient in t\\e spring, but to a lesser exter^t 
(3.9). In the spring, teacher^ agreed (4,2) that the aides in 
their classrooas had %iorked cooperatively ylth thea this year. 

3. Aide Interviews 

* 

\lhen asked to characterize (by ratings on four scales) the work 
vith their teacLcrs, Project « Assist aides rated It 4.4 on 5 point 
scales: enjoyaLle, co<3|peratlve, rewarding, and effective (see 
Appendix lO * This indiipates that, froa the aides* point of view/ 
• they worked effectively and cooperatively with teachers. 

SUMMARY : ^ 

The evidence above indicates that aides probably worked effectively and 
cooperatively with teachers. 
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OBJECTIVE: 



3. The cooperatjtng teachers will have a favorable attitude tpuBf^ 
^the use df t'^her aides in teachlnp, reading as Beasored by a 
score of at least 3.5 on 5 point Likert-type attijtudinal instru- 
itents administered to ^fie teachers at the end of the jear. 



LEVEL Qg AnADMEWT ; Probably set. 



EVIDENCE: 



1. Teactier Interviews 



In response to the question, **D6 you feel your Project Assist 
aide lias bega ef fecqtve as axi instructional reading aide?'* 
^^^^^flffliP^ P^^i^^'^ the 5 point scale (1 - definitely 
not, SlKoMj^Rely yesH. Fain teachers ^.41, Metz teachers/ 4.70 
mift Ma«fiiTeacI|ers" 4.42.^ / ^ <^ 

Fifty of the 55 ^liK:bei:s i|itarvi«iped said they vould like tQ have 
4^ ^ Project Assist aide again in their classrooa next year. 



2. Aide Interviews ^ 
5 



Aides vere adked if they felt their teacters thought ttey bad beer 
effective as an^instrbctional readi^ aide during the year^lP^ ^ 
5 point scalej^Pala aides responded ^.18, Met? 3.8, Martin 4.3. 
The responds irere positive, but less so^than their tekchers -had 
responded to a siailar question. Hovevet, seventeen o^ the twenty 
aides said they thought their teacbera would like to have;, a Project 
Assist aide in their clasArooHs ^aln ntet year. 



SUIHIART: 



The above evidence \ii^cate8 that t^hers do have a favorable attitude 
toward Project Assikr aides as instructional aides. In general. 

Project Assist aides perceive that ttheir teachers feel this way. 

- • r 
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MJECIIVE: 

4. . Teacben will effectively utilise the rtllls of the mid^in teadisg 
' activities in their respective plassroofis as Beasured by observa- 
tiim and Inatnaieiita aAdaiatered by the eval^tlon staff tli^iugbout 
• the year# 

LETEL Of AITAI»St: Probably mtt • i 

1. Teacher Interviews 

— ~ ' — ♦ • ^ 

Teacbers all three project sc^ls indicated that Ptoject /^sist , 
aides bad been the greatest benefit by helping to individualize 
instruction for their students (see Appendix H). To ^he extent that* 
individualizing instruction is an effective use of aides, this cvi- 
doice' offers support th$t: t^^phjective vas* achieved. 

2. Aide Observation Guide 

dbserv^tions revealed that, as a group. Project Assist aides ^rked - 
on Instructional tasks nore, used «ore instructional strategies, ^nd 
vorked in dassfooss Bore^tbian did the control generlal untrained 
Rides'. Tathe extent that'tl^ ftpent in instructional activities 
• is an effective use of aide tl»e, this evidence indicates support for 
the objective. This particular evidence was corroborated by aide 
intervievs and aide ifeekly logs. ' 

It should be ^iM^ted out that the Aide Observatio<i Guide uisures 
quantity and frequency of aide activities, n^^ quality^ Next year's 
observations will attempt to provide quality measures o'f aide activi- 
ties. 

t 

pp. Case Studies ^' ^ 

Even tiiough this data, is ' anecdotal , ^e case studies, "A Day in th^' 
^ Life of Two Project Assist Aides," the activities observed and 
describ'J indicate that aides were well utilized by teacher^ (see^ 
l[)peQdix 0). ' . 



SUISiA&T; 



"*Mri general, evidence fro« the Aide ttiservacion Guide, teachir inter, lews, 
\ide interviews,^ and- aide case studies indicate tlat Project Assist aid^es 

utilized by tbeir' teachers to indivldualfxe Instruction. Ttiey were 
'involved In significantly nqre instructio^l activities and used" signifi- 
cantly ■ore- instructional itrategies than unttVined 'e«»«"l aideB. 
Based on tjits .evidence^ it appears 'that this olijte^ive was t>roSal7y set. 
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OBJECTIVE : ' ^ ^ ' ' ' 

. r 

.5«r Vb6, experiaental Students will have a favorable attitude toward the 
OM ^ teacher aides In reading activities es measured by a score 
ol aVileest 3.5 on 5 point. Llkert-type attltudlnal InstnaM&ts 

^ administered to the stndents at the end of the yter. 



LEVEL Of ATTADMEirr; Probably Mt. 



1% 

1. Stndoit Intervievs 



Student interviews revealed that students in Project Assist schools 
todiceted they had a positive attitude toward the aide as an 
instnictional person (see Appeitfix K>« Project Assist students 
indicated a. significantly greater irllllngness to seek out aides for 
assistance* in reading than did control stutoits who had untrained 
general aides. ^ * ^ 



2. teacher Questionnaires 

' / ^ / 

Teacher responses* to an itas on the fall and spring teacher question 
naites about student-aide wpporjt 6idlcate that students do respond 
positively to the* Project Assli^rreading aides (see Appendix I). 



SWtttRY: 




This objective appears to probalAy have bMn net. 



IIPIT OlJICTIflS 



1. Th« 23 tMdliig aiiw «iU b« MlMtad 



by yc]PColl rscorda 



UfIL or imi— 1^ PartUUj aet.^ 



1. PttdU l«ctfgd» ^ 

Hm IrtmilTl** ^t titrr*** by Anstla. TMlapwMlwt S^oel District for 
l^tt aid Pais f1— II •IS «eho*U Mi Martla Janlor Ufh School- «r« 
rtnitiil OS tho atf chwl Aootia ittp CSoo flftf* V-D* tho >«wi d«^y 
for «lMt U loeaUy agraad to bo tho Ba^ Aaotla CoMBity aro ^ 
.doal^tod with dsrfcor lioM. Bo^ «id«*o boas has boaa plottad on 
tha MP- and ia rajraoMtad by a atar. 



Tba fellovlM titblf* tha M^ar of aidM who Uvfd within the 
Mighborhood, M 4af ^ ibofva, aad if thay wrs a aiaority grovp 



Tabic Vrl: OSlilWCT DISmBPnOB OF PKUICT MIMT APW 



A. aoabor of aidM iM» liTa ia Mats, Pala, 
Martia School Migbboibooda 

B. Biaifeir of aidM alio Uva la Boat Aoatla 
(aot lactodad ^ovo) 



C. 



of aidaa who do aot Uva la aidiar 




Total 



16, 



*7Ke 'total indicates that scm ncv sidM were fi^ed daring the year 
•s raplaceants for aidM who Ifeft. Tbf addraas^ of only fmir of 
thaaa new aidM were ^airailable at prMS tlM. 



ERIC 
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tabu f-2t Muimfca Off wodici isnn inc it bimic awgt 




TabU V-S: lOAPOWl Of PMilCm OF MOJICT AISIST AIBC W SOIOOLS 



School teilA BUek ' Mttjei i—rlcm 






1 




5 




Fala 


1 ^ 


2 ' 




















MBTtla 


0 ' 


I 








Totals 


2 


• * 




17 





^bciTtt dAta ladttat— that tte altes 
vlth tte ocaptloo df tm 
of «a effort by tiM pToj«£t 



all Miibcrt of aloorlty 
tM^«loo vpn hirod 

to lunro all local atlfalc 



ERLC 



Tbo tbowm daU iwlicataa tbat dia objoctl^a.wM la—t aat in tarw of 
aida raoidapea.t^ Bovovar, alx aidaa «ho 414 aot lira la tha daalfnafad 
Eaat ioatln nais&ortmtf 414 llva la ycadnrtnataly alaorlty aai^Aoz1ioo4a 
la 8o«th instln. C • • ^ 

Ite projoct eoordiaatoc «aa htrodj^at prior tp thm boflaalat of tha 
praaclMOl alda tralaias wricatof , ^aad had tkt%m days la which' to hlra 
all tha taac^ aidaa* Th^^^ort hiriag tiaa,^robiibly oravaotad aa 
adaqoata chack of applicaa^^kaaldaacaa aad racraitlag of appllcaots 
vbo livsd aaarar tha aehoolar , 



boa qoaation ralaad hy tha aaalyai^of alda rafcldtDcy Ut ''I* tte Mexl- 
(or othar 'Biaority) aaiihbnrrhood raaUy^^ oonf iaad to *Eaat 
(or aoaa other Mcatloa) la Aoatia?** Iba alda raaldancaa plot* 
tad oa tha Aaatia atp a^aar to aataa d aorth^ wath; aaat aad vaat. 
farhapa Aaatia^la ttora iafagratad thaa ia ao^tlMS baliavad. ^See 
Pigara f-1) ^ . 

nrcauR« the proposal guli^allnes «ra aot aufflclently explicit In this, 
rr^ and becausa neither bl^og criteria vas totally aet, the project 
!> valuator has daslgaated this objective as ^^Paftlally He't.'' 
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(AJECnVB: 



2« Ite ^j€ce ^taff will be hlrdl aecK^itts to tte foUoviag tlM* 
table M leiyrtd by iMpeettpn of pejtoll records: 

1 CoocdlMtor - Jaly 1, 1973 

1 BvalMtor/DvwIopcr - Jt4j 1, 1973 

2 SecrctarlM - ^sly 1, 1973 

^ TcMiMr AiiM - Asgost 1, 1973 
2 ClMsrw* O I>wfA« - S«ptMbcr 1, 1973 . 



liE?lL or. jam— T ; ^ Probakly not att. 



EViW U O ; 



1. Payroll Record 



nAT^WK yUKT ASSIST SIAFT 



* Position 


Target 
Hiring 
Date 


Actual 
Hiring 
I>ate 


Days Lost 
Per Person 


Total Days 
Lost 


1 Project Evaluator 


7-1- 


•73 


7-10-73 


10 


10 


1 Secretary for 'Evaluator 


7-1- 


■73 


7-17-73 


17 


17 


1 Pfoject Coordinator 


7-1- 


•73 


8-7-73^ 


• 38 


38 , 


1 Secretary for 












, Coordinator 


7-1- 


•73 


8-27-73 


58 


. 3a 


32 Teacher Aides 


8-1- 


•73 


8-10-73 


10 


320 


2 Classrooa Observers 


9-1- 


•73 


9-10-73 


10 


20 








Totals 143. 


405 



ERIC 



The fact that the project coordinator vaa hired 38 dayi behind schedule 
resulted In delays and difficulties for the rest of .the staff. Since the 
projMt evaluator was hired nearest the target date» she iia# responsible 
-for planning and organising .the three-week aide training session. This 
decreased the wnint of tlse available to her for planning the evaluation 
of the prograa. 

The evaluator was not experienced li/ the teaching of reading and related 
'activities so her tiae was chanaaled igtto study and inquiry rather than 
into planning the evaluation procedi^ss.^^^ activity upon vfaleh she should 
have conctatrated these first weeks. Also, the aides W^e hired late due 
to the lateness is hiring the coordinator. The ratifications, of this 
situation vere'that^l thirty-seven aides' were hired during a three-^iy 
period. Due to this very dhort tiae period the coordinator was not allowed 
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adequate tiae to check refer ua dH qqallficatlona, ^kai past e^laymeni 
records of thc^* applicants • Also^ the training session for the aides . 
began late; therefore they did not enter the classrooM ontil ^^ter^^ 
school hM been in sessiiMi over a veek. < Thlis late schedule also presented 
teachers %id aides fnai^^^articipating in any preschool tra^|ing together. 

The classrocB observers licre hired t^ days late as a result of the prior 
■issed target dates. Conse^ntly there was . inadequate tijw available 
for their training and orientation to the proj^t. There iras a loss of ' 
classroom observation tiae since they did not enter the schools until 
after nid-Septe^>er. >^ 

The fact that the secretaries vere hired late resulted in the evaluator 
and coordinator baking ti» froa their specific duties to take car^ of 
clerical vork, Intervieving applicants for the secretarial positions at 
the later dater took critical tiae may froa their already rushed schedule. 



SntiAgY ; / 

In suaaary a total of 453 person^d^s %*ere lost due to the late hiring of 
project personnel • Most critical fcas the- thirty-eigjrt day* Isitc hiring of 
the coordinator. \ / 

The factors contributing/to the late hiring of praject personnel am many 
and interrelated, but appear to revolve around tvo aajor ones: United 
States Office of Education g^^ant ^roval and notification timelines » * 
and AISD advertising and hiring procedures ^nd the. length of tiae required 
for hiring decisions. An additional factor t^t discouragedjearXy niring 
was the federal court order on desegregation of AISD schools that ymn ex- 
pected throughout the soaer. The uncertainty an|^ confusion ftat accom- 
panied the vait for this court decision led to mmy <^layed hirings in 
the district . 



0 




0^ 



60 



r 



1 




um or 



^ - 



1. 



23 Projact Maaiat 
dally for aonEUt Md af 



ia tiM tluraa 
13, 1973, 
at Kaallag 



Dvriat tha Ilrat 
aator to haaK.aa 



cocfMlaator aad aval- 
of tlM n»J«et wad tha*airaetatloaa that. , 
£or tka raailln aldaa. Tha foUowtag dayi# 
alooa covarad ■aairwin toylcm i.i— tftjpltna akllla, tawi/raca rala- 
tioM, ham to taack raadl^ akllla mA vOmt raadlag ralatad aettritlaa, 
hMTlB coaatcraet caadlag laatAKtlMMl gnaa, a p a ci a l . ada c a tlwi , laara- 
iag diaifcilirlaa, Viliataal ada c a tle a policiM aa« ycocadar^ of iitatiii 
ladapMdaot. School Matriet, koo to ef arat a aa dio ^wal ■ lialp ^ nr aad . 
Syataa 80 ratflag aaclilaaa, UDI tralalag, aca In a day by day 

of tba aotkahoaa, aaa tha aoftah^agMda la Awwdli P- 



The aldaa racelvad prlatad aatarlal ea-.aaay of the aabjacts aeodlai, 
aad tbay orgaalsad a aotabook conctraad with irarloaa raadlag akiUa • 
atid othar daaacooa ^aa^ir ritw. Tha aataboofc baeaM a'^ck rallalU* 
rafataaea aftar tha aid^hagaa wmrfc id tha 



Tha tralalag aaMloa aaat lata a lEoatdi.aaA with oaly aftarnooo aea- 
alona. Tha aoniaga of JOm foarth aaafc' tha aldaa apaat la tha claaa- 
TocHH fraa 8:00rl2:00. la tha aftatMoa aaaaloaa^tha aldaa aat at . 
Kaaliag Laatalag €aatar 'aad dlactwaad vld^ tha piojact cetedlaator 
tbalr 



2. 



.•^ Pra-achoo? -i^^-^i ""yltAop gyalaatioa h r Frolaet Kraloator 



At tiM pi tha pra-achDol alda tralalag ym^uSaOp, aides «er* 

to rata thalr'kaovladga aad akllla la 19 araaa. At tha cad of 
tha aorfc^ thay aara agala aakid to rata thMliraa la tba*a areaa. 
Ba follqvlag chart ahooa tha avaraga ^tla caThaaa aalfrratlaga 
^nm v€a to poatt 



St 
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V-2: 1973 




•u 



MU'm tmMaa. wamm 




■1 patlcJM 



OM flla fr*Jaetar 



•(MM 



ef 



Mla« LSIK, .MlJ* " fyt — SIT U 



Sckool Dljitnec polleiM 



1) to tWCh 

tlMlr tetUs 



dia #ov « ^^^mitUL gala, tbm miimm dl4 n6t « 
fMl chay teOT above wamf of tha araaa (3 oa a 4 polat scaI*) 

at tha «•« of tlM wrfc^^. Iha araaa la i*lcli tlM aldaa ratad thtir 
fcip'li^f balov 3 ("kaov amtb aboat it") oa tiM acala oa tba poat- 
aorttfhop •vaioBCloa aara: aaa of alida prpjaetor, aaa of fll* proj^ 
tor, aaa of fila»tr^ projaetor, taaddat raadlag ctooath oaiat LEU, 




« M .« Iwjinn mtitk'Ux cfcUiTM, Md rnMMlrif 



la vhiek tiM f«U tiMjr mtm «Mk ladieate a atad for 

ipli«« l « aa aM of lift ylwul aqalpaMit, mm of tha 
for r — fhiir Md/or taatiat nadlag, «ad ii— aim tiia 
akiiU aldch aaald iaelada faali^ wrforti»l> Aeat Mrvlag m a 
If i g i aodal for ckllAna. Tkm data alae ladlcat— tke aS^m fait 

l.l'aalta (aalag tte 1-4 aeala) ea aU tiiTaMlaa^tiiS vara aakad to 
hf tha avalaatlaa ataf ^ 



a 



Alt»DiHli th« dbjMtlns Mt for teaUM yn-Mhool aite trmlalat «m 
two vMte, ciM pcotns apMt tivM mtkm la tUa aetlTltyo A foarth 
ar**aaalat" aliaa iaaa wp art— til rlaiwuM aa a kalf 4ay baaia 
teMad aacaaaary by tte fcajaet eaarilMtar* t a c aaai taaekara had aot 
a baaaflt of pr< actawl tralaiat vitli ^ altea 



Tha avalaatioii af tha aida tralaiat aorfcahop ravaalad that a graat amnt 
of 'aida laamint had occtfrrad* avn thoo^ at tha aad of tha aorfcahop €bm 
aldaa fait thqr atill did aot haoa aaoo^ ahovt aoaa araaa aa ^bmy ilioaldo 
All in all, tly ohjacti^ ippaora to hava htea aaU aat for Aoaa aldao 
who bagaa tha projact ymx aa Projaet Aaalat aldaa^ 



Bot^arer', it ihoald ha ootad that alaa of tha orliftaa(^19''T^«dl&s^aldaa 
raalffMd dorlng tha f Irat projact yau^* Savaa of tbaaa aldaa vara -rap^lacad 
with oaa antTainad aldaa. (Tha othar tao aidas aara not raplacad, laarlag 
a total of oQly 21 raadla^ aldaa la tha thraa.ptojact acboola). VI th a 
fair axcaptloas, the replica— nfa raceivad Ilttla or no pr^enrlca training 
In reading Instmctlooal technlqoea fvoa the project ataff . Thla le baa^ 
oo etateacflte aade by aldaa daring ^.latarrlaaa at the end of the yeer (aae' 
Appendix'!). It la aaggeatad that aa affactlve'^alnlng progrea be laple** 
aentad %o provide neceaaary Job akllla, for aldaa idio eoae Into the progrea 
after ttha baglnnlng of the ediool yaero 




\ 



(ttJKCn?E : 

4. lbs aldM wlU undersor a diTM-day txftialos period tot^hcr vltb 
teachers prior to tlM fttlmilag of teiwol, tlMn partieipot* in an 
Mk-going trainlas pcosrw along vidi the teachers with ebon they 
work tfaroaghoot the sdMol yesr, as naasored by lns t,r iMii i ta adninl- 
atered by tbe evnlttatloe ataff. * ' » 

LEVEL or Kmrnmrt i JartlallT net. 

■ \ 

EVIDE8CE : 

» • - . 

1. Podsieotation hj Prelect Coordinator 

There were fifteen occaslOM throo^out the year vbea aides end 
teachera were trained to^iSer (see Appandl^c >) : 



Pre-school Vorksfaops 2 (Pain staff) 

Professional Gonfereoees (xm, etc.) 4 (All ttaff ) • 

Ifaterlala Bvnloatlon Meetlnga 2 (Martin ataff) 

LEIS Training Saertona 26 (Mats and Pain staff) 

Planning for Toong Anthora Palra 2 (Mats and Pain ataff)' 

Parent InvolTanent Seaalona 1 (fain ataf^ 



Totll tai^^^f Seaaions InvolTing ST' 
44de8 ahd TeadiWa Together 



Only three of tbe^c-M^lnga wde^held at the junior hi^ project 
achool. The jtmior hl^ aidea did attend|f»nthl^ school neetings 
of the heading ataff. They alao atteode/^nf6' fistr2et-spoosored 
inaerrlcea for reading p er ao nnel daring Conl^anca daya (aee Appendix P). 



J 2, Aide Itttervi< 

^ : ~ 1 ■ • . - 

In interri^s done at the end of the year, several aldea reqoeated 
that aidea be trained nore on the aana topica aa teach^jre vith 
teechera, so they soold know M>re what the teachera expected of ' 
^ then, and ao teachera would know what aidea coold do (aee Appendix H) . 



_ 3. Teacher Intervlewa / 



V. 



Teachers expresMd a alailar deelre for Joint t^her/Alde tralQlng* 
ao they votOd know better ^t aides coi^d do were supposed to 
do (see Appendix H). ^ 



4. Teacher Quest ioonaires 

When questioned about their villingneas to attend preachool vork-*^ 
shops vith aidea, teachera at all three project achoola agreed they 
jwould ll>e to attend if paid a atlfMnd. They susgeated that a 3-5 
dairyorkahdp would be lde«l for then (aee Appendix I) • 
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AidM and teachers did attend joint training eearloci daring the 'first 
project year (37--only 24 of^i^eh Incloded all teac^a and all aides).. 
However, aides and teachers indi ca t ed throogh Intervievs and question:- 
nalres that the aKwnt and/or tjpfa if training provided ens not 
fdeqnate to neet the joint training needs that the project, prof essionale 
and paraprof efsimials working together in the sane clessroon sey they 
have. 

Aides and teachers did not receive the three days of Joint in-service * 
training before school' started. (Fala teachers and aides received one 
day of trailing togetto: at this tiw, and Martin teachers attended one 
afternoon session). 



r 



(»JECTIVB: 



5. Ttm teacherp at each 
trmialiis la tia «M of 



sa» 

^projact itaff. 



aehaol vill raealva apaclflc 
aalaNctad by aad 
¥]r ^ Projaec Ivateator and other 



LEVEL OF k 



EVIOEKE: 



1. PocuM>ntatioa hy froject Coordlaator 

The f ollovlng table prcnrldea as orenrlev of the mtarlala trainliig 
proviaad to teachara by ptbject ataf f or coaaaltaata faired by thi 
project. ' } . 



r • \ 

' Training Prorlded 


M*ts 


Pais 


MartlB 


LBH MaterlAa Training by LEIS 
Cooaaltant 


' .t- 
23 . 


31% 




Haterlala Bvalnatloa by Coordlna* 
tor 




• 


. A* 


TOTAL MT8 TOTAL GBOUP TtAin>C 


23 


31% 


4* 


>_ 









Extcnalve training bccurred at the project elementary achoolat but little 
occurred at the junior high level. The LBIR^aaaaleaa were' conducted by 
the EBEC training conaoltant for tin who una contracted by the project 
for thla graining taafc. See Appendix P for a cooplete liating of all the 
LEIR training that vaa coodnqga^ during the year. 

*The aecondary achool teachara were, involved in four nateriala evalyation^ 
ae^alona during the year. Theae aea a lona mere uaed to locate high 
interest » low levet nateriala for grades 6, 7, and 8 and to^ 
evaluate audio-Vlaoala. In addition, rt^eaentatlvea frofe aeveral 
^nrriaaun nateriala conpanlea att aeven tiaea during the year vlth 
grou^ 6f aecondary teachara to diacuaa the uae of Boffnan reading*^ 
aachlaea^ Scholaatic boefca, EBEC ■aterialt. In addition, the project 
coordinator net individually vltb aeveral aecondary teachers to discuss 
fthe. uae of reading nateriala throu^iout the year. 

great deal of effort appeara to have gone into trainings the elenentary 
teachara io the uae of the reading nateriala uaed by the- project. How- 
ever » nore training at the aecondary level is perhaps indicated for 
next year in thla area. 
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EVIDDICE: 




OBJECTIVE ; 

€. B7 the end of the protectf year, $56,678 worth of reading aaterial 
irlll be parchaaed asd aaalgned^to the three project schools for 
the dassrooa teachers* and reading aides' itae in teaching Reading 
as'^aeasured hj^ 'inspection of AISD Hccooiiting records^ 

LEVE L OF ATT klHMEHT ; PartlaUy mtt\ 

^1. AISP Accoanting Records 

As of June lO, 1974, $48,391 .49 had been paid. by. a1|9 Business 
Office to various f Iras for andioriaual, c<ms«aB^le» and non-coh- 
suaable learning aaterials for students. As of June 30, a tot^al' 
of $ji^,'^^^2S had been encoabered j^ou^iout tte fear by Project 
^ Assist' for learning aaterials. This dfff^ence of $6,474.76 • 
f betiieen funds encuabered^and fonds paid out reralted .incoa- 
plete^shipa^ts, orders having been cancelled because they^ ifere 
not delivered before the end of the project year, and delivered, 
aaterials having not yet been, paid for by the AISD Byiness 
. Office. ; ^ ' 

It vas the project philosophy tiiat no aaterials vould^ be bought 
by the project until ^eachers had r e v jieiy ed and recoaaended thea 
for purchase. In addition, the tiaa required f or nf^tpval of 
purchase requlsltlon^and orders vithi^^'AISD channels after leaving 
the Project Assist office, iiccordi9g to Project Assist prograa 
stafi, generally required, one qpnth. The coablnation of these 
tvo factors did prevent a^l aaterials aonles froa being encua- 
bered early in the school jrear, and vera probably responsible * 
for those late orders vfaich bad to be^ cancelled because' they had 
t been delivered before die end of the budget year« / 



Approxlaately;$1800 of the budgeted funds were never encfobered. 
2. Aide Obyfciration Guide 

Observations Indicated that slgplflcantly aore audiovisual equip- 



t and aaterials Were f^ctnd in Project Assist classrooas 
pared to gehefal aide" control elassrooas^ * 

r * • 

The aajority oP available funda was Spenf t^is year. ^ 
3utte 30, 1974^ it appeared that $8,300, iinus the aaounT*>jB 
'paid out by tne AISD Business Office for aaterials received, muld be 
returned to the Office of Education. 




OBJECTItt ; * ^ ' . 

7. Th« coo|%nttl8« teachers at NetSy Pttla^ ted Martin vlU be trained 
to effectl^y utUlae fhm ^kllla of reading aides in teaclilns 
ttadlng In tbel^ rjepectlTe claBarooaa during aoftthly insenrices 
' as Beasitred bj doc^mmtmtiemJbfX^i^^^ Coordinator. 

LEVEL or ATTADBBWI: Partially sat. ^^^^^ 



EVIWCE ; % 

1. ^ DocuiicntatloD hf Project Coordinator • 

According to Staff Developaent ^Schedules for 1973-74 (see AppeodiJc'P) 
tbex% «er% five training sessions for teachers held exclusively on 
bov to effectively utilise the aides In their claasroqas. Tfie 
first docwsnted training sessions are recorded aa February 5 for 
' Martin teachers, F^ruary 12 for Mstz teafcherst md F^ruarj 19 for 
Pain teachers. ^*There were two other recorded teacher training . 
sessions on using sides which were inatlte evaluation rqibrts on 
' Hacber interviews held for Nets tdHjjn on May 9, and for Palf 
teacl^rs on May 30, 1974. Although J^bpeclflcally recorded as 
de utilisation training, there were six LEIE consultant sessions 
October and Hovenber, 1973. Aese sessions did include ihstruc- 
xm about, how to use the aides in various XEIK classroon activities. 




2. . A^jt Interviews ^ 41 

' # * 
During interviews at ih^^'^end of fhe first project year, aides indi- 
cated that their ^teachers' needed |»rje training in the supervision, 
planning, and 'utUlz^tlon*;.of instructional aides ^(^se Appe^lx H). 

4. . Teacher Interviews 

During interyiew# at the eno of t)ie f^rst project year, teachers 
Slso expressed' a nsM'for liore jtraining in bow to effectively utilize 
' aides in' their classroosi. Specific requests for dassroon supervis^n 
by progran staff for thls^^purpdse were sMde (see* Appendix M), 
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It appears tiiat sdi^ tffort^Ment^ lnu>,. training* teachers to effectively 
use Instructlonalr^^des. ^tBowevet,^ abo^ding tQ aide and teacher Inter- 
view responses, this traut^ was i»t«entir^y ^^lequate to mett this 
ohjecVive.' ' ^ : • ^ " ^ 
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<»JlCnVE : 

8. An evaluation tmm j[l ^pTbJect dvaloator^ 2 claaarooA obaenrera) will 
conduct noddy co Jf oro BC— on tba progroos of tba inroject as neaaurod 
by a vrltton atatcBont by the projoct coordinator Mt tha ks^ of Hay» 

1974. ^ ^ / 

HtVEL^ ATTADMnn; Probably not 



1. Do riifn tatlon by Projoct Coordinator 

In the fall tha evaluation ataff *'and coordlnafbr vara in cloaa contact 
bec^uaa of tba. oMaaalty of frafluant tripa to tba czperinantal. achoolay* 
and the naad to iaaign a dlaaaroon obaa^vation pilde.. With tha adrant^ 
. ^f-a^^flaal obaarration ^lida bovarar» tba 'Coordinator aav laaa of tha 
^ avalnxption taasf dapandlng on tha conplatad obaenratlon guldea aa 
VfM^k. . , 

Than it bacaae obviouA^that tha obiactlva faadback coatainad in tl^^ 
tba inatronant did not 'provide ' iOf f iclflir formative evaluation for 
^ tba coordinator who' needed aubjectlve conwnta froa the obaervara 
in order £o dlacem problem areaa anong tiie aidea. . At this ^19 1 
obaervers attenpted .ta correct the altaation by a^ing such coanenta , 
at the end of the observation guldea » and red-tagging certain en— f iits 
that they thought critical. , . 

In January both project and evaluation peraomiel decided tb^tx^^K^ar 
veekly ataf f meetings mt^t indeed improve rn— kiiiif, stiop, Tfiese 
ings vera held vith vritttt.^g»daa, but «aare increasingly dlfflc|ilt 
to bold Becauae the at^ffwcmbo^ ver)B often simply not available^ to 




Although (Ufficult to meaaure, "^he c^aluatiq^^ataf f feels that they hjBve 
not fulfilled the objective for reasons of fared '^>ove. In ■inaini j , cda- 
munlcation betveeil program ^ad evaluation atsiff vould be improved through 
mare frequent dlaaaminatlofr of obaervatlon data, more frequent publlcatlao 
A formative evaluation reporu and regularly scheduled staff neeclngs 
throughout the /year / * . - -\ ' 

• . . • : > 



OBJECTIVE: ^ 



9. Tte cowmlty vUl hmtm m pMieiT« attitude tonrnrd tbe Project 

parent quaatlaoBalra adalnlatar^d at^tha aod of the ymr^ 
LEfB OF AmiHMBIR Probably aat. 



Parcet Ititcnrlcim ^ 

Baaad on • Interrlava of 102'lietx and Pain parents, tbeir attitude 
t^iward the jffoject friiilpapby^ para^b^ and effectlven^M yaa 
^te positive (see Appendix J) * Of paHlcnlar interest vas that 
parents indicated their children aere nore interaated in reading 
thia year than last year. 

2. E5AA Adviso^Cownittie Qoestibnnaire and IptenrUgs . 

In late sjiring, 1974, a qneationnaire vaa adnlnlsterei to neid>er8: 
^ ^f an ESAA Adriaoij Connfttee vho attented one of tbefi^regularly 
^Nscheduled neetinss. They vere asked nine qneaticrpst thri(^ concerning 
philosopliy, three on personnel » and- three on the effectiiwiess ot 
Project Asslat, as they Tieved it. The reaolts showed that they 
vere highly approrii^ of tte phUoaopby of tbe DroJect4» less sore 
of tbe effectiveness of the project, and even Idas approving of ^ the 
personnel vorking in tbe project. 

Intervlevs vere planned and initialed to asMas the aaderlylng ^ases 
for their responses. Hoipever, tbesie Interviews were not coi^leted 
• at the tine of the publication of, this report. 

The evldeac« gathered by Interrlewing Hetz «nd Pala/pareiR indicate* 
that, aaong atodents' f«rentV^h« project haa their support and approval. 



VI 

► 

* IMTERKlLATiONSHiPS 



Td even address thft subject of interrelationships of Arts reported 
In this docuBsat Is a bit dablbas^ because so little of the d^a 
tias adequatcdy coded to allov for correlation analyses betveta wasures 
using studeiRS as 'unl(sf even If It vers \^ «(»proprlate unit to use. • 
The nnaber df schools Is so sssll as to prohibit any correlations 
InvolvlnK schools as unite*. % Steps vlll be taken froa the very begin- 
ol^r^ the second project -year to gat&r and code outcoae and prbce^s 
data sos^hat the degree of relationship bstvecn appropriate |»rogras 
variables «ay be investigated* 



Bovever, sow 4jiterrelatlonshlps» if not statistically indicated/ su^- 
^gest thesselves froa data provided In this evaluation report* 
-ln|»roved. school attearanc^ of students at Pala (outcoM obfec(lve #3) 
aay have been^rclated with"' tflb possible laproveiieat in elesentary stu- 
dent attltudSj^M#ard reading (out coae, objective #2)« 



There appeared to be a logical relatlonsHip betveen the failure to 
attain InpufTobJective #2 C*a project staff vUl be hired on schedule") 
mpA failure to completely attain input cAijsctl^s #3 ("the aides will^ 
receive tvo tfsiflca of preservice reading itetructlonal training"), 
("the sides and teachers vlll undergD preschool and Inservice train Ict^ ^ 
together"T* #& C$36,678 wprth of reading uterials vlll be put .into the 
experl»entaHfclj«4^ be trained to us^ the 

aides"). T • A-'^-^ 



The extent to ttfhi<;h th^ evaluation ' tea^lld^i£ot« provide conttnual feed- 
back to the program staff ^ (input, objectlve^3) probably also affectod 
the attaiuMnt of the training input: objectives listed in the above 
paf^agraph.* 
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MISCELLANEOUS INFORMATION 



'^WISCEliLAWOOS*' Dm POK PB0G8AM REVISIOir 

There 1b f tnrh "idMellaneoas lafarastloii** prcnridad in the appendices 
to thlB report ^iSh do not directly r#Ute to the state4 program . 

^ - ?v«r. If tboroo^T digested by 

thin data will freatly assist in 
M activities. Aides aiid teachers 
literally faoodrads of observation 
;allare of aany techniques os^ 

attimH^ paid to the a^iieve- 
id at 9^ levels, vlll point 
ia iastraetlon dorlag the 
iA these amadlces to be eocour- 



objectives for Project Assist, 
progxsii 

sad school level 
the effective ^revision of 
have candUly and vUllngl^ 
•^and anggeKloDS of the 
during the first project /year* 
meat teat results, at tbs m^od&^f^ 
oot the areas vhldi sSKMld ee epph^^^M 
eeoood project year. T^et^ la ii 
aged about, also. 




■ATTTHAT KSM PILOT ZVAUUTTC ^ 

=* - 

SystcB Hi II iliipft Corporatloa of SmatM Monica, California (coatractor 
with, the D. S. Offica of Edaeatlmi to evaloata tha ESAA Pilot progr««) 
rndoAlT aelectcd Pals aa the Aoatia ESAA school aad Brooke aa the 
Aaatin co^wrlson scteol aa part of ite evaloatloo eaaplc. Students 
at both schools werfitarolved In the cai^onla AchievcMnt Test testing 
(pre sod post) it the/lnteraediata padao, sod la aewaral ^affective 
■eaauras.- Teachers, eapeciaUy at falm, ware quite ian>lTed in the 
national 'evsloaeioD effort, beln^ required to keei» cztteslTe records, 
on their, stodcnts and to co^lcte several affective aeaaares the^lves. 

Considerable effort will be Mde b^tha local ESAA Pilot Project^ Assist 
evaluation staff to coordinate the iMal and national- evaluation efforts 
at thaae^tvo a^n\n next year, in oiAer to elladnate, wl«rc possible, 
d^licatloa of efforts. ' ' ■ 

KESTMCIED ESAA PWPS 

* * * * ' I 

It has been observed this year that ESAA fnnda (the source of rionies 
for Project Assist) are eztre^y restricted, consldetably acre so 
than any of the other federal eonie^ currenOy available to AISO. 
ESAA budget 'goldalliies are so strict aa to require frequent and extwisive 
bodset revisiona for reUtively eiiinr shifts in bodgrt priorities. 
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Tbm coBMquflocc of tills ms that the project coordlniktor spent 
betVMB one and tvo moatbm of tim pvojoet joar norlcliig totally on 
livdgot rcfrlaioiM (basod on oumnl obo « nmtioo tbm project eralna- 
tor)« Thio mm tlat loot to tondmra and aldoa iiko, accordingly, 

}t aaelng tlie project coordinator anongli in the scboola, 
PerbH^ a relkslng.of bndgatary reatrlctlona on future ESAA fnnda 

)tbe projects fwded hy tSMk in releaipd etaff tint mote 
e^f any <^t<^ ifconetary infractlone wrooght by such 
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APPENDIX A 
ISSTROHEn' REPOn 
BOEttl TEST OF BASIC COBCEPfS IKPOKT 



Date/Period of Adalnlstratjloii; j^rtober, 1973 and JaAaxj, 1974 

PopaI«tlon: 309 Klnd^^rten Students at Matz, Palm, 

Brooke, Becker, and Damon Schools 

Data Collected By: dlassrooa Teachers 

Data Collection Supervised by: D^partaent ^ Student Developaendl, 



IJ? Ir*T-!^ Coocpt* «M slirvo to klad«rt«rt«i stodMits la 

y't£.r!^*n?r^ •^—t^y •cbool. la Octob«r. 1973. fnd 

la JMHary, lf74. A aoro douiUd dMcrlptloa of the 1n«rn—iii and - 
^to adaialstratloa la attached to thla appaadla. 

^^h*^? ^ ^ pet. aod »la ia£o«.tioa aboat 

ftoop, aad to co^>ara Projoct AaaUt groap rtaulta 
with the. tao coatrol grotipa' ra«ata. The raaalta oif thMo aaalysM ara 
dl^Stoo •ttachad to thla appaadlx aaS U tha foUoulag 



"«»«S«^t«o atadaata raokad loaat ^haa kladargartan atadeata 
^i^^of^^r* JT*^ " ^ b««l«l«8 of tha projact yaar. Tablaa 
w aad A-2). At aldyaar. btMrnr-, Projact Aaalat atadeata acored higher 

•ehoola (aee Table A^2). Deaplte dila gala 
SJU'^r'"!!!^ '^•^ .isnlf ieaat dlf feraacaa betataa Project 
Aaaiat eckotfla aad tha tm> coatrol groapa m either the fall or the ald- 
yaar aaorea (aee Tables A-3 aod A-4), Pt»iact Aaalat achoola aade aa 
Jllfl^ff" iHT '•i^ to ^7*Mr adala^etloaa of orer 6% polata taee 
ISil V: J^' (•tatlatlcally) algilflcaatly greater thak the 



polat Aatloaal average gala aade by lov aocloeeoaoslc chlldreo 
The aldyear Mean for Project Aaalat kladergartaa chlldrea aea 34.26, l*ss, 
•;f*"*?~^ly •«>. the aldyear ald-aocloecoapulc aatlonal aeao 

U4^li ^ •c»»l5»«^ objectlire aet for^Jept kladergartaa . 

Cblldrea. The lov aocloccoaoalc aldyear aatloaai aeao is 28.4, considerably 
leaa thaa the project aldyear aeaa. / ■ 



SnflttKT 



Project kladergartaa atadeata did aot achieve algnlf Icantly lower than 
the aehleraMat objective set by the ^Jact for the first project year. 
Galaa vera algalflcaatly larger aad aldyear scorea «ere algnlf Icaatly 
greater thea natlbaal oons for lo» aocloacoaoalc atadenta. . . 
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Tbo folXoviAf toblo dloflojo tKo obo^ doto la torvo of ochool roskloso of 
otwteot odOovtimt (Fr« Po«t> on thm feobo TMt of Boole CoAcopto. 



toklo A-2: SCaoOt »AWa»CS OF fXrtMJSttMUL M conwL 

, ACHIgVDgSfT CTt m A» fOST ADWDflSTtATIOIIS OF THT BCggl TEST 
OF BASIC XOWCETTS 



Hsoovro 


Frojoct Aoolot 
, Scboolo 


CmtoI M4o CoBtrol 
Scboolo 


%o A14o CeoCrol 
Scboolo 


LMoti 


Fola 
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Tabic A-3: CaiPAMSOW MglWEM PIOJBCT ASSIST SCHOOLS jm-GEMEUd. APE 
COWIOL SCHOOLS im FAIL A» SPUG AI»gnSTlATI<l«8 OF THE 
BOBW TEST or lASIC CSMCEPT 



— — 4ro«p 




p" 


Sprii^ 


P 


Tmlm and Hets 
Brooks and Ortosa 


27.*7*0 
29.U76 


.2465 


34.2603 

i 

33.1529 


.4113 



■•Idler of Che two coapnrisoaa yi^ldmi m ttatlsticaUy Sisa^ leant differ- 
katvMn tba two ^uupa* 



Table A-4: COMPARISOW B EIWEPI PaOJECT ASSIST SCBOOLS AlP WO AIDE CO WIOL - 
SCHOOLS OW FA LL AB) SPEIK AmiWISTlATIOBS OF THE WoTm ' 
OF BASIC OOBCEPT ■ Z '■ '. 



Gro<^ 


Fall 
Meaaa 


.P 


Spring 


P 


Pala and Metx 
Pawaou aad Becker 


27.4795 
28.4328 


1 

;38t9 


34.2603 
35.2910 


.3091 
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Table A-5: BOE« TEST OP USIC COHCEPTS RESUhTS (GAIHS raOM m TO 
' POST) FOR P80JECT ASSIST SCHOOT. AMD COWTBOL 5085557 



Sabtcale 


Fxojact /U 


isltt Schools 


General Aide Control Schools 


No Aide Control Schools] 


Heta 


Pala 


3rooke 


Ortega ' 


Becker 


Dawson 1 


2. Quantity 

3. TlM 

4. NlscellanebuA 


2.4259 
1.9815 

*.777ir 
,7037 


■ 5.7619. — 
1.5714 
.895 
.5714 


1.2500 

.8ooa 

.5250 
.2000 


2.1666 
2.2037 
.3333 
.W37 


3.3775 
2.2551 
.4592 
. .4592 


3.2619 1 
2.7619 1 
.8572 1 
.9524 J 


Total 


6.0000 


8.7142 


3.0009^ 


5.5556 


6.4489 


7.8571 1 


Avarage 
flain 


' 6.7598 


. _Mi681 . ' 


6.8 


1713 J 


Groap Rankinga 
of Avarage gain 


2 


• . 3 ■ • ■"• 


I J 
^ I 
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APPENDIX B 
IRSTSDMEIIT SEPtXtT 
PRESCRIPTIVE READING INVENTORY REPORT 



DalU/^?rf^d4 6f ^ittn^^ 1973. aiwl Spring* 197A 



t'opulation: 



Data Collected By: 

3k 

Data Collection Supervised By: 



ApproxlMtvty 3,000 Second - 
SUtth Gr^rs at i4eiz. Pais, Brooke^ 
Ort^a, Becker, Dmson, Hart>lti, Allan, 
and Travis Heighta 

Classrooa Teachers 

Departsient of Student Development 



J 
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. .IHTROiniCTION 



The Pre8criptiv^x4<eadiog Inventory (PRI), a crlfe«ri«Br referenced test, was 
given to stud^ts at grades 2-6 in the Project Assfst schools and cospari-- 
son schools^ However, due tcT variStlona across groups in test for«s given 
to students at^ grades 2/3, 4 and 5, coaparlsons between groups can be aade 
only at grade Ihere were several pr^lcM %rlth the data vhich are noted 
in thef^descrlptlon qf the PtI and' its adBlnistratflKp, attached to this ap^ ^ 
pendix. These probl€«8 are aostly with the general aide control schools* 
results; consequ^tly, no coaparisooJc^^^he experiaentall^ith the general 
aide control schools was' possible^ • - 

An^yses were perforwd on these results to ascertaiji pre, post and gain 
results for both project an4 coaparison schools/ HcGraw^ll/CTB, publisher 
of^tlie'PRI, was contracted to pcfYfdra these analyses. Post-test aeans and 
g^Ins, gr^es 2-4, at HetzLand Pala were based on, aatched scorers of students 
hut the scores at Becker, and Dawson are not. There f ore coaparisons between 
. tiic experienced elementary aides and the no aide control schools are possible 
' only at the fifth grade level. 
... 
SECOWD GRADE 

Pre and post scores for Metz and Palji second graders' are shown in Table B-1. 
An asterisk iildicates that a significantly larger ntaber of students achieved 
the objective on the post-test than had achieved it on the pre-test. Hetz 
second graders nade significant gains on 16 of the 41 objectives md on 11 
of the 22 objectives select,ed by Metz teacher^ for partictilar enphasis dur- 
ing the first project year. Pals second gradera aade sigdiffcant gains on 
12 o£ the 41 PRI objectives and on 7 of the 19 ^^bjectives selected by Pal» 
' teachers for special eapbasis^thls year. 

THIRD GRADE 

^ Pre jnd post scores for Metz and Pala third graders are shown in Table B-2. 

Metz third graders aade significant gain on 18 of the 42 objectives an<k| 
) on 10 of the 20 objectives ^elected by. Metz teachers fcfr special eaphasls 

durlfig 1^3-74. * , 

Pals third gmfers made significant gains on 3 objectives and on 1 of the 
17 objectl^s selected by Palji teachers for special eaphasis. , ' 

FOURTH GRADE * * 

Pre' aiid post scores for Project- Assist fourth graders are shown in Table B-3. 
Metz fourth graders aade significant gains on 4 of the 42 objectives and 
on nona^of the 20 objectives Selected by Metz teachers for speeiaX eaphasis 
that y^ar. \ * , ^ . 

Pala fourth graders made sipiificant gain on 4 of the 42 PRI objectives and 
•OQ 2 of the .17 pbjett-ives. selected by Pala teachers for special eai^alsis 
during the year. '7' • . . 
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; ^ FIFTB GRADE 



4 

I ? 

An average ^of less than four percent of Mets. and Pala fifth graders ^d^ 



«Pre and po^ scores 'for Mets and Pal* fifth graders are ^bovn in Table 



_ . 'gains on the.PRI objectives tesjted at that grade level - (Sec Table B^4). 
These two schoolf^ ranked third and second tCspectively when coapar^ to^ 
the tyo no aidci cQntrol eletentary schpola on Ichievteent g^ns aad^ frcNi 
pri to pdst adirinistration of tlie PRI (See Table B-5). 

' SIXTH GRADE . , ' ' ' '' 

. • At the beginning of the year Martin sixth gradersi ranked third (la^t) 

( , aaong the three experiaental md control sixth grade S9hoold on a pre 

adaUiistration of the yaar, however, they ranked second (see Table 1-7). . 
; ^ ' ^ , ' ' 

9 An average of almost 7 percent, of Hartln mlaA graders made J^ainis on the . 
. ^ TRI objectives tested at that grade l«vtl (gM Tdble »^). ^Hir tin sixth ^ 

jfraders ranked first aaong the threa ecperiMDtal taA control sixth grade, ' 
- sch6ol8^on achi^ve^jnt gains ^e froa pre«4:o poat adatntatratlon of the 

J PRI (see Tablr*B-9>. ^ . 

SOmARY 

••.^^ Bat»ed '^n the^'^RpT^a^ts and the progm objectives it appears £hat Project 
Assist second, €hlr^; f<mrth'and ffftb graders did not achieve as Jii^l} in 
^rreading nor di^^-th^y ia4>rove as such in raading as did the no aid^ control 
\ ' students^ , * \ ' , 

Project Assist sixth graders at Martiq^^Juaior .bowser, appeared to ^ 

• have ||^i«ved higher on^ the post test '^an did the general aide contfbl 

p ^i:xt\\ grades (Allan Junior- High), even though tifey scored lower on the 

pretest. They also showed sord laiproveBenl! than either the general aide • 
control school (Allan) or \he no' aide control school (Ful»ore)^ 

Fo5 pr^^post and gain results for the sixth^g^^^^ see Table B-10, 
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33 4 
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21.1 

' a.i ^ 
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35.9 


^5^ 
33.7 

64.2 
29.5 
49.5 
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10.5 

11.6.^ 
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4.1 


5.5 
.16.4 
28.8 
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. 3 
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3 


t 


2 


1" 
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ADMINISTRATLON AND D ESCtimoy OF USE PRESCRgTIVE READING INVENTORY (PRI ) 

The four different forme of ^be Prescriptive 'Se«dii)g' Inventory (PRI) were 
given to children in grades one through six in the experl«ntal and con- 
trol schools on a pre and post basis in October 1973 and A^rtiJSli, 

according to the follovlng table: v * , 



Table B-11: SCHTOOLE OF KDUtMlS 



INVENTOEY TO 



TO TEgT FORM 



j pB OF. THE PRESCRIPTIVE READING 
AND COgTBOL SCHOOLS ACCORDING 



4 



t; 

o 



EXPERIHPITAL 



Pala 



Pre Pos t 



A. 
B 
C 
C 
D. 



Hetz 



Pre Post 



B 
C 
C 
•D 



A 

i 

C 

C . 
D 



NO AIDE SCHOOLS 



Becker 



Pre Post 



A 

B B 



C 
C 
D 



C 
C 
D 



Davson 



Pre Poet 



- A 
.B B 



C 
C 
D 



C 
D 



, GENERAL i^Df SCHOOLS 



Brooke 



Pre 



Post 




A.^iq A,B,C 
A,B,C,D A,B,C,D 



Or 



tega 



Pre 



A 
A,B 
A,B, 



t 



Post f 

A • 

A,B,C 

A,B,C 



A,B,C,D A,B,C,D 



\3 the reader can see, with the exceptiob of fourth and fifth grades the 
general aide schools- (Brooke and Ortega) did not test students exclusively 
with ti.e sa»e levels of the PRI as did the. other four achools. Neitheiwdld 
tb.csc two schools postteet the first grade. This will prevent all betwden- 
schooJ and between-group co^arisons involving the general aide control 




Js were administCTed by classrooa teachers on what appeared to be 
irregular obse^ations by evaluation personnel) a rather inconsistent 
'bs^is: some teachers adjalnlstered the te«t to their stn^ijnts In t*ree 

•rt Jit hoqrs, stime ga\^ the t.est in two halves on the-saM day, soae ad- 
rrn.'?tered it tn halves during ■onxlogs, others gave the test thirty - 
• mutes a day untfil the children were through with it; etc. School counse- 
lors attended a 1-1/2 hour workshop on adynlsfratlon of the PRI for th* 
purpose of passing the inforMtlfjp on to the alassrooa' teachers in th^ir . - 
schools at a slmfUr workshop-. Some of the CQunwslots^ated to evaluation 
Pe.sonnel during the year that the luforMtiom'^iSwa^he. during tiiis 
workshop by the test publishers was inadequate for first-tiae administrators 
of the test. To the extent that this' inadequate training of counselors ad- , 
versely affected the subsequent tralnitig of clissrooa teachers, the substandard 



r 
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adminlnratioiiB of the PU's in those teachers* claesroou may affect the 
validity of the PRI date gathered; . ^ ^ ^ 

There ♦were several other problem which probab^ affect the validity of the 
-datir gath c itti ,' T he IncoMlstent c'wiaiciafll d escribed above Jimder which # 
thereat w^/ given aLaoHrVi'i l s lu lj y aff srt ths v a llril tjLpf the data gathered, 
eap^^lly when ■aklag coapariaoos between groups of saaller M*8. Also» ' 
aaqy teachers coaplained that ^he tesf was anch too. difficult and long 
and therefore f ru^tratinf for the <;hiidren. This clala Indicates that the 
validity of the data is perhiq>s less than it should be for valid cos^arlsons 
of achiftveaent. In m asseasaent of teacher attitudes at the wl of the 
year where there were given s^eral choices of testing sltuatlcms for their 
chlldbroi, teachers tecnaended that tha PRI ba» given next year on tt^ basis 
of st^ent achleveaeiit 3|bel, rather than on a grade level basis. 



Accoiding to the M73 (^/t(cGra»-Slll Xlatalog, the Praacrlptlve Se«dAi« 
Inventory (PRI) is descrlW as: 

... a Criter^on-referenped test deslfntod to help diagnose the reading 
behavior -of indlTldual students in relation to reading objectives present 
^n the eleaentary currlculua. It defines a stodent^s perforaanc^ solely 
^ teras^of behavlorally-stat;ad objectives he has aestered ^r not apatered 
... , • The PRI. is not intended to saaple achleveaent of students in 
broad reading areas or to coapare studenj^s with # noraatlve populAlo^l 
The objectives opon i^ch PRI |a*baaed are those aost generally tau^tft 
in tcAay's schools' . . . * . 

The PRI is divided into four levels spmning the grade range of 1.5 to-. 6; 



Red Book (Level A)^ 1.5 - 2.5 / 

Green Book (Level^B) 2.0 - 3^5 

Blue Book (Level D) ^ 3l0 - 4.5^J 

Orange' Bo6k (Livel D) 4.0 - ^.O^x / • 

' V ■• ^ • - . > 

These four levels cover a total of 90 reading ohjectiiftes in the areas of 
sound and syabol recognition^ phonic analysis, structural analysis, trans- 
lation, and literal, interpretive and critical coaprehens ion. It nst be 
noticed that it is possible that the general objectives of LEIR ar^ ndt *^ ' 
aeasured by the PRI. 



APPEWDIX 6 

msmssirr repovt 



C^IFDRNIA ACHIEVEMBrr TEST 



'Oatc/Pcriod of Adalnlstratlon: 
Population: 

D^ta Collected By: 
" Da|L Collection Supervise By.: 



4 



Pebtttar3)Tl973 and January, 1974 

;040 Siki^h, Sevehth and ff^hth 
Girade St^ents at Martiti, Allan 
and Ftela^e « 



School 



elors 



D^rtaenit of Student Development 



i 



IWTRODUCHOM 



Level four of_the^CaU|ornla AchlevoKnt Taat (C.A.T J was the evaluation 
Instrument designated to aeasure. ^h» g«<"ff ja de by^vehth and elghtfe^ -j." 

graders in Pfi)ject Aiisist and control schools. The Project Ass if t avalua- • ^ 

tion design planned" fbr a pretesting in early fall, 1973, aaT^iosf^esting 
in late spring, 1974. However, due to unforeseen problem, the fall, 
1973, pretest was nor carried out. Therefore, . the 1973"- 74 midyear 
district administration of the C.A.T. was designated as tfei postte^t, and 
the midyear district C.A.T. adadnistratliMi of the pre^ous year (1972-13) 
was de.ignated-aa tha pretest. The iaad^^acy of this latter pre/post 
testing schedule is obvious: the testing period began one half, year be'fore 
tjie program hegan and endwha half y^r before the program ended. 

This arran •i im.nt implies that seventh graders* midyear sixth grade scores 
w*niUl K- j.lio.ir pro test- score- and that eight.' graders' .midyear seventh grade 
scores would be ^bi-lr pretest scores,- However, seventh- graders, at the project 
awl expcriiBcntaJ junior highs i«ho had attended. Brooke, Zavala, Blacksbear, 
or Ortega Elemcitarji Schools as sixth graders to<A the feA.T. itK-eairly fall, 
1972, rather than Ijp January, 1973^ Thltf means that fo& thise Coswinications 
Skills students the Interim between 1>ro4ect Assist "prei^and "post* admin- 
istrations of the C.A.T. was 1% school years; not one school, year. Therefore, 
all analyses involving "pre" C.A.T. scores of Seventh graders must {Produce 
separate results for- students vho attended Cominlcation Skills schools and 
for those who did not. 'Gain scores based on matched pre and post scor.es 
are, reported for both.«pups. However, since the pre/post Interim for 
Completion Skill- s^th graders was U,*ye«:., and a one year'pre/post ^ 
interli -ls required^by the progrta objective, only seventh graders gAins will 
be used to assess t)^ attainment of the mchievement objective. 

.' ■ ' ' n/ 

The 1973-74 eighth gradev' C.A.T. reading scores were obtained frool magnetic 
tapes orginally coaq»tl6d throu^.'joint .efforts of AISD Department of 
Student Deve lopoejit and the AISD Computation Center'. . Approximately $1,000 
was spent in data processing and consulttot costs to -merge the 1972-73 and the 
4973-74 tapes so that gain scores for junior nigh students could be computed 
to ascertain thfe at taionent Project Assist progfai achievcoeirf objectives. 
Analyses^ conducted from these i«rged tapes, by the Of fice. of Evaluation, * 
yielded quite different pretext means for eighth graders at Allan Junior High , 
thap had been computed from the original C.A.T. test dat;*^ the Depai:tment / 
of Student Develoiment. An extensive examination of the merged tape revealed/ 
several errors in the tape. However, these errors, when corrected did not 7 
acrtunt for the- dl-screpancy between AISD Department of Sttident Devmlopment, pre- 
test means arbd Office of Evaluation pretest means. • 



A further InvestlgatVon Into the source ««of t;^* difference between the 
tvo offices^ analysea was prohibited bf time. Therefore, no analyses 
involving Allan eighth graders' pretest socres will be report^ here. 
The effort to ^e^olve the discrepancy will be continuciV, When this 
is dotfe, a suppleaental report on achievement on the C.A.T, will be 
published. 



SEVENTH GRADE RESULTS 



Table (Nl shovB ^rc and post seank and gain statistics for the three ' 
(«xpi*rinental and control groups of -seventh graders, Pretest scores 
(for iK>h CoBsauni cations Skills students, coluan 2 on TableJ^*^) i 
throe schocHs indicate that sixth graders who eventually* attended 
Fulnbre scored highest (5.77), Martin scored second M^st (5.54), and 
norc thta one grade level lower^s Allan, at 4»48, Posttest scores 
shoved Fulnor^ seventh grad^rSreading at 6,55 grade level, Martin seventh 
graders at 5.48, and Allan seventh graders at 4,80« 



The only significant; differences found aaong these three schools on either 
the pre or the post aeasure was on the posttest between Fubsore and Martin, 
(See Table C-9) and on the posttest between fulnpre and All^n, both 
dif^renc^s in favor of Ful«>re students, 

\ / ' \ • . . " . , 

Averagefgains were conputed frov'pre to post adainist rat ions of tbir^.A.T, 
for seventh graders, based on aatched pre and post scores for non 
( ..Aunlcations Skills studeets (for wbos there was approxiaately a one year 
xnter^ between pre and post scofee)* The avi^rage gain for Martin seventh 
graders was ,33 years, foif All an 'students ^6 1 yepis, and for Fulaore ^ 
students ,81 years (Sefe" Table C-l>, Fulnore^seventh graders gained/ 
significantly' more than did Martin students (See Tabln C-10), ^ ^ 

ElCtfnt GRADE RESULTS . ^ . ^ 

Table C-12 shows pre and post neans and gain statistics for the three 
experlisental a^d control eighth graders (%d.th the exception of those 
statistics which would hi^ involved idlan ei^dl gradisrs' pretest* 
scores .irfiile they were 'seventh gr«lers; see paragraph four io the intro- 
duction to ty^iA appendix), ^ ^ 

Pretest ^eot^es indicate <hat 'Martin students in the middle of th^ir 
seventh grade wer^ treadiiig df the 5.07 grade level, and Futinore students 
were reading at the 6,32 grade level. This was a ^i^ficant -difference < 
(See Table C-13). ' 

'On the ppsttest, F;uliiiore eighth graders scored significantly higher than 
Martin eighth graders at the middle of.^^ year (See Table C-14)« Martin 
ei^th graders were reading at the 5.61 grade level, and Fulmore students 
were reading av the 7.27 grede level. Fulmore «ightlt grade stud'eri'ts also 
gained significantly mcnc^ in re^ng (.79 years) ^fom pre^o post than ^ 
Martin eighth graders did" (.59 yedrs), > 



t^^Cr-lt ^tjl^ar^ TECT TQATAL ttAPIllG S^ TISTICS WZ A» POST WA» M GAIM m FROJECT ASSIST 



scaooL 


' FU 


TEST 


iWTTEST 


AVDtAa GAIS 


) 

PERCEjrr OP STUDENTS 
VaO GAIHED OHE TlXt * 
YEAR FKOM PItE TO POST 




(October, 197?r 

COHMBiCStlOQS 

ttiUs StadsBts 


(fsbmsry, 19»73) 
Worn CosMo&icstlons 
Skills Studsats 


(Jsrasry, 1974) 
All sersath 
Crsdsrs 


» tMMdr^on Mtchsd prs sad < 
post scorss for non cov 
■naicstioas skills slvdcats 


Bssed oa stttchcd pre sod 
"^post scores for Sot coa- 
■aaicstl^as skill studeats 


Assist ' 

School) 


■-33^ ^ 
3.88 . 


Mh>123 
5.54 


-5..4« 


-A-^ ■•107 ■ 


34X 


AHss 

(C— grsl 
Aids ' 
CoBtrol 




V269 
4.4S 


f^423- 


■-254 ' 

.'1, ' I ~ 
.61 » 


MX • 


P^ilaors < 
(Me Al|s 

COBtlOl 

Ms^} 


J.?6 


■•370 , . 


6.55V ; 


»*36S 
.81 


45X 



ERJC 



.94 



^ T«bl» C-?r CggMtlSOII OF M72r73 KOmM CALIfOBlIA ACglEVPintT 
tOT WBOUBjpWMl PIOJICT ASSIST AMD CPgBAL AIDE 
' COimOL SEVBTTH CUanS MP BAD Wff ATTHmgP.A OOH- 
HDWCATIOIt SmXS 



CAT SobftCAlc 


Group 




11 


P ' 


Reading VocnlniUrj 


' Hurtla ' 


5.2S 


* 123 




Allin.. 


4.29 


269 

• 


Reading CoBprebeoeion 

i — 


Msrtla 


5.84 




.1169 

-* 






268' 


Total 'Reading 


Martin 


5.54 


123 


.1127 




4.48 


26r 

* * 



Table C-1; 



COMPARISOH O P 1W-71 t gj. CALIFBWU ACMK^gMnrT 
TIST MSSOLTS BCTm PtOJlCT ASSIST i 

iax<arnoL scthh quans wp had" 
coittnricmoM smLS 



/ 



^ CAT'Sabscale 


Group 


Maan 

■ (in grada 
•qolTalanta). 




P . 


Readiiig Vocabulary 

• 


Martin 


3.90 




.7574 

« 


Allan 


. 3.98 




Reading Coaprehension 


* 

Martin 


4.00 


• 33 


.1551 


Allan 


4.48 


9V 


Total Reading 


Martin 


3.88 


33 


.3016 


Allan 


^.18 


94 

t 



ERIC 



z 



Table C-4: COHPARISOB OP 1973-74 MXPTEq CjO^irOtXlA ACHIgVPffiffr 
TEST RESULTS BglWBgi PIOJECT ASSIST AMP GEWPAL AIPE 
. CproPL SEVEMTH GIADE STDI»TS 



CAT Subsc^le 


Group 


Maan 
(in grada 
aqvlTalaota) 


ft 


t 


Reading Vocabulary 


Hart in. 


. 5.56 


165 


.3090 


AlUn 


4.93 


423 


' ' " f 

Reading Coaprehanalop 


Martin 


5:59 


166" 


.2207 . 


Allan 


5.06 


423 

♦ - 


, t ' ' 

Total Raad^g 


Martin 


5.48 


166 


.1280 




4.«0 


, 423 



Tabic C-5: COHPAIISOW OF GAIIS OB TO fcALIfOttU ACHIBVPlBfT 
• _ TEST TMM m OgPTEAK-72«73) TO POST CMUfBOl 73- 

. Mi Bgrwmi PMXJicT^rsT jap caBBUL aim cowtiol. ' 

• ~ ^ SgmffH ClADilS HBP H^BOT ATTBPED A <X)ltPltICATIOW * 
SKILLS ILBW3ITAIT SCHOOL 

• I . 



CAT SobscjUft 


Group, 


.Galas 
(10 grade 
aqalvalaata) 


n 

• 


P 


Reading Vocabulary 


■ i 

Martin 


.75 


107 


.8631 
• 


Allaa 


.72 

• 


254 


kading Cd«|nrebci&aion 

■ /■ 


Martin 


.14 


105 


.0506: 


Alln 


.58 

• 


253 


Total leading ^ 


Martin 


.33' 


107 . 


V* 

.0683" 


Alln 


.61 

> 


25* 



Table C-6: COHPARISOW OF CAIBS Oil TO CALIFOMHA ACHIEVBMEMT 
TEST-FMM FIE (FALL. 72) TO POST OOmAR. 73-74) 
BEIWBEM FIOJBCT ASSIST A«> CHAL AIM COWOL . 

sBmrra ckambs hbo had ATTimBD a coitiwicAnoB 

SPLLS KLPttWAKT SCBOOL 







V - 






CAT SubMrala 


il 1 

Group t 


Galna 
(la grade 
•qulTalanta) 


1 


p 


• 

Beading Vocabulary 
• 


Martin 


.49 ' 


32 . 


4 

.508« 


Allan \ 


1.69 


89 


f 

Reading Covprebanaion 


Martito 


.50 


/33 


« 

.6435 


Allan . 


.35 




Total Reading 


Martin 


.38 


» 

33 


.71*7 

» 




Allan 


.48 


' 8i ; 


• 

^ V ■ ■' 


• 

• ' c-^ 


• 

9? 




ft 



TabU C-7: COIgARISOM OF PIE (1972-73 Kim!tlk). ClllStOtifUc ^ 

uxuman test usdlts wawna piqjbct assist ' 
Mm m An» coanpL sivnmi gupgis^woiAD »of 
ATTHWD A camtmaivm spils eubwot sctSpl 

• ^\ It 



* " CAT Subscale 


ft 


Maan'. 
(in grade 
•qulTalaats) 


N 


P, ■ 


RMdln^ Vocabulary ' 


^ Martin 


5.25 


X23 


,.5440 


Fulaora 


5.58 


370 . 


keadiitg CoBprahcnaiim 

* 


Nartla 


5.84 


121 


.7753 


ftaladra 


» '6.-01 


370 


Total Reading 


Martjin 


5.84^ 


123 


.7683 . 


PBl|iora 

i 


^.77 


370 



Table ( 8: % COtgAKISOlU^ PIE (PALL. 1972) CALIPPPtlA At mH^ ttU O n 



TEST RESOLTS MtWEni PROJECT ASSIST AM) WO Aflg COWiOL 
SEVBIfTH CEADERS HBO HAD ATTETOP A CO tt inil CATIOII SPLLS 





SGBOOL 

• * » 








CAT Subac^lt 


Croup , 


Maan 
(in grada 
eqolvalanta) 


H 


P 


Reading Voc^olary " 


Martin 


3.89 


33 


.9634 




Rilaore • 


^3.87 


. 7 


Reading Coaprebfnslon 


Martin 


4.00 


33 


.7323 


• * 


Fttlaora 


4.24 


^7. 


Total Readings 


Martin 


3.88 


t 33 


.8960 




' Falaora 


. -3.96 

• 


7 



T^ble C-9: CXlMPARISOit OF POST (1973-74 MDTEAK) CALIFOMffA . 

ACHIEVHgirT TEST RESULTS BETVEg PtOJBCT ASSIST 
AM) WO AIDE COmOL SlfBffH C1APE8S ^ 



CAT SubscAle • 
• 


Group 


Mfan 
(in grad« 
^ AmlTmlants) 


• n 


P 


Reading Vocabulary - 


Mo^tlnr 




165 


.0361* 


Fklaore 


^ 6.61 • 

i 


443" 


Readltig 'Comprehension > 

¥ 

■ — - — < .; 


M«rtln 


5.59 


166^ 


,0380* 


• Fulaorc ^ 


6.52 


443 


Total^ Reding 


• 

Martin* 


5.48 


166 


.0206* 


Fulaore 


6. .55 - 


443 



♦ The dlffereoc^B between the tuo grottpa la statistically, 
significant > , 



9s 



ERIC 



c-e 



^ -J 



Tabl.t C-.l'^: OafgAKiseil py 'CAIII OM IBE ClLCTOtlA k HUV EMfci f l 
TEgT TMM PIE Qgpmi 72»73) TP P08T (MlPmi 73 
74) tETWaa PKUBCT ASSIST tM BP 

**, SKILLS ELttnmUg SCBOOL 



A CdMffmiCATION 





/ • 

proup 


Mm • 
- (la grade 
Mol^alcBtsV 


K • 


, P 


Reiidtnn Vocabulary, 

* • • • 


Mattim 


• « 


107 


.0995 


PolBora . 


1.03 

• 


365 




MKtia . * 


.14 


♦ 

-105 


. .055^ 




- .53 . 


36i., 


Total Reading 

■ • : - ' (■ 


'. Mmia -- 


.33 


. 107 • 


• .ooes* 




*. .81 


365 



* .The dlffereMes betvacn Che tvo groopfl Is statistically 
' rtgndf leant ,, ^ ^ ^ 



ERIC 



-rtble C-Ur. COMPAMSOil OF GkOH OB THS CALIFORMU .AC&IEVEMgfT 
• TEST FBOX PRE* (fall; 72) TO fOST (MnnW7W4)~ 
ggjWEEB FBOJECT ASSIST AMD BO AIDE. OWUmHy SgVEgTH 



ELEHDnFAR SCBOOL ' 




w 




CAT Sob.scale . 


Group 


Maaa 

(la grade . 
•qal^mlaats) 


N 




1 


Reading Vocabu^ry 


MurtlB 


.49 


32 


. .8456 






Folaorc 


.61 

i 

• 






r ■ ■ »• : 

l^eading Covprehenslon 


Martin 


.50 


33 


.6013 






Fuli^re 


.10 


7 




Total Reading 


Hurt la 


.3«' 


33 


.9789 


> 




Folaorc 


.37 - 


7 




» 


* 

*- 


• 




\ 

% 


• • 










• 



Table Q-12: CAU FORHIA ACHIEVEMEHT TEST TOTAL READIHG PRE AHD POST MEAMS AND GAIN STATISTICS FOR PROJECT ASSIST 
EPERDmriAL AMD COHTaOL SCHOOL EIGHTH (SADERS 



*- 


SCBDOL 


(Pebrusry, 1973) 


4 

(^smsry, 1974) 


(based on utohed pre 
•ad post scores) 


rbHUUIT Ur STVuEHbS / 
WBO GAIHED ONE FULL 
TEAR FROM PRE TO POST 


1 


Urtin 

(Pro j«cc. Assist 
School) 


5.07 r 

• • 


M-231 

5.6L 

# t 


.39 


IIX 


o 


• • 

Allsn 

(GtOMTal Aids 
Cootrol Sclipol) 


MIA llOT AVAILAn^ 


f 

■^326 
: 5.81 


DATA MOT AVAILABLE 

t ■* 


DATA MOT AVAXLABU 


V 


FUlaors 

(lo Aids Control 
School) 


H-A65 

IS. 32 


»-454 

' 7.27 


H-384 

.79^ 


53Z 


i 


3 • 




• 

• 


1 ^ — ' 

^ « 




10. 

t 




« 


<• 




. IOC 

% 


/ 


* • 









/ • 



Table C-13: COHPARISOW OP PIE (1972-1973 MIDTm) CALIFOIKIA ACHIEVE- 
HEIfT TEST R ESULTS FOR PROJECT ASSIST AMP WO AIDE < mTK)L 
r EIGBTH CRAbERS ' ' : 



CAT Sabscale 


* 

/ Grotap . 


Mean 
(in grade 
MoiYalcnta) 


N 


f 


✓ - 

Reading Vocabulary 


Martin ' 
F^laore 


5:'06 
6.16 


255 
.465 


.0000* 


Reading Coaprehenalon 


Martin 
P^tlaore 


5.23 
6.52 


255 
465 


.0000* 


Total Reading 


' — i ,' 

Martin 
Fulaore 


5.07 
6.32 


' 255 
465 


.0000* 



ERIC 



A 



Table , C-14 : .COWPAItlSOII OP POST ('73- '74 MUKTEAR) CALIFORHU ACHIEVE- 
MDtT TEST RESTJLTS PDI PtOJtCT ASSIST MtD m AIDE CONTROL 
EIGBTH OtADERS ' '■ '■ 



Subscale 


Groop 


MMtt 

. (ill' grade 
*4|uivalenta3 


: N 


P 


Reading Vocabulary 


Martin 
PulBbre 


5.43 * 
7,34 


231 
454 


, ,.0000* 


K/eading Coapreheodion . 


Martla 
~ Pttlaore 


5.61 
7.27 


231 
454 


.0000* 

♦ 


Total Reading 


Martin 
Pulatfre 


• 5.61 V 
' 7.27 


23l' 
^ 454 ' 


.0000* 

/ ■ 



• ft 




( 



. ) 



Table C-15^ fiOMPAMSOII GAIHS OH THE CALIFORMIA ACHIKYllffiirf TgST 
TUM PRE QgPTEAK '72-'73) TP POST QHPTEAR' '.73-'74) 
FOR PROJECT ASSIST.. AHD BO AlPr OOWTIOL EIGHTR CRjU)ER$ 



. ^^T Subscale ■ 


4 

GroKip* - 


Hean 
(in grade 
equivalents) 




P . 


Reading Vf>calralar7 

.T ; 


Martin 
Fulaore 


.25 
1.03 


192 > 
3d4 . 


.0000*. 


Reading Coaprehension 


tiirtin 
FulBore 


.54 


192 . 
384 


.7603* 


VTotal Readlnig 


Martin 
Fulaore 


' .39 
.79 


192 
384 - 


.*0036* 



"1 



Table C-16: ' COMPAIISCTf OF POST ('73- '74 MIDTEAR) 'CALIFOKHIA ACHIEVEMEWT 
TEST TOTAL RKADIMC KBSDLTS FM P10J15CT ASSIST ASD^WO AIDE 
GONTBOI. EIGBIH GBAmSS 



^- ^ 

CAT Sobsc^le* 


Group 


Mean 
(in grade 
equlTalents) — 


N 

r 


P- 


Reading Vocabulary 
* 


Mattiit. 
Allan 


5.43 ^ 
5.67 


- 231 . 
326 


• .2074 


Reading Comprehension 


)^r^ln 
Allan 


- 5.89 
6.04 


231 
326 


.4760 


Total Reading ' 


Martin 
Allan • 


5.81 


. 231 
V 326 


.2916 • 





c 




C-14 



' TurtL ATmmAwcE moa 



Date/Period of Adiilalstratlon: Data gatWrwl througiioat 1973-74 



Popalatlon: 

Data Collactad by: 



♦ Uata CollactKm Stip«nna«d by: DapirtMnt of PupU Sarrleas 

/ 



All students in Austin Independent School 
^lstrict 

q;Ussrooa tMcbers nd scbool office 



^v**/ T**' the A^I.S.D. Dapartacat of Pi^il Accoontlag pr^arM a jmaxly 
report llstlaf the porcMt of 4iwAamt ^ttoadaacc for ueh school la 
tho dlatrlet. This poresBtsfo Is dstcralasd hy dlTldlag the Avwago 
DaUy AttSDdncs (AIIUI) of a school hf ths Avwrats Dally WMrfisrshIp 
(ASM) of thst school. Ths rsMltlag p«rcaBtatM sks roMdsd off to 
ths asarMt pfrcsnt la ths yearly^ rsports. 



FroB ths A.I.S.D. attsadsaes rsports for 1972^73 sad 1973-74 (sss 
Table I>-2\, attendsacs data.oa ths erpsrliinital ud control schools was 
tathsrsd, sad dlffsraacss mack ralnrqistsd. (see the foUovlag table): 

" /A • » , 

'table D-1: EERCEirr OF AVERAfiK dXt ^Y ATTEliDAliCE-FOR EXflRTMEWTA/. 

AMD GOWTROL SCHOOLS FOR YEARS 1972>1973 AHD lg 73>1974 ^ 







SCHOOLS 


X ADA 

W72-1973 


% ADA 

1973-1974 


DIFFEREJO 


PROJECT ASSIST SCHOOLS 
PALM 


88 


89 


+1 


METZ 


92 


91 


-1 


MARTIN 


82 


81 


-1 


GENERAL AIDE CONTROL SCHOOLS 


i 

92 


91 


-1 


BRO(»CE 


ORTEGA 


93 


91 


-2 


ALLAN 


85 


85 


SAME ^ 


• 

• 

NO AIDE CONTROL SCHOOL^ 

DAHSOff ^ 


94 


93 


1 


BECKER 


91 


89 


-2 


TItAVIS'HBICHrS ^ 




91 


NO DATA 
FOR PREV- 
IOUS YEAR 


FULHC»tE ' 1 


V i 

90 ^ 89 ' j 


-1 



ERIC ^i-JOS 



» Of pOTtloO^f aoU U thm fa&t^ 
•I— tiry Pfojtct Afslat scbool 
•dwoL omt of 32 •l^wtiiy 
attcadaaef: this tmt. Atl 
J«al0r Hlgli atfndmics.tpth 



It ilMMfiitJury/oM of thm tm> 
ft ims tte emly AMtia ptiry 
>ls (gradM K-^) ^to lflprov« its 
at Mfttr^ tlMWiitary and Martin 
parcaot« 



It ihovli ba poiat«d vat that /thara %«a aa ovarall dacraaaa la atl^aa-: 
daaca tbroa^mtt ^ aatlra 
doaa fro».92 parcaot darlAK 
52 alaMatary achoola, U ra^ 
30 dacraaaad in atl 
hi^ acliDDla* araragad an atl 
acho<)la araragad a loaa of 
attaadaaca ara vnhAij taf 
attaadanca daci 



>1 dlatrict, with attaadaaca going 
^72^73 to 91 parcaot in 1973-74. Of tba 
tha aana parcaat of attaad«ica» 
opa achool Incraaaad (Pais). Jvalor 
ja loaa of oaa parcant, and. tba hi^ 
ri/2 parcaat* Thaaa dacraaaaa in 
Ktiira of a national traad of acteol; ' 



.ERiC 



D-2 



los 



i 



'able D-2: * APSTDI PPBLIC SCHOOLS VEUmi OF kYEtMX JHOhl 
kTimUKE Wf SCBPOLS FDK 1973-1974 OOtrmMD 
WITH 1972-1973 . ^ ^ , ; ^ 



■SCHOOL (W/SP.ED.) 


1 ATTENDANCE 
1972-73 ' 




X ATIEMDAMCE 
197 J- 74 


1 m 1 

ftl l/l/Kllglll.ll'. . 


AWEBSOH HIGB 




92 


N.A^ / 


AU^lM HIGH 


87 


86* 


- 1 


CROOCETT HIGH 


90 


,87 - 


- 3 




84 


7B 


. - 6 


LAHIiR HIGH 


92 


89 - 


■ T 3- 


MCCALUM ffiGH 


90 


k 


89 


- 1 


4tEAGAH HIGH ■ 


91 


• 90 


- I 


TRAVIS HIGH 


. 89 


f . '86 . 


- 3 


ALLAN Jr. 


85 


r ' M 






BEDItlSCK JR. 




i 


; r -93 


- 1 


BURNET JK. 


94 




92 ' V 


- 2 


DOBIE^. ^ 


93 


90 


- 3 


FOUMfe Jb. 


90 




89 


- 1 


LMfAR JR. . . 


• 93 




«3 




MA£tlN Jr. 


. 82 


81 


-I 


MDBCHESDN JR. ^ 


95 


P 93 


-2 


0. -ffiHSY JR. 


' 92 


93 


+ 1 


PEARCZ JR. 


94 




' 94 




POSTER JR. 


93 S . 


92 


- 1 


AIJ.ISON BLQt. 


91 ! ■ 


90 


- 1 


ANDREWS ELEM. 


96 


95 


> i 1 


BAKER ELSl. 


4—^^ - 


93 


- 1 


BARRIMGTON EL^. 


'95 


95 • 




BAKlto ffllLS ELEM. 


97 ' . 


96 


- 1 ; 


BECKER n.EM. < , 


'91 


89 


/ - 2 


BLACKSHEAR ELEM. «^ 


93 


91 


- r \ 


BLANKS ELEM. 


: 96 ^ 


94 


- 2 


BRENIWOCH) ELEM. 


95 


94 


. - 1 


BROOKE ELEM. 


92 


91, 


- 1- 


BRCHH ELQl. 


95 


9? • . 


- 1 - 


BRYK^R WOOS ELEM. 


95 


94 


- 1 


CAifPBELL ELEM. 


• 93 . 




92 


- 1 


CASIS ELEM. . 


. .95 


94 


- 1 


CUNMIUfHAM ELQl. 


,96 


■ .95 


- 1 


DAWSON ELEM. 


94- 




^3 ■ 


- 1 ^~ 


DILL ELEM!. 


96 


95 


- 1 


DOSS ELEM. 


96 


95 


- 1 


GDVALLE ELEM. 


93 




91 


• - 2 


GRAHAM ELEM. ' 


97 




96 . 


- I 


GDLLETT ELEM. 


95 




95 


sane 


HMtRIS ELEM. 


' 96 




i 95 , 


- 1 


HIGdLAHD PARK ELEM. . 


96 \ 




96 i 


seme 


1 HILL ELEM. 


96 




^6 


»— e 
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TABI2 



1 



isjsra gome scaooLS nuan or kmna paAt 

ATOMpyttCI IT SCaOOLS fO» .1973-1974 CMiPAlID .. 
WITH 1972-1973 . 



\ . 



SCHOOL (W/SP.EI).) 


I ATTEMDAIKZ 
1972-73 


(t 

X AnEHDAHCE 
1973-74 


DIFFEREIICE 

• ' ' f 


JOSLIM ELQf. ^ 


95 


93 


- 2 


LEE ELEM. 


94 


, 93 


- I 


LIRDEI ELEM. ' 


96 :* 


.94 - 


- 2 - 


MAIKHACA ELOf. 


94 • 


- 94 




HA^LDOOD ELEM. 


95 


94 


••1 


MATSHS ELEM. 


93 


' 93 




METZ ELEM. 


92 


.91 . ■ 


- I 


IKMMAH ELEM. ' 


96 




same 


OAK HILL ELEM. 


94 


%94' 


saoie ^ 


OAK SI&IBGS ELEM. 


93 / 


90 


- 3 


ODOM ELEM. 




94 • _ 


- .1 


0KrE6A.ELEM. 


93 » " 




- 2 


PALM?ELEM. 


88 


89 . ^ 




PEASE'feLQl. 


95 


95 




TeCAM SPRINGS ELEM. 


96 • 


'5 


- I 


' PaLOW ELQi. 


97 


^ 95 




n.EASAIfI VOLL BIH, 


94 


93 





READ ELEM. . 


96 


94 




RelLLY ELEM. j 


oc 


OA 




EIDGETQP ELEM. 


95 


94 ' 




80SEDALE ELEM. 


94 


94 




RO^HOOD ELEM. 


91 


88 




STv tut) 


95 


94 • 




SDfS ELEM. 


94 


93 




SWMITT ELEM. 


.96 


95 




SOHSET VALLEY ELEM. 


95 


95 




TRAUIS HEIGHTS ELEM. 


95 . 


91 




UALHOT CREEK ELEM. 


94 


93 . 




HEBB ELEM. 


. 92 


93 




worn ELEM. 


96 ■ 


-95 




UdbLDRUXX ELEM. 


96 * 


94 / 




WOOTET ELEM. ^ 


95 


94 / 




ZAVALA ELEM. 


9? 


92 




2ILKER ELEM. 


95 


%93 




TOTAL : 


• 

92 


91 


• - 1 



/ 



in 
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A P P E H ir-1 Z E 



PIERS-BAMtlS Omjlgl'S SELP OOWCBPT SCALE RKPOIT 



Dat«?Perlod of Adi^ttlstratlon: Octob^ 1973 aad AprU 1974 



Population: 



Bata coMactad by: 



933 Third and Poarth Gradara at Mata 
Pal»» Bro<4ca» Qrtaga^ Davaon, and / 
Baclrir 



Claaaroon TMcbar 



Data Coll|ction Svp^^rriaad by:^ Dapartaant of Stndant Paralopnapt 



bmi6DucTi(H) . . ' * . • - 

' > • V • ' 

The P^erd-Harrls Self Concept Scale was adalnlstered In the fall of 
1973 aiAf the spring /of 1974 to all third and fourth nade students in 
-the ProJ^t Assist e*fe«ntary schools (Metz and Pala^ the general aide 
• control .eleaentar y^ sch ools (Brooke and Ortega) f and the no aide |:ontr6l 

Analyses vere perforv^ to ascertain whether there were significant 
chai}ges in self concept fro« pre to post within each groups, and to 
determ^ whether there were sign^icant differences in self concept be- 
tween ^groyps . The following discussion and tailes pres«it the findings , 
of * these analyses. * ' . , ^ . 

COMPARISOW OF PROJECT ASSIST AMD CgMERAL- AIDE^COWTROI, SCHOOLS 

There wa^.a s'ignificant loss on the total Pl^rs-Harrls scorU of 
both Project Assist and general aide control third grade stents ^ i 
(see Table E-1). However, there was lio significant change froa pre, 
to post for fourth gjrade students for either groups. 

There, was no significant difference between Project As^sist and generaj. 
aide control third graders on total J*ier^arrl& scores on either pre 
or post measures (see Table E-2)/ However, there was a signific^t 
dif f erence .^at the fourth' grade level between the- two groups on both 
pre and post Measures in favor ot the control fourth grade students. 



PKgljECT ASSIST AW^ 



COKPARISOW OF PWECT ASSIST ^m,lK) kWt COWTROL SCHOOLS 

There iras a'signilicant loss on the total Plers-Ha^is scores of both-^ 
Projecr Assist and no aide control third graders (see Table E-1). 
Fqr fourth graders, no^change was seen» for Project Assist students, but 
a significant gain was *ade by- no aide control students. 

There was no aignif leant difference between Project Assist and .no aide 
control third graders on total Pler#-Harxls scores on either pre of 
iJost measures (see Table E-3). At the fourth grade level, there was a 
significant difference on the pre aeasure*in f^avor^of Project Assist 
^students, but It had disappeared by the »d of * the year owing t;o the 
gains aade by the no aide control -students. 

At the third "ftrade level! there were nd differences between Projett 
^slst ''studepts and, either of the two control groups on either. pre or 
post tdit neiksurea of the Piers-Harris. Significant losses in self- 
conSrept were aade by aU three groups of third grade studehts. 



Hz 

♦ E-1 



At the fourth gr^ level, general aide' students began the year.vlth a 
significantly higher self concept than the Project Assist stifdents» and 
maintained that edge throughout tJ^^year*. Thfc Projiet Assist fourth 
^graders had a significantly higher self/conc^t ^t the beginning of the 
year, but had lost* that: ^advantage ^fy the end of the year due to a greater 
galp by the ccmtfol group. 9o significant chang^# in self concept vas 
made by Project Assist or general aide control fourth graders. However, 
n significant gnin vas seen for the no aide control fourth graders^ ! 

TaMes f':-4 thrtnigh K-l^ give tailed results on individual schoa^s 

and .^radc3 than are foOnd in Tables. E-1 through E-3i Prograa and school 
persortnel may fiti^ these lattsf tables beneficial. . 
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'■tr 



or tvaimjcmt m 



nm MLL.'T3 TP ^wnc *74 M 













Ortan 




teas. 


























« Sdwei 
































f — 






* 1 












■ 






















o 








iatlsf actios 




















• 














1 







r 



Fl<W Mil 1 it 






Pals ft 
Hats 


•cooka 


Ortan 


OiXMa 








1. Bcterlor 
















4 




2. Tfllarr—I 
. « fclwel 
' BCatM 


j 


0 








J 

r ■ 




4 


♦ 


J. Fliyvical 
ktttihmtm * 




















rnn 

4. ^Hrtary 






4 














5. NMiarity 






4 














i. MLplBtn ft 
latiafactiM 














/ 




4 


7. teul 








tr 








4 


4 



- • fftvinti acarai a lg a ifi caa t ly Mahar aa ma g*actl#-oa tiM ^ttaac, 
aa tlM arataat. > 

' 4 ^ tivicaea aearai aisalf icaaciy laaar aa eUa 
•a dM frataat. 



oa tlia paattaae. 
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Table B-2 : SUMMARY (ff COKPARISOW OF 1973^74 PIERS-HARRIS RESISTS BETWEEH 
' PROJECT ASSIST (MEtZ AND PALM) STODEHTS AMD GE^RAL AIDE~ 
y ' COWTROL (B^iPOKE AND ORTEGA) STODEHTS v. 



Pier»-Harri8 
Sabscale 

1 ■ 


Fall 
)rd Grade 


Spring 
3rd Grade 


"» — 

■ Fall 

*4th Grade ' 


Spring 

4th Gra^ 
^^^^ 


!• ^^^Behavlor 

i ' 




•(Control) 


^Control) 


•(Cqptrol) 


2» . iDtellectual and 
School Status 




■ / 

:/ 

• * 




*CC<mtrol) 


3. I^ysic^ -Appearance 
> and Attributes'^ 






►(Coiftrol) 


* (Control) 


4. Anxiety 


• 


i 


- 

1 


I • • 


5. Popularity 




; 

0 






6.* Happiness and 
Satisfaction 


« 

• 

• 


/ 






0 

0 

7f Total • i 

— — I 






'(Control) 
■ * 


^Control) 

I— 



ERIC 



♦(Control) - there wad a significant difference betwe«i tbe two groups 
favoring the control students. \^ 

^ftxpertaepial)- there was a significant difference between the two groups 
, ^% flivoring the experiaental Project Assist students. 



E-4 



Plers-flatxls 
Subscaie ' 



Sail 
3rd Grade 



Spring 
3rd Grade 



Fall 
Ath Grade 



Spring 
4th Grade 



1 • Behavior 



♦(Experimental) 



1. Intellectual ^and 
School Status 



^(Eq>erlMental) 



3, Physical Appearance 
and Attributes 



4 . Atixiety 



* (Experlaental) 



(Experlaental) 



P6pularl^y 




I^Bjiperlsental) 



^ (E^cperlJiental) 



6. Happiness and 
' Satisfaction 



7. Total 



(Experimental) 



- l*(acperl«ental)- there was a significant difference betveen the two groups favoring 
•lA^ exp^imenUl (Project As^stytudents) . 



TABLg.e-A ; COHPARIStill OF SPRIMG PlERS-HAMtlS USIRJtS Fm PtOlgCr^tetgr 
(METZ AMD PAm) FOURTH GBADBRS AMi WO AIBg\X)W10L 
(DAWSOH AMD BEOCHl) FOUCTI GttkBOS 



Fiers-Harrls 
Subdcale 


Group 


Mean . 


■ 


P 


1. Behavior 


Experlsental 


11.9483 ' 


174 


^2764 


Control 

0 


11.4470 

> • 


132 

* 


2. Intellectual and 
. School Status 


Exp;erlaental 


U.1322 • 


174 


.2088 

* 


Control 


10.5606 


132 


*-3. 'Physical Appearance - 

and; Attributes 

^ * \ - 

9 

} 


Experlaental 


i 6.218A 


174 . 


.8342 ^ 


'Control . 


6.2955 ' 


132 


'4. Anxiety ^ 


Experiaental 


8.2299 


174 


0 

.1790 

• 


Control 


'7.8258 
- 


132 


5., Popularity 

> 


Ezperlaental 


7.3103 


174 


.0043,* 


Control 


6.4242 - 


132 . 


6. Happiness an^ 
Satisfaction 

• * 


Experimental 


•6.4023 * 


174 


• 

.5077 


Control 


6.2424 


132 


7. Total 

V 


Experimental 


• 

51.1551 


174 ' 




Control 


48.469:( 


132 


. .0873 
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* The difference between the two groups is statistically significant, 
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1 








fV0i4»ct As#ist tfhAaJi 














Nets 
• MiOD 


fal« «k4 Mail \ 






Kali 




P 


rail " 


•priiy 
Meaa 


•p 


mi ' 

Yean 


Hfta 


P 




1 • Bctevlor ir 


12..<)96 


11.9091 


.1057 


i?.ai35 


i:.3596 


.oiko* 


r 

,i:.8313 


12.:506 


.00T5* • 




h School 

8t«tM 


13. 


12. 3©^ 


t 

.0031 


l:.9»i38 


11.8539 


• 

wOOOT 


H.2229 


12.i(02k 


.0000* 


f 


Attribute 




7.6361» 


• 

.0010 


.6517 


*6.8iC7 


.009** 


8.1566 


7.a>08 


m 

.0001 


T 




8.3U7 


8.72T3 


.U60 


5.2922 


8.5393 


.1^ 


' 8.2530 


8.6:65 


.0320 




5. Popularltjr 


'7.97fcO 


7,l8l8 


.oorr* 


V 

•.2k72 


7.5056 


.3003- 


.'^:58k3 


7.355^ 


.2132 


• 


SatUfactloe 


6. ma 


5.9k8l 


.2719 


6.J»2T0 




.57119 


6.3133 


6.IU6 


.239*1.^ 


• 


7. *ToUl, 

■ 


56.9351 


53.^935 


•0035* 


5(.(^; 


53.3933 


.0123* 


56.W8 


53.^398 


.0003* 




















Oaaml Aide Control Sehoolj 










Broote 
■•71 






Ortaes 




Bx^ooka tod, Ortasca ^ 






Fall 


Sprlof 
Mean' 






Sprlm 


P 


Fall 
Htaa ' 




P 




•1 


13.5000 


12.7581 


.OtTk* 


12.9333 


13.3000 


.»i855 


13.2213 


13.32^ 


.5W18 




% School 

8t«tM 


13.^77 


•12. OW 


.0018* 


i;.08j3 


12.9600 


.68821 


13.2787 


12.«67a 


.010^ 




3. Plqrtlc^ 
Attributes 


7.8226 


6.9032 


.0110* 


>7.7000 


7.5333 


.6669 


• 7.7623 


7.a3i 


.03^5 






8.5161 


■8.2581 


.3676 


Z.6667 


T.6500 


.96k2 


3. 098^1 


f.9590 


.5623 


• 


5. Ptopttlmrltj 


7.1*339 


6.3387 


.0013* 


7.08>3 


7.5833 


a76o 


7.2869 




.1090 




S«tl4f«etloa 


6.725a 


J. 3065 


.1837 

. -J 


6.5000 


<:»^83^ 


.9509 


6.61^8 


6.393fc 


.293^ 




7. Tot*l . 


57.0000 


52.677* 


.0018* 


5-.U833 


5^.60 


1^3 N 


.55.7623 


• 

53.63U 


.0356* 




\ " 








lo Aldt Cortrol SchooU 








Oavsoo 

»»bl ^ 




zecker 
1-77 


Davto^ and Becker 
HNU8 






fall 


MMtt 


P 


fUl: 
Heao 


Spring 


p 


Fall 
Pkaft 


A»ta 


P 




1. M»rior 


i2.iooq. 


12.5750 




1:5556 


i:.9^ 


% • 

t^O019 


12.9902 


12.16*5 






2. louilectua^ 
ft Scb#ol 
Status 


12.3000 


12.3000 


i.oW 


^'••5079 


10.^13 


>0000*^ 


:3.C388 


U.078 


do**^ 




3. ?h7«lc^ 
Attrib«t«« 


7.C)00 


a 

7.67:2 


.777k 


t.7rr3 


e.76l9 


.0062* 


7.73^1* 


7.U65 


.0228* 




Anxlet/ 


7.7500 


7.7500 


i.OOOO 


t. 0)1 76 


^.lk29 


.7616 


"^.9320' 


7.9903 


.8105 


< 


Popularlt/ 


6.9500 


7.0**50 


.6^58, 


''.571I1 


^-.9206 


.0770 


'.»330l 


6.9^12 


.199* 




»' JIapplrma ft 


6. 2P50 




.7139 




6.L762 


.lWi3 




6.V8< 


.166* 


7 




5a .5500 






4666T . 






I f80| 


51 


4 

























1># rfirr, 



fill M ^r^f^ f^att^ ii vttTiyiaWi/ •{y^fitMr 
E.7 lis 



• 



T4BLE B-6s. 
9 



CnfTiUHlfl M Of f itoX milC_Hnk74_P1E 

ccwtmL' lip ii) Aiat | 



ail IKSIfLTl pot fMUKT AiWT, 





« <r 




■•114 


Ma m4 Noct . ^ 


mi 


* Hmo 




Hmo 


»9rlii0.< 




Ml ' 


i#i«0 




1. . MMPvior 


U.95I3 


U.MSl 


.3935 


12.7U3 


U.9143 


.0497* 


12.5754 


U.9419 


.033i^ 


f tar MB 


12.5m 


u.m9 




10.0571 


10.20110 


.059r 


U.5174 


U.1395 


.1433 




ft.TQlS 


7««7a 


.33t4 


4.0742 




-7^70 


4.3X90 


0.2320 


.7291 




, ••2090 


••ttlf 


.2U4 


7»4474 


7.9910 


.0499* 


7^.7442 


* 0.2247 


.j0299^ 


S*. ftpiilirUy 


•••135 


7.4O30 


^0974 


4«0992 


7.»95 


.1437. 


4.0953 


7.2049 


.0273* 


liHUiii't 


O.00M 


4.3134 


.3339 


4.2952 


4.4474 


.4493 


4.2151 


4*3933 


.2354 




S2.0iO$ 


53.7443 


.5430 


50.9524 


49.4204 


.1094 


51.7035 


51.U05 










Mnl klimCmMl OchMla 


o-n * 


oraoB 
0-79 


inoko obT Ort«04 
MO 


PAll 

lamm 




T 


ml , 


Sfrtao 


F 


Ml 


torlao 


' f 


1. BilMflOT 


13.2M7 


13.U33 


.IU2 


U.421^ 


13.3449 


.5344*^ 


13.4027 


U.2t34 


.5259 


i Scteol 


U:0M7 


U.4447 


.3002 


U.5405 


U.3370 


.5003 


U.3204 




.2491 






4^7333 


«40i0 


7.5000 


7.2297' 


.3224 


7.223f 




.3244 




^|t.sooo 


0.5500 


.0529 


' 0.421^ 


0.059> 


.2517 


0.5472 


o.not- 


.3091 


S. NfiOirlcy 


7.033. 


7.4300 


.1203 


7.3100 


7.2142 


.7400 


7.2741 


7.4104 


.5041 




( 


i 

4.3147 


.0055* 


4,4459 


4.7W 


.22a 


4.7144 


4.34a 


.3339 


7. IMAl 


i 

15.44^7 


54.^ 


.3100 


55.3449 


55.2432 


.9045 


5^.4104 


34.0351 


.4401 



i«*OCAU 

* 


Bo A14« CootTOl OcteeU 


W4 


V123 


•wrm wtd Mmekmr 
M47 


Pall 




i 


Ml 


Srrlao 
Hm 


F 


Pall 


9pcU« 


f 


« 

1. l^iylor 


t 

12.1500, 


u.3boo 


.0741 


10^5240 


U.29a 


.0387* 


10. m7 


u^a70 


.0514 


2. A^jjUctwl^ 

4t«tM 


^ 

11.9000 


12>0500 


.0903. 


9.2944 


10.29a 


.0034* 


9.4970 


IP. 5404 


.0040^ 


3. Y^Uj^- 


0.2000 


4.9000 


.04U 


5.4407 


4.M75 




4.0455 


4.2955 


^^440 


4. OMOtfty 


0.0500 


7.7500 


.i027 


7.0009 


7.03^" 


^003l\ 


7.ia7 


7.0258 


.0004^ 


5, ^^Uriiy 


7.8500 


4.7500 


.1)722 


4.0093 


4.3M1 


.28M 


4.3541 


' 4.4242 


.7742 


4^ OMlMM 4 


4.4500 


4.0000 


.4902 


5.U75 


4. 1429 


.0537 


5.8333 


4.2424 


.0489^ 


7 . Mol ' 


54.0500 


52.4500 


.4005 


44.4732 


"^T' — 

47.7232 


.ooa* 


45.9242 


a. 4497 


.0!45* 




• 'nhb 41fftf«>c. bMMM Un m4 afttm trmlf U •!•« Uticalljr atitaUlcMt. 

. - ' " ^ * •E-8 
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tMCUL'Z'l: COMPAmOH^ FALL PIERS-HAMTS BlSanTc i^ qr pgQj^ ^SSTST 

AIDE ~ 



(METZ AWD PAI il) THIRD GRADERS AHD GBfnAT",.. 
' COWTROL (BRO OKE AMD ORTECA) THIBl^ GRADERS 



\ 



Plera-Harrls ' 
Subacale 


Grotq> 


Mean 






1. Behavior ' 


ixperlaental * 


.2.88U 


185 




Control 


3.1232 


132 


.5127 


2. Intellecti^l 
.tehpql^ ^Status 


ixperljKntal 


J. 2541 


185 


.7809 

< 


Control 


\ 




3. . Physical Appearance 
and 
Attribute^ 


!3Q>eriaental n 


8r2162 


m 


.1316 


Control * ' ^ ' 
* 

•> 


f 4 i f^H 




4. Anxiety 

• • 


ixperlsental 


8.3459 • 


L85 


.2711 


Control 






5. Popularity 


Experimental 


7.54^9 


1^5 


1- 

.2576 

> 


' , ; 


Control 

0* 


7 77SA 




6. Happiness and 


Szperiaental 


6.3514 \. 


» 


• 

.188L 


Satisfaction 

» * ' 


^ntrol 


6.6014 

1 


L38 


7. Total 


bcperiaental ^ ; 


6.6000^ 1 


.85 


.4^67 


Control 

. T * 


5.6449 /t 

# j 


38 
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Tabic E-«: COHPARISOH OF SPRIlfc PIERS-HAKRIS RESULTS FOR PEOJECT ASSIST 

flCTZ AMD PAIH) THIRD GBADERS AND CEHERAL AIDE 
COHTROL (BROOKE AHD ORTEGA) THBtD GRADERS 



Plera-HatTlB 
bUDScaie « 


Group 


- 

^ ' Mean 


N 


P 


*- 

•» 

1 . B^avior 

* 


Ezperitental 


12.1617 * 


167 


.0365* 
i 


Control 

r 


13.0246 


122 


\ 

2. Intellectual and 
School Status 


Experimental 


12.1078 


167 • 


.3994 


Control 


12.4672 


122 


3. Physical Appearance 
and Attribute^.. . 


Experlaeatal 


7.2275 


— » — 
167 


.9668 


Control 

^^-4^ 


.7.2131 


122 


4. Anxiety t 


Experlaental 


8.6228 


167 


.0208* 


Control 


7.9590 


122 


5. Popularity 


Experimental 


7.3353 


167 


.1780 


Control 


6.^508 


122 


6. Happiness BtAy 
Satisfiiction 


Bzperlaental 


6.1437 


167 


.2480 


Control 


6.3934 


122 


7. Cptal 


Experlaental 


>3.4431 . 


.67 


.8891 


Control 


)3.6311 


.22 



The dlfferedlQ^ betveen the two groups is statistically significant. 

B-10 



Table £•^9 



r CagARISOir OF PATJ^ pfwis^HAWTg BfeglTTTg r,^ 

TMfcrz Ann PAT-m THtim gg^ 
7i>Atfsow Aim _i«rggB T 



CRAPgBS Am Wn ATT^B f 



Subscale , 


" ' Group 


Mean 




P 


1. B^svlor • * ^ 

•> 


£xp^rlflental 


12.8811 


185 


.8415 

< 


Control 


12.8051 

/ 


118 


2. Intellectual and 
School Statua 


Experlaiental 


13.2541 


185 


.5366 


Control 


13.0339 


118 


3. Physical Appearance 
and Attributes 


Experlaental 


8.2162 


185 


.1789 

% 


Control 


7.7966 


118' 


4. Anxiety 

'.<■':• 




Experiaental 


8.3459 . 


185 


.0451* 


Control ' , 


7.8051 


118 


5.' Popularity 


Experimental 


7.5459 


185 


. 2972 


Control ^ 


7.2881 


118 


• 

6. Happiness and 
Satisfaction 

* 


Experiaental 


6.3514 


185 


.2678 


Control ^ 


6.5678^ 
9, 


118 


7. Total 


Experlaentai 


56,6000 


185 


.0923 


C6ntrol 

/ 


54.5424 


118 



• * The dlffcfrence between the two groups is statistically ^gnif icant . 
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Table ErlO 



.•rrMPAfcTRnw.ny sPteTMr. ptms-habbts BiKm.TS yna radracr asstst 
f^l^; Ann PAfU TllTBn^ GBADKHS AMD HO AIDE>C0irBOL 



(DAiisoM AMP mnm thtm) gbaders • 



J^lerQ-Hanris • . 


Group ' 


Mean 


N 


p 


- 

!• Behavior • 

..1 


BzperiBental 


> 

12.1617 


167 


. -9611 


dontrol . 


12.1845 


103 

- 


2. Intellectual and 


^, s— 

EscperiB^tal 


12.ia78 


167 


.1200. 


Control ^ 

» 


11.4078 


103 


3* Physical* Appearance 
and Attributes 


Experiaoitai 


7.2275 


167 


.7674 


Control 


7.li65 

« 


tor 


•4. Anxiety 

4 


Experimental 


8.6228 


167 


.0378*. 


Control 


7.9903 


103 


5. Popularity 




7.3353 


167 


.2065 • 


Control 


j6.9612 


163 


6: i^pinees^nd 
Satisfaction 


Experimental 


6.1437 


167 


.2960 


Control ' 


6.3786 


163 

• 


7. Total . 


Experimental 


53.44H 




' .2150. . 


Control , 


5i:W51 - ' ' 





*• The difference be^men the two groups is statistically significant. 




Table E-11: 



C0HPARIS6 i or FALL PlEBS-HAMtIS BgSDLTS FOR PROJECT ASSIST 
' (METZ AW) PAUO FOURTH CRAPEK AMD gPOatAL AIDE COHTROL' " 
(BROOKE AMD ORIEGA) FOURTH GRADERS • . . 



Plers^Harris 
Subscale 


^ Oroup 


Mean 


If 


P 


1. Behai)ior 


EacperHiental V 


12.4842 


L90 


.0278* 


Contral 

• ' • * 


13.3133 


150 


2. Intellectual and 
School^titus 

~ — 7 ^ 


Ei^erlaental ^ 


11.5421- 


190 




Control \ 


12.1533 


150 


3 . FliySlcar A|^earance 
and Attributes 


Experlaental 


lb- 

6.3632 


190 


.0213* ' 

i 


Control 
• 


7.1467. 

C 


150 


^4 4 Anxiety 


Ex^riaental 


7.6737 


190 


.003(f* 


Control 


8.4933 


150 

• 


5* Pogularlty 

» . . • - , 


Experimental 


6.8526 


190 


_ .1>60 


Control ^ . 

— 


7.2267 


150 


• 

0 

6. Happiness and 
Satisfaction 


Experlaental 


6.1579 


190 


.0546 


Control 

• 


6.5733 


150 


• 

'7. Total 


EKperlaental, 


51.484i/ 


190 


.0168* » 

> 


Control 


54.740(1 


150 



• *The" difference- betireen the two groups Is statistically significant. 
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Table E-12: COHPARISOW OF SPRI8C PtERS-BABRIS RESULTS FOR PROJECT ASSIST . 

( METZ AKD PALM) FOURTH GRADERS AW) GEWERAL AIDE CXWTROL 
. (MKMKE AMD OrTBCA^.jmCBTH CBAnKBS 



• 

PleT8*HarriB 
St^scale 


Group 


Mean 


H 


0 

P 


if. : 

1.. Be)»vior 


ExoerlMn^ ^ 


11.948S 


174 


.0031* 


Control 
• 

• 


13.2836 


134 


2. Intellectual and 
.School Status 
• 


AZperiBencax ^ 




174 


« 

.0405* 

* 


Control 


12.0373 




3. Physical Appearance- 
and Attributes 


Ezperiaiental 


6.2184 


174 


.0415* 


Control 


7.0075 

< 


134 


4 r Anxiety ' ^ 

\ 


gxperlaental 


8.2299 


174 


.0590 


Control ^ 


8.7761 


134 


5. Popularity 


Experimental 


7.3103 


174 


.7387^ 


Control 
< 


7.4104 


134 


6. . BAppln^s and 

Satisfaction ^ 


Experimental 


6.«023 , 


174 


.5608 


Cdttrol 

V . ■ 

I 


6.5448 

■"v 


134 


7. Total 


/ 

Experimental 


51.1552 V 


174 


.0198*- 


[Control 

> < 


54.8358 


134 



*The. difference betiween the.tvo groups is statistic^Hrf 'significant ■ 
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Tnblc e-13: 



COMPARISWi OP FALL PIERS-HAMLIS RESULTS FOR PgOJECT ASSIST 
"* OffiTZ AHD FAlli) .FOUgra ClADEES AHD HO AIDE COWHQL 
. (DAHS&B ABD BECKER FOOtH GRADERS 



. Piers-Harris 
Subscale 


» > 

Group 


-A— 

Mean . 


•> 

N 


P. 


1 • Bdiavior 




i ^ • *tO*f ^ 


Xtv 


.QP02* 


Control 


10.8095 


147 

• 


2. Intellectual and 
School 5tatu8 


ExDerlsental 


11 5421 




.0001* 


Control 


9 .8095 

1 


147 


3. Phyaical Appearance 
and Attributes . 


ExperlMratal 


6'.3632 


190 


.5170 


Control 


6:1429 


147 

• 


4. Anxiety 


Experiaental 


7.6737 


199 


.0795 


Control 


7.1701 

r 


147 


5. Popularity 


Experiaeotal 


6.8526' 


190 


.0431* 

■ 


Co&ftol 


6.3129 

U 


147 ^ 


1^6 J Happiness and 
^ Satisfaction , 


Ezperiaental . 


6.1579 


190 


.1239 


Control 


5.8163 


147 


7. Total ' 


Ezperiaental 


Sls4842 ■ 


190 , 


.0003* 
* 


Control 


4^.0544 


147 



* The e^fference >>etveen the two groups is statistically significant. 
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APHDrimmoii /m pisciiptiow or piEis-aAntis amjta's self-coikzpt 
tcui : 7 : 



■riMf 1973 «■ 



t—t was adBlai«t«r«d is Wovmatui 1973 and Apdl 1974< t« chll^r«i 
la all clMaaa. of gradaa tkraa^f at the axparlMatal aad control 
alaMstary ackoola. It «aa l i l B f a i afrad daaaro^s taacbars ia thalr 



J 



Tl|a taat ■■ nml daacrlbaa tha taarriwaat aa follow: 

Tha Piara-Barrla ttlldraa'a 8alf-Co«capt Scalo ia alao callad "Tba 
^ Way I Abot Myaalf It la C MpGa ti of alupla d^laratlva 
atatoMBta, a.!. "I as a happy paraoa" aad at laaat iMlf war* 
' nagatlva la eoataat, a.g.' "I Miava badly at hoM." Childran 
. vara aakad lAathar thajr likad or aiallkad thMMtlrag la tha 
folloirlac eataflorlaa: .laharlor, latallaetaal and School Statu, 
nijralcal Appaaraaca aad Attrlbataa, A^zlatT, Popalan^y^ aad 
Happlaaaa aad Satlaf action. ^ 
••• ■ / 

Tha laatnaaaft itaa davalopad by EXltat V. Plcra aad t»al*^. Varrla aad it 
la ataadardlMd. Coplea of tha laatroMat ara oa flla la tha A.I.S.D. 
Off lea of Bvalaatloa. - ^ 



^Exdferpt froa: Piert, Ellen V. Manual for The Pt^rs-Harris Children's 
Self-Concept Scale <The Way I Feel About Myself) . Counselor Recordines 
and Taata: ■ Haahvtlle, Tennetfaee. 1969^. ,..,/- ^ ^ 
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APPEHDIX 



\ 



JSTHOMEHI^REP 



REPCMO: 



ELEMEOTARY READIHG AttlTPDIMAL TEST REPORT 



Esj 



Date/Period of Adalnistr^ticm: tate Spring, 1974 



Population: 
Data Collected By: 



763 Students In Qrad^B K-5 at Pala, Metz 
Brooke, Ortega, pecker and Dav^n School 



Classrooa Teapbers, Ckmnselors, tinlversl 
of Texas Students, and Office of Evalua? 
tlon Staff ^ 

Data Collection Supervised by: Office of Evaluation 



IHTROPDCnOS 

Ihe elf — n ta r y Reading Attltudinal Test was adainlstered to one clasir 
fvcm each grade level (^-5) at each of the six eleaentarjr^xpe;rlaexital 
andt control soifools In late spring of the first project year. A nore 
detailed narrative of the administration and description of the instru- 
ment is found at the end of this appendix. 

Tests were scpred and aeans for each grade level at each' school vere 
coaputed on the *four subscales and the total scare.. Statistical 
co^arisonp between the experimental group and eibh of the two control 
groups hy^ aeans of a simple t-test, tod significance levels Were 
cofliputed. All these statistics appear, in the tvo tables attached to 
this ^appendix*. The following sections discuss these teiults. 



EXPEaiMEWrAL VERSUS tZHERAL AIM COmOL GROPP 

Of the 35 cosparisons aade betveanf Mets and Pain versus Brooke and Ortega, 
only tiio were found to be significant (see Table F-1) . There was no sig- 
nificant difference on total scores between the two groups at any grad% 
level or between the total populations of the two groups. 

« 

ElgjRDCNlAL VERSUS HO AIDE OOHISOL GROOP ^ 

Met* an Pala flr«t gradcts had a significantly aore poaltive attitude 
toward railing than did Becker and Damon firat Naders as aeaMtred by 
this -iostnaent. No significant difference was found at any of the 
other grades, although the difference at fourth grade was close to the 
significant level in favor of Metz and Pal«. When the toal popuUtions 
of the two groups »»ere coa|>ared, the difference (tn favor of Hats and 
Pal«) was alMst significant (p-.0575) (see Table ?-2) . 

At the end of the first project year, the^e appeared to be no significant 
difference betveen the experimental and general aide control gtoup on 
attitude toward reading. However, the dif feretfce«ketween the experiaencal 
and no aide control schools in favor of th^ experiaental group was very 
nearly significant. ^ 



\ 



wpj«:t assist im cbbmu. Ai"f TffH««t mTffff 



E.4«T 








5 ^ 

' 9 

c 












' V 

■ ^4 

\ 


Ibts and K 
irooto n4 Ortega K 


3.00 

2.90 


37 
41 


*5281 


ItoqIps Md Ortsft I ^ 


5.13 
3>30 


39 

37 


•Da/2 


Irooka Md Ort^fa 2 


3.28 
3.31 


46 
45 


oi/^ 
• 9100 


aod PalB a 
ftmfcs Md Ott«is 3 


3.U 
2.83 


42 

35 




Uses and Pals 4 
Btoote Md Ortafa 4V 


3.00 ; 

2.70 


41 
40 




iats aod PalB S 
Irooka md Orcafa 5 


3.47 
3.12 


43 
42 




■ats and Pais K-S 
irooto Md Orta$a K»S 


3.19 
3.03 


248 
240 


1099 

. 1922 




fiats and Pais C 
Brooto aod OrtH* / 


1.32 
1.29 


37 
41 


aai 7 


Ifetx apd Tala ' 1 
Brooto aod Ortafa 1 


1.74 
1.70 


39 

37 


aAa< 
• oao9 


iats apd Pals 2 
Irooto aod Ortaga 2 


.87 
1.3U . 


45 


.0298^ 


lata and Pais 3 
Irooto aod drtaga 3 


.38 
1.00 


42 ' 
35 


.00324 


tttU and Pala 4 
Irooto aod Ortaga 4 


.85 ' 

.75 


41 
40 


.6616 


lata-jiad Pala S 
Irooto aod Ortafa S 


.83 


4^ 
42 


*.3a3 


^ aod Pala K*S 
Irooto and Ortaga K-S 


.95 
1.08 

— L' 


240 


.1363 



LC 



4iee«tmc« baewts cha mo groo^ U ■t«tl«tle«).ly •l^fleat. 
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y 


j 


1 


P 




AftMT SelMl 


irooka ami Oraga K ' 


j i.54 
1 1.46 


37 


.7509 




• 


Itots Aid Fala i " 
Irooha nd Ortftga 1 




3f 

1 3/ 


.0810 


- 




iftts mA Pais 2 
liooka Md OrtagA 2 


.fi 
till 

1 ^ 


4« 

1 


.3740 






■»ts ad Pals 3 
Itooha aad Ortega 3 


.57 

1 %A. 
1 * 


42 

1 315 


.0983 




• 


Mm aad Pala ^ 4 

£ 


1.22 

I«03 , 

1 1 


41 
40 


.4903 




Mbta a»d Pala s 

— N 


1.37 


43 

1 42 

■s 


.1258 






■Bta aad Pala k-5 
Ig'Muha aod Ortaga K-S 


1.24 
1.19 


249 


.8101 




ActintlM 


Hita aad Pala t 
Brodka and Ortaga K 


U22^ 

1 ^7 1 

Jl. <J/ 1 

k 1 


37 
41 


.8427 


- 




Mats aad Pala l 
li'uulia and Ortaga 1 1 


1.72 * 


37 


.2701 






iftta aad Pala 2 
iroofca aad Ortaca 2 1 

^^^^^^^^ ^BMa vft v^asiv ft 1 


l.U 

1 ia 1 

Jl. la 1 


46 

45 


.7^38 


• 




lata aad Pala 3 

Irooka OrtmrnM \ 1 


.•8 


42 

33 


.2539 






Itta aod Pala 4 | 


1.17 


41 
40 


.5158 




\ 


tott aad Palar 5 
it^akm aad Ortaga 3 


1.51 1 
1.33 

\ 


' #■ « 

42 


.3385 

/ 




\ 
\ 

H 
1 


iits aad Pala K-3 
rooka aad Ortaga K-5 


1.2^ 
1.24 


248 
240 


.8175 


• 


I 




m 







JLSZ 



i 

, Table F-1 Continued: 



\- R.A«T. J 
\ Subscale \ 


School agnd Grades , 


Mean 




P" . 


V \ 










Tot\l Score \ 

.: ^ \ 

• 

« 

• * 

• 

• 


4etz and Pala K 
Brooke and Ortega K 


7.16 ' 
6.98 


37 
41 


.7769 


Metz and Pals - 1 
Brooke and Ortega 1 


8.56. . 
8.00 


39 
37 


.3697' 


ietz and Fala 2 


6.17 
6 91 


46 


.1930 * 


tetz and Pals 3 


4.95 

5 91 


42 


.. 1130 


Hetz and Palm , 4^ 
Brooke and Ortega ^4 


6.24 
5.48 


41 
40 


.3546 


Hetz' and Pala 5 
Brooke and Ortega 5 


> 

6.98 
6.02 


43 
42 


.0656 


Hetz and Palm; ' K-5 
Brooke and Ortega K-5 


6.6A 
6.55 


248. 
240 


.7373 





Itets and fmim 



Sdiool Ptm tim 
ActlviclM 



P — iuu 



li*t« and Fcla 
Bfdwr and Omoo 



MtU as 
teckar 



Pala 



Mets and Fala 
'•^^r aod Dmnoo 



kacar 



Mita 



liica 



Pala 



■•ckar and Oavacra 



iiBta and Pala 



Pala 



^•«kar.and Dmmon 



Mita atid Pala 



itta and PaBi* 
l^kat aad Omwoo 





1 3.00 
2.33 


41 
39 


j •P'Ti I 




1 3.47 
1 3.37 


43 
J 42 


I "^^^ J 




3.19 
2.93 


1 24« 

273 


.0304* 


* j 


1.32 
1.05 


37 
43 


.1294 1 




lr74 

1.13 

.a —A 


39 1 
47 J 


.0037*^1 




1.06 


U T 
34 


.3538 



.35 



.«3 

.62 



fees 



Itckacr and 



Pala 



K-*5 



42 

a 



41 
39 



43 
42 



.9601 



.95 
.81 



248 

273 



.09.86 



Hif ^itUv^p.^ t^t^.^.u -UtlsticallyiirHf leant. 



0 * 







1 M 


^ 1 


P 


kitmr SdMMl 
Activities 


Hm m4 Fala K 
Mm Md^DMon K 


1.54 
1.44^' 


37 
'.,43 


v.55i7 


Itots ni Fftla I 
iMter apdOMM I 


i.ts 


37 
^ 47 


•0003* 


Hits Mtf'^VaiB 2 


.fx 

1.26 




•0838 


Hits sad^Ssla 3 

lls^^^ii5i^^ 3 


.37 


42* 
48 


.0449* 


Hsts ^ Psla 4 
lsc£sr s^ IMoa 4 


1«22 
.77 


- 41 
39 


.0959 


Hits sad Fslk 5 
Iscksr sad D— ipn 5 


.•5 

1.29 « 


43 
42 


• 3491. 


U§Bf Mtte 
AetiTltlM 

m 

• 


Hits sad Psla B-S 
isdbsr sad Cswsoa B-5 


1.24 
1.1« 


248 

273 


.5270 


Hits sad Pala K 
Iscfcit sad D— sou K 


1.22 
1.19 


37" 
• 43 


.8849 


Ibts M Fsla ^ 1 
Weksr sad Davsoa '1 


1.72 
1.38 


39 
47 


.0924 


Hsts sad fdla 2 
BadEsv sad Oavsoo t 


l.U 
1.44 


48 

" 54 


.0767 


Msts sad PsXa 3 
•aefcsr sad Dsrsos 3 


^.88 

1.02 


42 .* 

a 


.4833 


Hits sad Fsla 4 
Baeksr sad Dawson 4 


1.17 
.82 


41 
39 


.^4«7 ^ 


? ! 

Hits sad Psla 5 , 
isc^r sad Dfwson 5 


1.51 
1.50 


43 
42 


.95U* 


Mitt sadStAla K*5 
Badesr sad^^ivaoa K-5 


1.28 
1.24 


248 

./73 

• 


^8067 ^ 



*Ths diffsrsacs bstvase tbs two gro«^ is ststistieslly sigiiUlesat* 



p.6 i 35 



fetal 



Hits aad Pmla 



Hit* mU, Ma 



its aod Pmla 



Its aad Pala 



Its sod Pals 



Nits sad Pals 
tackar aad 



ts sad Pals 
tartar nd 



7.U 
4.47^ 



<.I7 



4.i5 
5.41 



"5«4^ 
4.30 



7.29 



4/44 

4.17 



37 
43 



39 
*7 



44 

54 



42 
4i 



41 

39' 



43 
42 



24« 

^73 



.2132 



.4UI 



.3110 



.0437 



.4293 



.0575 



4if£araaca batvtaa tha two proopa is ststistieaUy al^df leant. 



i3r 



P-7 



Vov tha adBlMistneiBB of this ^Mt, cn^x^Lmm «m s^^ctad froa mcV grate 

MBtatatrirlwi'iinny toofc Fiacii la adwo^ cUiwim 
— iTtil' frai « list of fch«g« wiiaf Miag a takla of 
taadMr laeaivai a cow latter aad .41raetioaa oa aa^ taK w oa rlo n. 
Hm taoc aaa gbnm aoly om. a post tast taaia'aaly. -la aoat easaa dM 
taachara adalalstaxad tka tast, bat ^io»a aipsM— n^al achool^it^aaa git 
br tba eoaaiMlor, aai at tao ao-alda dMacel schools tha^aat aas fi« 
hy eoUafa stadsats aad obsarrars froa atothar p rogr a a. 



' r — 4ha tast 'Is a sat of 32 palrad pictaraa which eovars foar portions of « 
' ' baglaalwg raadar'a day aad laelodaa actlTltlas that ara tt p ras a at atlya ' 
of **«'«*^'' aad fraa tlaa taAa at achool, mm wall ai Lwaiiii aftar- 
achooLaatpra badViaa actlTltlaa. lach paga rtwaa chlldraa . nagail la 
too dlffaraat actlvltlas, aad tha eUld aast oaly aark tha activity .that 
ha prafara. Thara«la a aaparata fora for hoya aad glrla. 



■ X Dra. 8aa tfalatraah of ladUaa Dalvaralty aad laacy le o a r of tha Ualvaralty 
of Tasaa amra to-aathora of tha taat. Bztaaslva flald taatlag for ataa-' 
if dardlsatioa aas eoadactad la at laaat thraa altaa: Boaatoe,. Saa-Aatoelo^ 
. ' aad la Tadlaaa. . / ' ~ — . 

Copies of this InstnnaenC are on file in the Office of Evaluation. 




/ 
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Oattt/Pertod of Adidalstration: ? ut« spring, 1974 



Po>pal«tloa: 



741 Sixth, 8«T«Bth, and Blfbtfa Gradara at 
Martin, Allan, Travia Hatflita, and Fulaora 
Schoola 



Data ColUetad tf: Claaaroo. Tiachara and E^oatiim Sfffr 

Daca CoUaction Soparvlaad Bgr: Ofaca of EvaloatU^ 
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Tbm flMbodary BMdlng Attltndlaal T«»t «m flwi In Ut« •priog of th« 
first project TMT to four cUsms p«r grate lovol at Mcfa of tb* mcoo- 
dary^uporlMtal nd pentrol ocboolo (fraBM 6, 7, 8) to a total of * 
.36 cUmm ^ ord«r .to ibMooro ctadMt attitttda towwA/rMdint. A aoro 
dotalUpd narratliw of tiia adkniotratloQ nd dMcrlptlon tfalc 
Imtn— lit !• found at tbm and of tbLa appandiz. 



Taato vara acorod/ and aaaaa for aac^ school and for aacb grada laWl 
at aacfa school /"•ara coayu t ad on tha tfarte sobscalas and tho total 
soora. Sry f Uica l coapariaoni bataaan tha aspariaantal gzoop and 
aacfa of tbA^ tontrol groops «tra nada by mans of a slayla t'-tasfr, 
aAd slgniflciliM Uvals ««ra c o i yutcd . All thaaa statistics appaar is 
tha tao tahlaa Attaebad to this appandiz. Th^ folloviag saecions dlscnss 
thtsa rasolts. * 

EXPntPgM AL VP8DS\G «WAT iji m canaOL^CBOOL 

Qw gMieral aida^&trol sizti gradars (Allan) had a significantly hi^r 
aftitada tfimttA raading as ■aasnraff by this instrsaant than tha axpariasntal 
aixth gradars (Hartin). lhars was no significant diffaranca bataaw MarUn 
and Allan savsQtfa gradara or aighdi gr^ars. Vban tha total populations of 
tha M> schools vara coaparad, no significant ^ffaranca in attitoda toward 
raading aas found (saa Tabla G-1). ^ „ 



vpsns MO Apa canaaL scatxntA 

Thfra was no significant diffaranca in attitoda toaird raading 'bataaan tha 
axpariMntal sixth gradars (Mwtin) and tbs n»-aida control sixth gradars 

Hsi^ta). Bomtirmt, tha' dtffaranca ^taaan Itartin and fulaora 
mtmmth gradars wma alwst sipiifie^^, in favor of tha Palawra studants, 
and tha Fnimov aigbtfa gradars did scora significantly higiiar than th« 
Martin aighth gradars on this rnasnra. Hhan tha total popuUtions of tha 
tm> groups mra coapar^ (Martin varsus Tr^s Baights and Ittlvra) , tha 
eontrolgroop was found to havs a fl^idficantly l)igbar Attitoda toaard 



raading. 



SBSm 



It appaars that, ganS^ly spaaking, thara aas no diffaranca in attituda 
toaard raading bataaan tha axparlaanUl and ganaral aida control schools 
at tha and of tha firat pi^Jact yaar on this asaaura. Bdmi^. ths no 

)1A 



aida control stadants sooiiad signiacaqtly highar on tha.^Ms ateinistra- 
tton of an attitoda toaard raading instruaait than did tba axpariasntol 



— ---^ 
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2.78 


73 

lOS - 


•0006^ 
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Murtia 7 


2.58 ^ 
2.87 


89 

_ 54 


.3548 


All« A 


Jig 


58 
80 


•0^8 


Mvtia 6.7.8 
AllM i.7.8 V 


2.99 
2.81 


200 
239 


.1418 


Af t# tckool • 
AeOvitlM 


Mntla 8 
AllM 8 


.48 
.47 


73 
105 


r 


, Jimla 7 ' 
. AllM 7 


.99 
.43 


89 
54 


.7922 


MuUm 8 - 
A11M8 


.22 
.29 


58 
80 


.5823 ' 


ilvtla'8,7,8 
AUh 8.7.8 


•** 

.38 

.40 


200 
239 


.5793 


B«fdn 

4 


lfB9tla 8 
AllM 8 


2 

1.02 


73 
105 


.8709 


mmrn 7 


.78 
.98 


X 


.3843 


• 


.71 
.78 


58 
80 


.7898 -j' 


Itertla 8,7,8 
AIlM 8.7.8 


.84 
.92 


200. 
239 


.4809 


; 


Mmia 8 
Alla.8 


3.38 
4.25 


73 
105 


.0213* 


All«7^ 


3.75 
4.28 


89 
54 


.2333 


• 


Mmla 8 
AIlM 8 


3.82 
3.28 


58 

50 


• 36^6 


MBTtia 8,7,8 
AlljiB 8.7.8) 


>.ff i 


200 
U9 


.1239 
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U •tatiatieaUy 



TtM ^Moondary iMdlng Attitodinal Test ^Wm fdKLnlst«r«d to 

four cluMt p«r grate U^l at Mch of il^ aocondarjr exporlMiital 
and control aehoola to a total of 36 clai^* In tltraa of tha foor 
achoola taat^, howtanaoua claaa grov^ii^ by adiiarawit Ma tba 
nom; at aach grada laval at thoaa thraa achools tha taat vaa ad- 
mini starad to ooa **lo«^ claaa,* *t«o **a^aga" ^Xmi^nm^t ooa "M^** 
claas;^ In tba fourth achool, claaa groining vaa hatarogaoaoit|i, and 
tha taat ina adsinlstarad to four taodcaly aalactad tlBMm%m. Sia tast 
vaa adBii^atarad liraarljll^ 1974, on a poat-taat^only baala hy ' 
claaarooartaachara, axcapt, onca again, at' tha fourth achool idiara tha 
projact^^Kvalnator adniniatarad tha taata*' ' 



At tha tlvaa achoola vhara claaarooai taachars atelnlatarad tha taata, 
tha taachars vara praparad for thia by vii^>al inatmctlona froa tha 
pro jact avalnator throng a contact raadipg taachar on aach 



Aihy^ttadly acoras In tha fourth achool (a no-ai4a control achool) 
caold hava'baan affactad ba canM of its uniquaaaaa on both tha claaa 
grouping varlabla and\^ tast adniniatrator Tariabla« In^ thoaa " 
thrai^ achoola vhara boaoganaoot claaa grouping «aa in af fact^ anothar 
poaaibla problaa cooeama tha^ tvo foraa of tha >taat; Fom' A of tha 
taat'w^ alvaya givan to tha ^lov" claaa in aadi grada laval,^ Fotn 
B vaa alvaya givan to tha **high" claaa* To tha aactant jd^ tha itaM 
on Foraa A and F ara not aqoi^ant, and to iSem axtant that lov- _ 
achiavi|ig and U^-adiiaving itodanfaNpould raact to tha ItaaM on 

tvo^foxM diffarantly, mm intrbacbool batvaan claap conpari- 
•raa ai^t ba affactad* Thia titu at i d n, hov a ? ar , if tnia« aould not 
af fact asqr iHtarschobl €OBparia9na of siailar groupa* 



Tha inatruaant* is a forcad-choica^taat* Foa A contains 28 itaaa and 
Fora B contains 27 itaas* In aach foza fourtaan itaaa contrast a taad- 
ing activity vith a oon-raading atfivity« ^Tha taat ia dividad into 
thraa aactiaos: Mhool activitias, aftar-achool activitias, and bafora* 
^dtiaa activitiaa* Tha rationala for tha inatrvant is that tba aora 
tiais a paraon aalacts a raading activity ovar a non-raadiag activity, 
tha ^g^ that paraon 's ^attituda toward raading^ is* Tha inatruaant 
ifaa davalopad by pro jact avaloation staff* Tba taat baa not bafn 
standardiaad aa of this writings laithar has its validity or raliabil- , 
Ity baan dataralnad* Iforfc la this araa is plannad for tha ao^r of 
1974* Copias of tha tvo fotas of |{iis instroaant ara attachad to^tbis 
raport*. 



|bis instroaant ara attachad 



"i^f nf«1.Ti^ YP» ^ TfgT WD anp^) pot 
^ BOtnc sand., nbu) ror lAim t . , ' ! 

1* rMd wlU • friftd or do Mtk 

2* 4o «fth or to to rMdl^ el«MT 

3v ^ Mth or 90 CO gjaT / 

4. road vltk • frload or wrlto AfotocyT* 

5. vrito A oeory or rood aloMT ^ ' 

^ • ocloaeo apii iMiit or vrito • otoryf 
7. do • oeloBco oryorla oQ t or rMd oloMt ^ 
i. do mtk or do • oeiooeo oo^orlaoBtT ^ 
^ do MCli or vrlto • iMorTt * 

.10. 40 • ocloK^ orpori^t or fo touroodl^ elmoot - 

♦ ■ ■ 

U. rood oloDO or go to rooili^ elM#T 

n THE AmUOQi ATTBl SGMOL, WOOU) TCD Umt . . 

# . ■ ♦ . » 

12. tolk co<o frlood or ploj o gnoT 

13...- rood o book or rood r mmsImT f 

14. pUjr o timm or hovo o ooockT \ 

15. liotOB to Moie or rood o kookt 
U, go to o pork or io to o likroryT 
17. .ploy o fOM or llotOB to ■oole? 

H. pUj • $imm or ootek T.V.'T ' 

19. rood.o kook or tolk to o frload? 

20. ho«o o oiMck or'llotoo to MoleT 



er|c ' - 



n m BfBOK UKti iBffmi, waa tod 

21. Ulk OB tht phoM or * ■■§■■!■■? 

M- 22. Udtm to BMle or talk on tbo p)wM? 
' 23. tf Ik OD tko phoM or rMd a book? 
24>s„,^Md a bo^ or road a noiiatT 

23. play a ga^ or road a natliM? 

26. road a book eir mtch T.V.T 

27. play a famm or vatch T.?.r 

28. llataa to aoale or road a bookf 



FLIA5E CHICK TBI AMBtS HLOB mi BIST n|p^Ty» ^ ^00 fWMLt 



29, yhieh of tbt foUovl^ atat4 



«oat Ilka yoa? 



I bate to road. 
I deo't raaUy lika to 
U Mkaa ao dlf foroMO 
Z kiad of ilka to road. 
I loro to road. 



90. Uoold TOO 
Too 



to boy a 



laa? 



31. Uoold yoo apoad y^pr 



OM^paay 



to bay a 



laa? 



1— 
■o 

Oadac 



!^d 



32. If yoo «era aaltiat for a b«a by yooraalf 
raad it Mtil tha boa c^m^ 



had a book vlth yoo, woald you 



Too 

Id 
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SCBOOL 



BOY 



KL 



TOM B 



PLEASE WBXJn.rmt jn ^ rrnVlTl TOP BQDIJ) RATBRR tin. 
imiK SCHOOL, WWLD tOD I&THER ... 

go 'to gjfB or vrlte a story? 
2. read vlth a friend or r^il alone? 
. 3. vrite a story or go to reding claaa? 

4. go to reading class or go to gya? 

5. tead alone or go to gym? 

6. do a science experlwDt or read with a friend? 

7. tead with a friend or go to reading class? 
8* go to gyn or do a science experlaent? 

9. do aatb alone or read alone? 
. 10. read with a friend or go to gya? 

m THE AFTEXaom AFTER SCSlk.; «DIJLD TOD RATffiR . 

11. watch T.V. or have a snack? * 

12. pUy a gpM or read a boAl 
13/ r«ad a book or watch T.V.? 

14. watch T.V. or talk to a frlaod? 

15. • 80 flopping or go to a park? 

16. go to a library or ^ tbopplixg? 

17. #Btch t.V. or littan to aualc? , 

18. talk to a friend or hava a attack? 
IS, litcan to iutic or t«ljc to a friand? 




(PI ease turn over) 
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IH TBE EVESniG BEFORE BDTIME,' WOOli) YOD RATHER . . . 

20. read a aagasliie or listen to aaflcT 

21. plwy m tftmt at talk on the phone? 

22. vetch T.V. or telk on the phone? 

23. listen to nutic or reed e segevlne?^ 

24. reed e book or pUy. e gene?*^ ^ 

25. vetch T.V. or listen to aotic? 

26. pley e gMe or reed e iMgeeine? 

27. listen to auslc or reed e 



PLEASE CHEOl THE AKWERS HELOW THAI BEST DESCRIBE BOW YOP FEEL ; 



28. Wbldi of the following stf tcaents sounds aost like youl 



I bate to reed. 

I do9i*t really like to reed. 



It 



no difference whether I reed or nqt. 



I kind of like to read. 
X. lovi to reed. 



29. Would you spend your ovn aoncy to buy e peperback book? 



Yes 

Ho. 

Ondecidad 



J 



30. Would you spend your ovn aoney to buy a lisgsilne? 



T«s 

Ho 

Unds elded 



31; If you were vsitlng for a bus by yourself sod had s. book vlth you, would 
you, read it until the bus case? 



Yes 

.Undecided 
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APPENDIX H 

imiiisvT Bzpm >v 

AIDE OBSnfATIOB CCIDB IPOBT 

Date/P«rlod of AdBlnistratlon: Jinnary - May, 1974 ~ 
PopaUtiofi: 42 CUmtoob Aides at Pais, Nets, 



. ' Martl^, Brooke, Ortega, and All^^_ < 

Data ColWtad'br: Croject Aaslae Claaarooa Obacrycra ^ 

Data Collection ^apcnriaed tji '^Of flea of BT»liiation ' ' ^ 



til 



iwimwunon ' 



^L^^^^Z^/^ U.0 Afc » toll .Md b7 

22! 5 JiL?!?*^ '^"^ Th. priory 

?ilL ""I^ coatrollliM tl-lr tiM. Md tte aetlTl 



I: 




gbocloo w«r« jptod by oboonroro oo a 5-pol«t LUcMrt-typo «e«l« ftcm 

(5). Tb.*o«^.O.C...b.cU.. 

1* Aido I—triMttimtai A^t-ivitUa giAacaU 



^ 4— ^fcJi?^,*'!? doo^lbo Yttrlotio iMtrvetioiial actlTitloo la wblch 
'wrd aad ooBtoBCo atraetwoo.** 



2. Aldo Iaatrii ctlOBal»8tgr TTi1tff ffatrt^itt 

^ ^^1^^ ^ '"^^ aobwMla daaerlbo laatnctlonal stratogloo aa 

^i^,"^ *«J«*>«»«!tl5». ••»•. -Mia.qoaatloa. stodMita 
roadi^y andarstaad." ^ 

3 • Alda ■oa-l aatractloaal Activitiaa Sabacala 

^ '^"^ «*acala daacrfba tba ▼arlooa ways la «hUb 

*• ClaaatooB farlrnwiMt Sobacala ^ • 

Tba^lva it«o,«B thla atJteala eaat^ aot only on th^ alda bat oa * N 
taa taaebar and ^t»Atmtm »m mm^ ^...^w^ «-^^ 



••^ .itWdaiata aa mil, aad d^cnba^tba ralatloaablpa 
oboarvabla ■■■ ■ - 



^ ^ - daaatoo* poraoaaal, aa ««U. aa- obaarrabla 

dtadaat lataraat la laatraetloa. 



H-l ^ 




la additlM to t^M^^bov* tent sabsealM, th* fo 
•iM avsaiUbl* iaiiirid«al ium om th* 4.0.6. : 

' Mwn the MM obMTVwl 

*u ^ M 4>f childtw midm wrtUd with ' * 
»tT0i4mt *of tlM voflMd m iastrvetloMl tMks 
PcrcMt of tiao midm voAd oa aoorlMtnetloBal ^aako 
Forcoat of tlM «ido vottod oa raaiii^ 
of adttlto^traetiat i« tiM 



Thoro oUitioaal A.O.C. it«M irtilch- aaaMro tbo Turioty of aat^l«ls 
pr«o«Bt la tlM rooa aad tlMlr mm* by otadoata, mUmm, toaehara. 

DATA AMALTSIS ' ^ • ' * * 

Several coaparlsons yere.posaible on ai|y of the aforeaentloned '8td>8cales 
•and it^as: • 

Between Project Assist schools O^tt,' Pa^l^and Martin} and ^neral 
aide control schools (Brooke, Ortega, and All^). 

Between secondary esperia^tal (Martin) and secondary general aide 
: control (AllaaX schools. 

Between eleaentary experlaental (Mett. and Pala) and elementary general 
aide control (Brooke and Ortega) schools. • 

These coaperlsoDS were aede^ as yiell as other eaaller-scale coaparlsons 
vhidh were toggested.by tl^|j^ta« ^ %' 

^f^ople t-test vas tis^d for coaparlng the tvo groopsa When assessing the 
Vmlf^caDce of differences aaong several groups^ F-tests. vere coajii^eda* 
OH|y^aeans, l*s, and probability levels are Included In the ^foUovlng- 
tables a Bovever, other central tendency insures are avall^le on 
fUe In the^MSD Office of Evaluation. 




Results of these analyses are ehovn in. the tables sttached to this . 
appendix Imd iW the Tollovlng dlsnusslon* 

COHPARISON OF SNIAL SCBOOtS AM) ELEMERIASY GEICRAL 

AtM cxwraoL schools ^ ^ T. ~ * 

The Fr^ojectC^sMt aides in the eleventary e3q>erijKntal schools were 
ratM slgnifnantly higher as a 'group than the alies in general aide con-- 
trol ^hosAs^doLtifD AeOaGe subscates: , Mde Instructional Astivitiesancf 
Aide Instructto|nil Strstegies (see Table H-l). T^ls wans that eleaen- 
tary Project Assist aidiis as* i group vece^ Involved in sianif ica^tly aSDre 
instructional activities and used algnlficantly aor^^ insmicttoiM stra* . 
tegles ^han did the gene^nTcl^fSsrooa al^s at Brook^^and Ortega' as a^ 
group«^. * » . ^ ' ' % \ ^ 



It l«.o£ intetet that Itets aad Brooke did not differ elgalflcently on 
theee two ecelee^ hamdwr. Hor did tbey .differ on the percent of tiae 
aides spent on iAstn^tional and non-inettoetionel tasks <see Table Hr2). 
iKcept for a hi^bmrated classrooB enviroosmt, Brooke was no different 
fro* an experiasntal school on the process criCeria as aeasured by the 
Aide Observation Guide. « 



There was no -Significant difference observed between Project Assist aides 
and ^eoer^l classrooa aides cmNthe Aide Mon-instractional Activities 
Subse^e ikpe Table H-1). This iapiies that as ■ ummi, st^inliiiji Pro- 
ject Assist aides spent as vich ti^ in tion-instraot^^ activities 
throogh^ the tlaj as did the general classrote ai|^^ even th&fa the 
Proj^t Assist )aides were involved in signif icantlvjpore Instructional 
actlviijls. > ^ 

On the ClassrooB Envin«ent Subscale, however, tKe general aide control 
schools (Brooke and Ortega) rated slgniflcanfty hi^ier than did the Pro- 
ject Assist experlaental schools (Ifetz and Pels) (see TabU H-1).* Addi- 
tional analyses were conducted to further czaaine this difference. The 



■ « -1 — — 1 BMAIIt MU» VUJkUCUbC. AUC 

Classrooa Environaent Subscale cont^ns ratings on the observability of 
ttie foUowi^ five itois: ^ 



Mutual respect saong students./ 
Ikitnal respect between teacher and aide.* 
MutnU resect betveen aide and students. 
• ; Mutt^^Lrespect between teacher rad stodents. 
Stw^i^ interest, if instruction. 

Comparisons between the Proj^ Assist a^chools and general aide schools on 
e^c^ of these iteav revealed significant differences in favor of the con- 
trol schctols on three itcM: adtuai respect, saoog students, Mutual 
respect between teacher and aide, ih^antual respect bctwpsu teacher and 
students (see Table H-1) . It appears froi these observatilbns that the 
above three qualities sre significantly higher at Bro<^ aad Ortega than 
at Het« and Pal«. It is probably not .appropriate at this point to discuss 
the factors contributing to this clasrtooa environent difference. Jt is 
not certain whether this difference is a fimction of sotte other variable(s) 
than Project Assist. However, this difference in i^aasroasi enviroiMent 
should be rcMsbered when Vr s atnln g the data relatit«ko outcoM objectives 
for these two groups. 

e 

Another signi^ijant difference found between the two groups of eleaentary 
schools involved the iflaber of adults instructing in the classrooa. Brooke 
and Ortega averaged 0.37 aore adults instructing per classrooa than was 
found at Metz and Pala (see Table H-1). .When one looks at the school 
averages on this Itea, (Teble H-9), one finds that Brooke (a general aide 
control school) had an average of 11.29 aore adults Instructing in class- 
rooas at any -given t^ of the . day than did the Project Assist schools as 
a group. Ortega (the other control school) had sn average of 2.78 aore 
adults instructing In the classrooa at any given tiae than did the Project 
Assist schools. This dlffetence Is undoubtedly due to two University of 
Texas-baAd reading projects operating at Brooke end Ortega. The project ^ 



At Brooke was IxtmUd hj Dr. rtmak G^euk and provided mm wmxf aa .80 part- ^ 
tlae imiveray^ of Texa^ atudtnta per iWMttar to Mtor and othenrlae 
inatruct ataidenta in reatilngT'Dr* Beitey loaer beeped anotSier reeding 
training* paragraa for^nDdergTadeate ^ tn d ei^ i at Ortega lAidi involved 
fewer ^aliidenta lAo worked leaa eztenaively in tlia claaarooa than did 
the itaiveniitr atvdenta 'in the Brooke progr«i« Beither of theae tie> ^ 
progrtaa vaa 'ui a^^tence at the tlae of ^ designation of Brocte mod 
Ortega as contr^Is^oals/nor was it anticipate4 jtjbat the two progr^ 
would be placed there. 

UfaSen the two ejq>eriiiental and control groups were e43wp«red on the presence 
and uae of educational materials in their classrpoas (see Table H-3), the - 
following significant diffetencea were found: 

• Significantly aore audiovisual equipaent and aateriAs weJr^ present in 
e3q>erlaental dassrooa^. ^ ^ 

• Significantly aore Inatruct iofkal aids like flaahcards, reading gaaes, 
puaslesy te a cher and aide-aade inatruction«l aaterials were present 
in experiaental classrooas. 

• S^i^ficaotly aore student stories and hoJL^ we're uaed by students 
^And aides in escperiaental classrc 



Significantly aore studeat ^rt wasr used Joy teachers in ezperiaental 
classrooaa. e 



CttgARISCW OF ^^COMARY EXPERIMDttAL JDHICTl HIGH AM) SECOPAEY GEHEfttfT AIM 
OMOTOL SCHOOL ' I ' 

Martin waf rated significantly higher than Allan on all four A«O.G. sub- 
scales beyond the .OQl level of probability (see. Table H-4). This aeans 
that the Martin aides were involval in significantly aore inatructional 
activities, used significantly ao«^ iistructional strategies, and perforaed 
significantly fewer nen-instructl<Hial activities than did the aldei ^t 
Allan Junior High; In addition, the claasrooa envirocaants in which Martin 
aides worked were rated significantly higgler than were the claasrooa environ- 
^nts in which Allan aldesTworked (see Table H-4). ^ 

Observationa also revealed a significant difference in favorr of Martin for 
percent of tlae aldc^ spent on instruct imal teaks and for percent of tlas 
aides spent on tjeedlng activities. Allan aides spent a significantly 
greater saount of tlae on non-instructional tMks (see T^le H--4). 




OOMPARISOII OF ALL EIPERDrnfTAL SCHQOIJS WITH ALL GEMERAL AIM COmtJJL SCHOOLS 



The aides in the ezperiaental and control schools did not differ signifi- 
cantly on the nuaber of children they worked with (aee Table H-5). The 
two groups dl<| differ significantly in jEavor of the esq^eriaental groti^ 
on: (1) percent of tlae aides spent on instructional tasks, and (2) percent 
of tiae aide spent on reedis^ activitleasi^The control s^oup* aides rated 
significantly higher on percent of tiae aide spent on ^-instructional tasks 



H-4 



Corresponding dlfforeDcee were fottnd on the A.O.G. eubeiaUi. Frojecr 
Assif t aides were rated eigniflrantly -higher on the Aide Instructional 
ActCvJ^tl^ Snbecale and on the Aide Inetruetional Strategies ^Sobecale 
Control general aides were rated significantly hi^wr <m the lb||lnstrttc< 
Clonal Activitlee SulMcale. Mien conparli^ ajl the experiaenSPclass- 
ooiw and all the general aJd^ control cUesrocM in ehich obeervations 
" *M no difference foimd between the two groups oh the 

Claaeroow Envirnne^iir Snbecale. 

# • • 

When Bsii^ tMh setoodary and eTq w nt a rj echools for the ccilvariaon, 
there was no difference on nwiber of adblts instmctlag In the class- 
Tom» bctiie^ the experimental ^nd control groups. 

.Men the two «roitp« of aides were cspared^on where they were working 
«he «beenretion occurred (see Graph f-6)L, the experiMntal aides 
were found to work: 

■ore in ^lassrooaw than did control aides. 




■ore in readi]% labs tiian did control aides, 
less in wo^iEz^ooM than did coa^l aides, 
leee in offices than did- control aides, 
■ore in hallways (tutorlng^^^ttum did control aides • 
School percentages for thia neasure are foynd in Table, H-7. 

When Ifartin, Metz. and Pais we're caei>ared with each otLr on A.O.G. Sub- 
scale ratings, no difference sMng thr three experl^nt^l schools was 
found OB any of thca (see Table H-8). • ^ ' ' 

ProgrsB and school personnel aay be Interested in reviewing the school 
^ group weans for each of the IteM on the A.O.C. This Infomatlon 
Is found in Table. H- 9, . the last table In this appendix. 
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Table 



H-l; gfipAUSW OF EUSmWtMXt EtfgEDlE?TIAL SCHOOLS (WTZ AlO PALM) 
¥ITH GPgBAL AIDB COWTBOL SCHOOLS (BROOKE AND OKTBGA) Wt A IDE 
OBSKBrATIOB GPIDE SUKCAIZ S ^ 



rte^simsi»LE ** 








1 -r • 

pm«a5ility ^ 
Level 


MOe INSTRtlCTIOIIAL 
AH'.lVITieS KlIllTllTAi. 




16ai76 


n 


.022 * 


Bfboke and Ortega 


14.4151 


53 


AIDZ INSTRUCTIONAL 
STRATeniES suurnTAL 


ne kX mtjo ra iv 




so ' 


■ ■ ' * ■ 
.618 


Brooke and Orten 


22 ,4340 


53 


AIDE NON-INSTmiCTlONAL 
ACT! VI TIES TOIAL 


Hetz and Pala 


13.5098* 


51* 


• .297 


Brooke and Ortesa 


14.2453 


53 


S todent - s twtent 
respect 


Nets and Pala 


3#1176 


51 


.013 * 


Brooke and Ortasa 


3;4583 




reacber-aioe ^ 
respect 


lietz ana Paw 


3.Z157 


51 . 


* 

J012 


Brooke and Ortefu 






Alde-studeot 
respect 


HstJ? and Pain 


3.5294 




.455 


Brooke* and Ortasa 


3.6Z50 




Teacher-student 
respect 


Metz and Pais 


2.9608 


51 


.000* 


Brooke and Orteita^ 


3^6458 


48 


Student Interest 


Hetz and PaM 


3.1569 


51 


.295 ^ 


Brooke and Ortegd 


3.3404 


n 


CiASSHOOH EHVIRORHEVT 


Hetz and Pain 


13.9804 


51- ■ 


.002 * ^■ 


Brooke and Ortega 


17.6875 1 


48 


Nuvfrer of awaits 
instruct In^ In ^assrocM 


Hetz and Pals 


i.9375ji , 


48 


—u 


Brooke and Ortega 


2.3061 ^ 


49 



The diftcfrence 



tn the two groups -is statistically significant • 

T 



Capital\ letters s4fer to subacales^ and nailer Ifett^xs^refer to individual 



Hean « average score on an Iten ^ 

* mflri>ea of observations done in those aycfaools 

Vrobabiliyy level: ^ anythii^ beloi# •OS'is cpnsidered here to be significant 

' beyond the renins of chance* Por exanple, a«probability / 
level of ,05 neans the odds are only 5 chances out of 100 
* that an observed diffareq^ is due to chance alone. 
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V 







P~ — ■ »— 




PROHAKJ IJTY 
LEVEL 


•14« worked wleh 


Brooka 


6 5200 






Mats 


5.4286 


21 


.573 


P^eMC of CiM ald« 
•peat. OB loBtroetloMl 


Irooka 






- ' .915 


, Mats 


5S.8571 






Perecnc of tU* aide 
•peat OB aoD-laatroc- ' 
tlo^al tasks 


Brooke 


36.7200 


25 


.740 


Mats 


41.1429 


21 


Fercai^of tim ald« 
iastroceioaal taaka - 


BrooB 


55.3200 


25 ■ 


I ..833 , 


Metz 


58.1905 


21 - 


AIDE fSmiCTlomi. 


Brooke 


15-4167 


24 


. .888 


• 


Mats 


13.5714 


21 


AiK DnriDcrioHAi. 


Brooke 


24.1667 


24 


.944 


SmUGIKS TOTAL 


Mats 


24*3333 


- . 21 - 


ADE NOM-UmDCnOIIAL 


Brooke 


i 13.2917 


2^ 


.316 


ACTIVITIES TOTALS 


Mats 


13.8571 


7A 


CUSSROON SumOHMEIIT 


Brooke 


18-5652 


23 


.000* 


TOTAL . 


Mats 


15.2381 


21 




iMean - average sere on an itea oc a •td>scale 'I 
■ - nuaber of obaervations done In those schools • I 

^Probability Level - anything Belo- ,050 is considered here to be significant - / 

v!!!?^ r*^c«*^ ^" «"«ple, a probability « 

» • • Jt!' -^^^ 9*"* 5 chances out of . 

100 tha^ an observed difference i. due to chance alone. 
The SMller the probability (.040, .010, .001, etc.) 

the .ore sore you aay be. thatlfha^served difference la 
Indeed a real difference and not just a fluke of^haoce. ^ 

* The diffarwica batnaan the two groups la st*tistic*lly significant. 



H 



'0 



tAlm 1-3: COirAMiOB OF TtOL TUSmM 'tm USE Of 

wrmxM nonet issitr nnfreai c ^*««iffTTf f «g am) pauo 
mBM 



ObMrvatlea 


fnmmt la 




UMd by . 


TMchsr 


4* AndlorlMl •qvlp- 




«.8. 


1,8. 


1 ■ 

I'.S. 


• ■. * 
2. dlnji MtcriaU 


M.S. 


■.S. 


M.S. 


" M.S. 


» 

3,' OtlMr iMtroctlooal 






M.S. 


M.S. 


4. iMdlae MMhlsM 


H.8. 


• 1.8. 


t < 

M.S.- • 


M.S. 




M.S. 


M.S. / 


1.8. 


M.S. 

• 


'6. .StndMt mtorijm 
and book« 


* 

H.S.> 






H.8. 


7,. Student art 


V.8. 

• 


1.8. 


1.8. 





*Ezp. • The dlff«mct b«t«Ma tlM^ie groopt wa atatlatically slg- 
olf IcMit in fc?p^ %f ^roj•ct AMlst CIamtoom. 



^ N.S. - Tbtn «i0 no statlatlcAllj slcnlflcaat dlffarcoctt batwan tba 
^ ti» grovps . ^ 
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155 



cnHPAmM L or \ 

WITH SMOlpyHf 



AUK OOWIOL SCHOOL OLLMI) 



ItWSUBSCALE 


« 


)CAI 


H 


pkhibilitt 

LEVEL 


P«rc«it of tlM 
■pit on iMttne- . 


Martla 


82.72 


25 


.000 


AllA 


24.17 


33 


aidtt spiBt OB 

oott-lMtroctletial 


Mmin 


15.96--^ 


25 


.000 

• « 


Allan 


^6.71 


33 


Pc^coat of tlM 
Aido opoot M ^ 
ro^^^ rolat«d / 


Martia 


<9.76* 


25 


' ootf • 


AllM 


22.54 


33 


Anc nsTiDcnoML 

ACTITITIES 
SUBTOTAL > 


HAITIH 


17.3600 


25 




ALLAH 


12.8485 


33 


AIDE nBTtOCnoHAL 
STIATECIBS 

sunoiAL 


HABTDI 


25.6000 


25 


.000 * 


ALLAN 


13.909L 


33 . 


« 

AIDE- NQK-IMSnoe- 
TIOHAL ACTIVITIES 
TOML 


• • 

MAim 


12.9600 


25 


* 

• 000 


ALLAI 


15.0000 


33 


CLASSMDOM 


MUTDI 


16.7200 


25 


• 

.001 


EHVnOMEVT 

TOTAL 


.^ALLAI 


12.5000 





* The dlf fcr«DCM b«twMn tb« two sroupa 1« itAtlitlcally 
■Itaif leant . 
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H-9 



• r. 



TABLE H-5: 



OOMPARISai OP ALL EgBt DggtAL SCHfo i-*! (»a»TIFi 'T^. 
AMD fALtn WITH ALL GEWEIAL AIDE CQgntOL SCHOOLS (ALLAH. 
Umm. AM) OPECA) Oil VAMODS AIM- OBSEWATIOB GPIDE 
>iaMS AMD SPBaCALES. . 



aide workad vlch 



caoD? 



I90BABII.ITY 



5.67S7 



Percent of tim aide 
•pent on InstToet- 
looal 



^■3708 



89 



CORIOL I 



73.6133 



75 



41.5169 



89 



Percent of tiaw ai3e 
■pent on non-instroct- 
iooal taaka 



.135 



25.9467 



75 



ccmoi. I 



57.9888 



.000 



Percent of tiiM aide 
>p«nt on readii^' 
actlTltlea 



glPMPflngAL 



75.3200 



75 



GORBOb- 1 



3473708 



89 



ACTIVITIES SUBTOTAL 



EXPiyUMElgAL 



COWTBOL 



16.5263 



76 



13.8140 



86 



.000 « 



.000 • 



AIDE 

sntArEcns 



USTBOCTIi 



OHAL 

Subtotal 



EXPgRDgWIAL 



25.8133 



75 



AIDE lK»-IISnOCT- 
lOWAL ACTIVITIES 



CQWriOL ^^.1628 



exfer: 



cotrntOL 



i "a.3289 



86 



76 



14.5349 



86 



.000 * 



.012 



Stad«nt-at«d«nt 
respect 



EXPEBPgi 



3.2105 



76. 



teacber-ane' 
respect - 



COHTBOL 



3.1039 



77 



EXPEBngWTAL 



3.3158 



76 



COWtBOL 



3.2564 



78 



.422 



Aide- student 
res#ect 



TeachetN^tiident 
respect 



3.5789 



76 



3i 



78 



CQgTBOL 



3.2308 1^ 78 



.015 



.305 



Student interest 



riAL 



3.1053 76 



OOBTIOL 



2.9091 r-^ 77 
16.2237 76 



.208 



CLASSBOQH EMVIBOIi- 
MEHT UpTAL 



KXTEBTMPWAL 



COWTBOL 



15.6923 78 



.384 



Hual>er of adults 
instructing 



EJUmtDdirAL 



cotnuoL 



2.1948^ , 73 



2.1857 70 1 



,97JD 



* The differi 




^ jronpe Is statistically significant. 
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MArrim ami mmwAi ^xntf mrnnm. f^«n r».ft nwnnn^ 
OBTECA. AIB* Ai f.Aii) om aiiw ft*gg qvAHOH CUIPg ITEM : 
"WIKRE DID YDU OBSERVE tig HumV* ^ 



Id 
O 



u o 



§^ 

o < 

a: Q 
A fid 

O Is] 

CO < 

o o 



U 

04 



80- 



70- 



60- 



50- 



40- 



30- 



20- 



10- 



o 



0 



CM 



o 

■ 

o 



EXPERDCHTAL 
SCHOOLS 



SCBOOLS 




o o o 



n °° an I 



Cl«»»roo« Reading Workrooa Office Halliray Between "other 



LOCATION IH WHICH AIDE HAS OBSERVED 
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/ PKOTtirrAnF nr atik oRsitgvATTnMs MAwt at EOEmkwiu. 

AM> CPBEAL AIDE COMTROL SCHOOLS IM VA RIOUS LOCATIOBS 
AT TIE SCHDCg^ 



; SCHOOL 


CLASS800M 


lEADiaG 
LAB. 


WBKBOGM 


HALLHAY 


OFFICB ^ 


OTKR 


i 

NETZ 


' 76.21 


9.5 ' 


# 

14.3 


✓ 






PALM 

• 


60.0 




6.x 

• 


26.7 




6.7 


nakthi 


68.0 


24.0 


4.0 






4.0 


BI»OKE 


«4.0 










. 8.0 


dRTEGA 


75.9 




13.8 . 






10.3 


ALLAH 


• • 

32.4 


14.7 


5a*A-r 
?* ' 


# 


^.9 • 





i52 ■ 
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TABLt H-8: COMPARISOB OF ALL BCPERDCHIAL SCHOOLS fmRTIM. 

METZ. AM) P ALM) OH ALL AIDE OBSEBVATIOH Gtfllffi smLSTAigg 





JiliBSCAl.K 






II 


F 


P8DBA»ILm ' ] 
IZVEL P 




AIDE INSTRUCTIONAL 

ACTIVITIES 

SUBTOTAL 


NAKTIR 
JETZ ' 
PALM 


17.3600 
J5.5714 
16 -5000 


25 
^1 
id 


1.4282 


.2451 r 




AIDE IMSTimCTIOIlAL 
STSATBGI$: 


MARTIH . 
PiiM 


25.6000 
24.3333 
27.0690 


25 
21 
29 


.9779 


f 
1 

' .3828 




t 

KUk WXt-IliSTKDCT- 
lONAL ACTIVrTIES 
TOTAL 


maktih' 

METZ 
PALM 


12.9600 
13.8571 
13.2667 


25 
.21 
3d 


1.6130 


.2046 




CLASSftOON ENVIRON- 

MEIVI 

T9TAL 


MARTIN 

METZ 

PALM 


16.7200 
15.2381 
16.5000 


25 
21 
30 


2.0159 


.1385 












• 

















Th«e were do .Igniflcant differences moxxg the above thrw groups 
on any of the A.O.G. subscales. ■ ^ 
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Table H-9j a™*, ^fT '^i^ »«A»g npiyiHlAl. i 



_2_ 



of dill4r«i HDrtMd with 4arlv' obMir^cloa: ' : ^ 

PAUt 4.55 mn 5.43 UPDtlHBUL 5.676 

BlOOa 6.52 omCA 5.t( AUJUI 2.26 OOPnOL' 4.371 

3. ' P«rc«it«M or tlJM mUm wotkmd oa iMtnicCloMl tasks: 

PALM 76.45 IBTZ 58.86^ MMDI 82.72 bmnnrZAL 73.613 
BSOOa 60.28 OmCA 46.28 ALU* 24.17 OORKX. 41.517 

4. >«rc«itat* o< tlM aids Mfkad o«i 90B-<astx«ctioaal tasks: 

PALM 23.55 41.14 MAITDI 15.96 fZPBKDHRAL 25.947 

0000 36.72 OmGA 53.72 ALLtfl 76.71 OOanOt 57.989 

5. Pcrcaatata of t$m aid* «6rkad oa^raadlar-ralatad tasks; ^ 

PALM 75.28 IBTZ 58.19- MARtM 89,76 BIFERQBrrAL 75.320* 
HOOKS 55.32 OtTEGA 30.59 , ALLMi 22.54 COVTIOL 34.371 

APE TMSnoCTUMkL ACTIYITtlS ' ^ ^ 

33. M m c ot i m ntodmt rMdliig progrM«: * . 



Mmwmt 1 ? 3 4 5 AlM^f - 

PALM 1.13 mz 1,00 HUtm 1.04 OratlMBnAL 1*066 
WMO i.37 oniGA 1.00 ALLAM 1.09 CORIOL 1:140 

y 34. Edits or takas dictatlsa froa stadsata: ~ 

♦ 1 2 5.4 5 • Aluiys 



|!iLM 1.30 METZ 1.00 NAtm 1.00 , nPEUMOTEAL 1.118 
nOOlX 1.00 . OKTEGA 1.00 ' ALUM 1.00 OOVHOL «• l.OfiOO 
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table H*9 contd . 



•0 



35. Use* phonic and stroctitral analysM; 

2 3 4 5 All 



.Ttavar t 
ObMTvad 

PAUf 2'.03 
BSObn 1.25 

36. Listens to atudents r«M( 



M«v«r 1 

PALM 



Always 
OWarrad 



METZ 1.85 
OITBGA 1.24 



KAtni 1.80 
AUJkl 1.06 



Always 



1.77 METZ 1.48 
1.96- ORBGA 1.41 



37. Helps stndsats in lilting actlTltlas: 



MAHm 1.76 
ALLAH 1.15 



oomoL 



««»er ^1 ? 
ObsazTsd 

• "■ . 

WttM 1.62 
WOOO 1.46 

38. li^s to stwiants: 

• Merer 1 2 

q^renred 

PAL0 1.30 

BBoeia: i«08-. 



Alwayr 



IfETZ 1.38 
OKTBCA 1.38 
/ 



1.80 
ALLAH 1.12 



OUVXHUL 



.3 



,9 

5 Alvays 
^ Obs«g;vsd 



1.907 
4.. 174 




1.613 
1.465 



METZ I>19 * . NAtTIH 1.03 
OREGA l.CKK ALLAH l.n 



EttajMBTUL 1.237 
OOVnOL^ 1.035 



39, SttpdrVises stdlants working Indapeadsn^: 



Hevar 
' ObsatVsd 



1 1 



5- Always 
Obssrrsd 



• ERIC 



PALM 
BHOOn 

.40. Uses sttpplSM 

Hevar 1 
OtosrW 



1.23 .lOTZ 
1.71 ^' 



1.95 
1.48 



MOTIH 1.72 
ALUH 1.33 



itary ■sterlala In Instnction: 
2 3 



EZPEUMBRIAL 1.592 
GORIOL 1.488 



4 5 Always 



PALM 



1.77 
1.42 



. %.62 
QtTEGA 1.34 



MAXTIH 1.811 V 
ALLAH .1.21 




.H-15 



162 



Table H-a^ contd^ 

. PALM ^.47 

^ Baooo a.oo 

42. Opmratm,fadiag 

PALM , l.OO 

1.00, 



NEIZ , l .U 
OKTKA l.OQ 



MAITIR ^.20 
ALLAI 1.48 



NAinS 1.83 
ALLAM. '1.36 



oovnoi. 



GomoL 



urn 



1*307 
lll40 



4j. Dri'll* stiidaats la word and swteacc stractarM: 

- 

^ALM 



SOB vng. 



1.21 
1.21» 



PALM 16.50 
15.42 



1.09 
OmU 1.07 



MEIZ 15.57 
OtTEGA 13% 59 



MOm 1.28 
ALLAI UQ3 



MAKTU 17.36 
ALL&H 12.85 



ZZPEUMDrTAL 1.200 
GOMnOL 1.093 



C^EUMEVIAL 16.526 
GOVntOL 13.114- 



44. 



^, AIDl IMSTlDCnOMAL mAJBGIES 
Soe^cmfally hradlM. •tttdcnt hiAm'iijar'^fi^lmm^ 



MTTZ 2.14 
OKTEGA 2.24 



PALM 2.17 
BBOOKE 2.52 

45. GlTes positive relafotceafnt of •todeat effortji 



MAKTU 2.56 
ALLAM 1.54 



tXPERIMEVTAI. 2.293 
COaTKH. ^ 2.047 



fidj/^ 3yOo /imi I. t.n 



MAKTU 2.30: 
ALLAI 1.33 



, 2.757 

OOimKM. V ^ 1.953* 



46. aw* vlUJ 

PALM 



Uateajtb •tadents: 



MKTZ ■ >.09 
OITIGA' 2.90 



MOm 3/28 
ALLAM -1.85 



covnoL 



47. At tf to lovolve all. stiide^es la laanlsg.actlTltlaa: 

— fALM - 3.41._ Mm 



3.41. 
2.83 



48. Us«a ap pr^riata 



2.80 
2.59 



NAKT^ 3.00 
A£LAI 1.48 

t stratagl^M^ ^' 



GbmOL 



PALM. 



3.21 
2.79 



Mbtz 

OKIIGA 2.59 



2.81 - fttXmii 3.08.^ 

ALLAli/ 1.7) .GOMTKOL 



/ 



3.227 > 
2.500 



3.100 
2.233 



3. 053 
2.314 



B-t6 



. Table H^9 comid . 



4|. n»|>o Mg CO atttteit qoMtloM Md rttqoMta: 
' . PALM 3.31 MBIZ 



3.31 
2.S7 



2.95 
2.62 



3.16 
1.82 



SO. FroaotM ladtpcodcttt laanlag by rcfcrrint stodrnt 



CO>TIOL 
with qoMtlon to 



3.160 
2.384 



PALM 



3.07 
2.96 



2.71 
OREGA 2.28 



MAKTU 3.36 
.1.58 



5 

Sif^ qoMtloniy •tudMts raadlly and«rstaDd:- 



PALM 



MBT^ 2.48 
2.42 qillGA 1.96 



MAKTII 2.72 
1.33 



.OORIOL 



52. Ald«^«t« studcBts to 

_ PALM • METZ 

* 



Wl TOTAL 



^ALM 



27.07 
24.17 



* 
* 



MAtm, * 
• * 



^24. 33 HASrn 25.60 

OITEGA 21^00 « ALLAV 13.91 



3.067 
2.198 



2.707 
1.847 



2.627 
1.872 ' 



25.813 
19.163 



, ^ AIDE Mpl-IMSnDCnOBAL mAYIWB 
53. GradM student papers:' 
PALM 



1.00 
1.21 



METZ 1.09 
ORIGA 1.28 



MAKTXl 1.44 
1.76 



54b IflAss. Instmctioasl astsrls^: 
% '\ PALM 



1.30 
1.25 



MET^ ■ 1.52 
WBGA 1.43 



MAEm 1.24 
1.15 



coniuL 



1.171 
1.442 



1.342 
1.271 



55. Makss displ^ astsribas: 
PALM 1.07Y M 



1.07Y 
l.d8> 

56.'''^d^^Tis«s 



••".PALM 



METZ 1^14 MAmil 1.08' 
OITEGA 1.34 AL^ 1.3> 

in fbn-diistructioBSl capacity: 



1.'40 
1.42 



S7. ClCBn# ^dassrooa: 

y palm' 1.03 

1.00- 



MAITDI i.db 
1.39 



Mm 1.48 
OtTEGA 1.59 



METZ 1.09 ^NAKTIll 1.00 
MtTECA 1.03 ALLAH 1.00 



EfPERDOnAL ^.092 
CfrnnOL • 1.282 



EZPEIDfEMtAL 1.289 
00im»L 1.465 

\ 



tZPEUMEIITAL 1.039 
OOVnOL l.Oll^ 



Table H-9 contd . 



-4. 



58^ DoM other ei«Mreoa el«rieal 4[itiMi 



rim 



1.13 

-trtr 



39. Oalivera 



1.10, AlidUT *'l.S8 



laa aad aatarlala: 



mil 1^ NBTZ 1.19 
nOOKE ;.04 . <fttTBGIi 1.07 



60. Dap^ieataa aacarlala: 

PALM 



1.00 
l.OO 



1.09 
1.03 



MMtm 1.0^ 
AUMi 1.15 



1.00 
1. 



61 



PALM 



1.13' JCIZ 1.05 MABTIS 1.00 
1.04 OinA i.lO ' AILAI 1.00 



62 



ofei^l^ 

Pray a ra a dasarooa for. iaatrvetion: 
PALM 



I.IQ 
1.06 



63. Hbrklng la offiea: 

PAUf 1.00 
1.00 



64. IDLE: 



PALM 



TOTAL 



1.00 
1.00 



PALM 13.27 
13.29 



1.05 

i.io 



MRZ p 1.00 
ORIGA 1.00 



IBTZ 1.00 
OKTKA 1.00 



13.86 
1^ 



MAim 1.00 
ALLAH 1.12 



MAKTU 1.00 
ALlAM . 1,12 



MAim 1.04 
ALUMI 1.0^ 



Hpim< 12.^ 

ALLAM 15.00 



COVTllOL 



ujiinjL 




1.132 

1.302 

-J 



1.079 
1.093 



1.026 

l;174 



1.066 
1.047 



.\4»53 




comoL 



1.105 



1.000 
1.047 



^oiy 

1.023 



U.329 
14.535 



(table contioued on.z^t page) 
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t>0 * 



Table n-9 contd. 




2.71 
3.20 



3.40 
2.52 



Kmrn 3.52 
2.70 



M. Ifacual respect be 



3.29 
OmCA 3.48 



tMcher and stadaats: 



1I4ITDI 3.68 
3.63 



PALIf 



3.07 
3.78 



omck ^2 



69. StMdaat latcTMt la l^lrac 



tALIf 



TOIAL 



3.30 
3.77 



?AUi 16.50 
BtOOO 18.56 



timi 



2.95 

ainG4 2.96 



MOTDI 3.28 
2.57 



nana 3.00 

2.23 



15.24 Mycm 16.72 

OK^ 16.88 y^UM 12.50 



70. 



of advlts lastractlag la classreoa: 



PALM 



2.00 METZ 1.83 
^.56 /mOk 2.08 



HAtrn 2^68 
1.90 



3.211 
3.104 



7.316 
3.256 



3.579 
3.244 




CtintQL 



2.090 



16.224 
15.692 



2.192 
2.186 



— — ^ 

i« Al^ OWMvatWtidi* («0O «m «Mi to okMrr* tlM mU— at dM'Chr** 
ooatnl adMl* ia tlM spriiv aai at tte tteM wpTl— til aekools kotk 
fall iiii •prUt. As i» < tiw Mad tlM Mite for 35-43 alMtoo, obMs 
tlw aites. terlat aU a^oel poriote. Hmko vara 230 iiliggrf tt tft> teaa- 
ia.cka faU aai 206 ia «Im aprl^. OtMr^ttlww vara ochatelod ao that 
aU aitea wali ba o\nvewmi aa a^oal a^ar af tima (anaft tea* to 
). iAm aa',^te aaa .tatorlai 
ylaea aa aawiK 




praeticai totadwr aaiat tfaa obaanratloa fidte la tha 
firat aiz aaaka of lAm achool yaar, ooea iilioai »lag vlteotapad nipf 
aai 15-20 tiMa 4a tho daanooB. farloao of tha A.I.8.D. 

Offica of Iva^aatiaa itiyMori tarhaHtm with tha ohaanrars, aad the 
cooeiiaator aad the avd&ator of tha ptotrwi both aaad tha liwrn— nt 
tlMa terlM tha 



as* wnaaa^ot 



I falidity of Ite teta aay hava^ baM af f aetad bj tha ald« 

ratieaa; It bacMa elaar dMt oba anm a coald aot ait too 
tha aite vitkoat bodMriaf bar aad tha atadoata. Bvaa^at tha '•ad of 
iral aidaa i nmmt li teri^ iatarviaaa that thay vara atiU 
til at aaaa dariag pbaanratioa. Seaa ehildrw aof hava actad cdl^idar^ly 
diffaraat t o a ard tha aidaa darl^ obaarwatiua, bi^ probably oaly dariat- 
tha f mt ubaoinUuiM. " Tha raliabiUty of «Ba laotr—at aay hava baaa 
affaetad by' tha aaa of too obairvara with diffaraat backtroaate. Thia 
ba cara4 by praetiea ia ubaaoatlua aad cloaa tu ap aria oa of 



latloaala for tha laatraaaat eeaaa fraa tha groaiat iapoTtaaea of 
. obaa r ra ti O B aa a aathod of adaratinaal avalaatiaa, aad froa .farticalw ^ 
atadiaa that hava riaoaa'tha af^acaivaaaaa of ubaanratlua. Fdr anapla, 
ip a papar p ra aa at ad at tha aaaaal aaartag of tearlcaa Idaoatibaal 
laaaarch Aaaoeiatioa laat yaar, A. J. Palao (1973) ahowad that aa obaar- 
▼atioa chackllat ^rotecad valid avalaatioa teta iftU a chackliat f iUad 
oot by taachara did aot. . Tha aaaa yaar Chartara aad Jooaa. (1973) n^ort 
that oaly tha oaa of elaaaroaa obaanratioaa ravaalai that tha "asparlaaatal* 
aad "coatrol** a^fa ar dlffdhlir achoola vara aot raaUy' diffaraat at all. 



Tha firat varaiea of tha obaarfatioa faite vaa davalopad'by aodifylat 
■aa M. larria* aad rMaatli I. Htlatyra'a Caafcahaaaiva Observation Guide 
(1964). U tha firat aaaiatar tha a#aivatioa ataff aat fraqaantly vlth 
tha paojaet eoardlaator to dtacaaa aad fartitar adapt tha iaatnaaat to 
thMr aaada. ftorliv thia tiM tha iaan daaat aadarvaat aaay variad . 
chaagaa, Thaaa raviaioaa avaataally raaaltad la a aatiafaetory iaatraaat 
larladlag a tlM*liaa of aidaa' aad taachara* activitia^, a chackllat of 
aatariaUi aail thait aaa, aad aavbral 4-5,Llkart acalaa ratii« 
I pf carula aite aeUjritiaa.' ■ewarar, ^diaaa Toriaioaa alao 
tiM data tatharad firat aaaaatar, -via tha approKiaataly aiz 



41f f«rcnt pr«liaiMry Imi 

mm r ttmr obMnratloii data 

for fonatlvB faadbadc. Oaly tW data 
■■•ly*** la raportfl^ la thia __ 
•tn"^ «M attaaptad. Ikm fiaal laa 
attached to this appendix. 



aa a vhola. Thia flrat 
^ tha projaet coexdiaator 

■o ataadardlsatloB of tlM la- 
It aaad aacoad i—f i la 
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Aide Observation 



Aide 
T«achc'r 



A' - — ;— 



(Lcn§rti of Obfienracion) From 



I. Wher^ dld*you 
Other 




he aide? 



Clasnrooa 
Hallvay 



Reading Uab 
Office 



2. Nu^er of ch^dren Aide wrked with during- observation 

3. fercentaw of tiw Aide vorfced on inatructiimal tasks 

4. Percentage of ti»e Aide norked on non-instmctiooal tasks 
Percentage of ti»e Aide voriied on readini^-related' tasM^' 



3. 



Workroon 
Between classes 



General Comfents: 




- If-. 



On tl,« f^llowlnR^aRc mmke a time line.* by driving horizontal arrows io the 
M^'L^l'f .ctlTltle. with which the, aide and teacher work. 

oiT^rllTill wi^iT^r ^'•'^ -^t** throuRhout the 

lltl ttl Tir / i!' in Parenthe... ( ) define, .tudents who woAed 
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\ 



J 



\i£A\ 



- ff.^nog ig, ; 

• r 



If 



- .}tilA attack skills 

Vocabul ary 

j - . ^S|»«lllni_ __ . 1_ 

f 



.--.H»:i.tinR 

Dictation 



< Dictionary skUl* 



5 Bto 



3 Bin 



3 Mia 



skills 



t-- 



Student res earc h 



Art f^r writing 
_Test lnjj ( J 

-i- --^JiE*'[^t»io2 



/ ■ - 

|»<^.ia*CE 

jsoc I AjL srypits 

^1 " ■- 



^ t 

WN-INSIRUCTIUKAL 
Lessoii plaooinj^ 
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page 3 



—r *^ 

bverhud pxojaetor 



la Hook 



7. Slide projector 
9* 'T«p« recorder 



9. 16 i 8 HI projector 
10. Pllaetrlp projector 



11. lecord player and records 



12. niM (16 m t 8«per ») 



13. SUdee 



U. 



FllMtrlps 



Telerloloe 
ft 



Stedent vorkbooke 



17. 



e a t b oo k e 



19. 1>lepl<7ed^piipU-«ede aeterlele 



20. LeerBlag cent«re 



-21.. Fleah carde 



22. 



Teecher or alde- 
iaetmctlonel ■eterlele 



23. 



and pofslee 



24.- leedlqs aechlae* (EDL, Boftea)] 



25. Library booica 



26. 



•Mteil^a 



27, Kefi 
21.*" Stodeot atorlea and booka~ 



Seed by 

Stodenta (#) 







Aide 



by 



Used by 
Teadier 




29. Teata 



Student Art 



y 31.. *1iordllata and othet vocabolaryj 



O 32. 
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Am. DISTrtlCTIOMAL BEHAVIOgS ; 



Ai4c iMtfctloBal ttlvltti : 

■ I 

33. lecords stndcttt reading. progrMS 



34. 

35. 

39. 

♦1- 
43. 



Edits or takM^ dictatldn f ro« stodMts ^ Wewmz 



ObMTYed 



Uses phonetic sod/or strrctaral 
saalyslls 



Listens to students reed 

Helps students in vriting activities 

Eesds to students 



Superrises students working 
independently 



Uses Sttpplcaentary naterlsls in 
instruction 

Gives directions 
Operate reading nachine^ 



Drills students in context analysis 
and/or coaprebension 



Observed 

Sever 
ON^rved 

■ever 
Observed 

■ever 

Observed 

■ever ' 
Observed 

■^rer 
Observed 

■ever 
Observed 

■ever 
Observed 



2* 

2 

2 

2' 
2 
2 
2 



Alvays 
Observed 

Alvays 
0|bserved 

Almys 
Observed 

Always 
Observed 

Alyays 
Observed 

Always 
Observed 

Always 
Observed 

Always 
, Observed 

Always 
ObMrved 

Always 
Observed'' 

Always 
Observed 




SUB TOTAL 





172 ■' 
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fmg^ 5 



AUm iMtnictloiial straf gi— ; 

^ceMfally handles •tudcnC b^icv^r 

45. Cl^ea pof Itlve relnf (MroaenC of jstudmt 

efforts 

■• — - $ 

46. Sliovs vlllingDess to llscen Co studcncs 

47. Atta^>8 to involye all st^idrats In learning 

actiTitles ^ 

48. Uses appropriate aov c a en t strategies 

' . / 

49« Sesponds ta student qu^tions^ and requests 
proaptly 

50. Promotes independtet learning by referring 
student vith question to his materials 

51 • Asks q\&esti^|lis, students readily understand 
52« Cets students to answer her questions 



lever 
ObserMd 


1 


2 


3 i 


I 5 


Akrav^ 
Observed 


Kenrer 
Obsfrved 


1 


2 


3 > 


1 5 


Alvays 
Observed 


leirer 
Obserred 


i 

.1- 


2 


3 , * 


I • 5 


Always 
(M^served 


Hever 
Observed 


J , 


^2 


3 ^ 


I 5 


Always' 
-Observed 


Rever 
Observed 


1 


2 


3 i 


I 5 


Alirays 
Obseip^ed 


sever 
(^served 


1 


2 


3 ^ 


i 5 


Always 
Observed 


Hever 
Observed 


• 

1 


2 


3 ^ 


% 5 


Always 

Olf^serv^ 


lever 
Observed 


1 


2 


3 ^ 


i 5 


Always 
Observed 


lever . 
Observed 


1 


2 


3 i 

> 


I 5 


Always 
Observed 



si)b total 

TOTAL 



OOHHEKTS: 
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AIOE MA-INSTRUCTIOKAL BEHAVIORS: 



53. Grades student p«i>ers 

54. Makes InBtructioful aaterlals 

55. Makes display saterlala 

56* Sttpcnrlsea students nan-lnstnictiDaal 
capacity * 

57. Cleans classroosi . 



58. Does other classrooa clerical 
dtttlaa 



Merer 
Observed 

Merer 
Observed 

Merer 
Obserred' 

Merer 
Obserrtfd 

Merer 
Obserred 

Merer^ 
Obsarred 



12 3 4 5 Always 

Observed 

1 2 3 4 5 A^vays 

Obserred 

1.2 3-4 5 ' Always 
' Observed 

5 Always 
Observed 

4 5 Always 
^ Observed 

1 2 3 4 5 Always 

Observed 




59« Delivers 'wtBmm%(tB and materials 



60. Duplicates materials' 



61. I^Coviag between classes 



62. Prepares classroou fiT Inst 



63>-^Workiiig in office 



64. IDLE 



Mer^ 
Observed 

Iterer 
Observed 

Mevet 

Observed 



Pbaerved 




served 



1 2 3 4 5 Always 

Observed 

*« * 

I 2 3 4 , "5 Always 

Obftcrved 

1 2 .> .4 5 Always 

Observed 

12 3 4 5 Always 

Observed 

< 2 3 4 5 Always 

Observed 

1 2 - 3 4 5 . Alwiiys 
J Observed 

TOTAL , . 

t — 



OOMfEVTS: 



17^ 
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^S. Hitnal respect among stiid«at« 

* — 

66* Mbtual respect betwten teacher and aide 
67. Mutual veapect bet««een/a^le and atudeota 



Obaenred * Obaerred 

*■ 

Sever 1 2 3 4 5 Alvays ' 
Obaerved Obaerved 

Jkirer 12 3 4 5 Alvays 
Obaerved Obaerved 



68/ ffiitu^ reapcct between teacher and atudenta Never . 1 2 3' 4 5 AXmyB 

Obaerved ' Obaerve<f 



69. Stydent intereat In . Inatruction 



70t Ihaiber of adulta Inattuctlng in dUaaroM 



never 1 2 3 4' S Alvaya 



Obaerved 



Obaerved 



TOTAL 



1 2 3 4 5 



C om tA ts: 
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A-f P E I D ifx X 



tetWPOTlM of Ad^iftistratlottr 6etob«r, 1^73, aid kptii^ 1974. 




140 pnf •Mional staff ■ininn at f «1», 
litts, MurtlM; Bra^, Ort«ga, mt4 AUm 
Schools* .f ' 



IvalMtioB staff aad-aehool eowMlorf. 



Datf Collaetad hf^ « 
Data cdllaetloB^Supanrlapd QttUm of Bvalaatloo 



V • 

f ' ' ' 




■ / 



f 



r:'. 



.1^ 



*• ^ . ■ .S 



X. 



i 



mauuwu oii 

~rz ■■ — 



!i22i2*^iS^.S'T2~i> *««^ 



■wKaMiw for Mst yMr.« The — - r •* 



r.l. T««e^rs irtU hM« a fovorakU a'ttltada towrd tlM tfsi of aldM 



■•«*^^irm .ff-ctWy ■••'«id.,^ia Ytudi.^ .ctivl'tlM. 



2. 

Th« lc«M d«r.la^,rbjr <tfflc« oif EniumtUm staff. <Jii^tloM m 



■ I'Vf^ *»J«c» *«rt»t wkooU T». ili MMTU tUm eoatAil •cl.;..!. 
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k 



59. ZlM «id«(«) .^r elAMTWM ctfM abovt the' stiidMt« and thmix 
Icaralag progAM. . ^^--^ 

63. .TIm aiteU) la ^Manofk^ AMlLt* mm miUctinlj la tht 



TlM «iii«(s) IB fgr cUmtoob hu h^lp^d, iafitawm the nadlag 
alao ladlca^ad air ovaraU man pMltlV* attltnis (sis lahU %*2) . i^ 



yielded alSBincaat dl£far«ieas la of tha Prolact AmU% tMdMn' 

S9 iad^3 ( " * 



• -' ; • * ■ • • ^ ' ' 

Coaparlaotts baOM alaaMtarj firojact Amm±m t^fthmcm aad allatiry caatrol 
-taachars ylald^ na slsnlf le^t dUtcrMcaa, altlKMgk aoat dlf faracas vara 
la favor of tha Fcojaet iaalat taachar fi^ppaaa^ (aaa Tablaa-3). - 




^ae iacXadad am thm faU^taachar 

lat tha atelalaMcloB ffH la y ^ a aae a tl— «f Projact Aaaiat. Tfca. 
iadlcata that takehm ar Fala, Mats, Martian aod Allaa f^t qvlta ava' 
thac thaj la d a T a tboJ i*at Prolact Aatflat «aa all aboat (aaa labia 1-4). 

r, thay did aot faal that iCha paopla aaplojad by Projact Aaalat haA 
Italy aaalatad thai- la laplaiaatlaf tha prograa ta thair elaaaaaV Thay 
MiAat that aatariala n^pUaTby Projact Aaalat had baaa adaqoata 
"to aaat tha aaada of laplaaaatliiv tha ^ograa. 

* . • ' " %) . 




^ laatodad oa tha aprlag t«^ute;.^^iitetloaBalra vara tha aaM 13 ^t»MClOBa . 
aboat flaaar oea aldaa i i ■»! 1 1 la tha faU qaaptloaaalra ploa aa addltlooal 
qaaatloB. Statistical caaparlaoaa. (t-taato) vtfra conducad po aaaaaa aay 
. dlf faraacaa batvaaa. tlM^ollovlsg it^owpmt " ^ 



1. AU ^jact Aaalat acho^ Va^ aU t«*«nl alda coatrol aehoola«^ 

2. Prtfjact Aaalat jiadar high a^Mol Ta. gaaaral alda coatml jotflo? 
hi|^ adioel. 

3. Projact Aaalat alaMatary achoiala Ta. . gaaaral alda ceatrDl 



tary achoola. \. *" ^ ^ 



4 - . ■ 



Escapt for a fav itcM, tttira appaafad to ba llttla aiffaraaca batwaaa tha 
aiparlaaatal jad coa^^ taachari* r aap o aa aa oe tha fovrtapa IfaM raUtlag 
to ai4aa' tralalag, parforaaaca, aad ,af facta (aaa Tabla I-S); Slgal'lfaat 
dlf faraacaa la favor of- Projact AMl«t taachar raapoaaaa vara fovad oa tha 



. foUovlag tao lt«ia (aaa aaxt paga)x . 
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48. 1^ mU^m) in my clMmmrom mmUtM mm effaetl^j to thm dU^09l« 
of mtmdmt rMdln| 



S3, Tte aidsCf) ia my cIAmtom Jms iMlp^d ii^rov^ dM raadlhi skills 
ofmf tod—to. 



I the j^Blor h^Afrojmet Assist MscteS* sad eoatrol 
l «dl c s t s 4 prftty>Maeli ths sms nip nil ■■ for both 
<SM Tdilr I-«)^|;oaespt for tbs follovW tM itsM vldeli fswrsd 
tks Projsec Assist 



51jt If tiMt slds(s) ««s tdcsa oat of wf dsssrboa, ths stvdsiits mold ~~ . 
Issm loss. ' =t 

53.. Ths sia<(s) la ay elsssrooa has halpsd la| s thS raailli^ skills v> 

of ay sQadsats. ~ ( 

- r 

uta s M si— p t i ry Projact Assist tsMhsri* ^ il Oalii J 
coatrol-taschsrs' rtipo asss ylaiaad ao sl«Blflcsat dlf f sraaess (ss«huis 
1-7) sacspt f#r ths foUfvlag Itsa shlehifmad ths tMwral aids coatroi v 

. 5S. Ihs sida(^ la-«9L..«^ssroaa hss lacrsaJISi eo^saleatloas Wth 



sddUloasl ^osstioas wsra sskad of t^aehsrs st^ths .Projact Assist 
schools (sss tabis 1-6). T^as ^asstloas row ai aail thslr parca^lsas of 
ths. sdalaldtrstloa asd iapl^ietatloa of Projact Assist, sad rsgastrad 
taaettsr lapvt for ant jrasr^s progrf% TSbls I-ll eoatslas ladlTldosl 
-school assas for aoot.^of thsss ttpM.% > 



cBA»cg a T KAonn atvtaat tdhap aidbs fmm fau. 73 .td snmt u 

'h ' T ■ ■ '■ • ► ' 

ths fall sli s n tsry Preset Assist tsachsrs rstsd thslr lastmctioBsl 
" sid«B hlfbsr oa tea of -ths thlrtssa aids Its^ thaa ths slsttlatsry coatroi \ 

% tsachsrs rstad thslr gsasrsl.sldss (tfss' Tsbls 1-9). Bowavar, Is ths 
spflag ths slMsatsry Projsct Assist -slissCj^s rstsd hlghar thsa tfts ^ 
gsasrsi SjLdss oa oalj ssvsa of . ths thlrtsM itSM. 

. ^|nM sttltods chaaM* avmt both slsasatsry Preset Assist tsachsrs sad 
^<»""»1 tsachsrs froa prs to post vara actoalljr' quits sllffat. Mcaoss 
tsschsr rsspoasss wars paoayabop, slgalf Icsacs issts coold aot b« psrforaed 
-to sasBlaa i^. slgalf Icaacs , of ay ch^lM« froa fall to 'Aprlag. -^^^ *■■ 

, Th^ijprAtast chsaga swwg slsasfitsry tsschsrp vas oa ths Itsa, "If ths* aids (a) 

vara taksa oat of ay Elsssrooa, ths stadsats;iiDttl4 Issra lass,** sad was la 
r " ths aststlvs dlrsetloa for both Projact AssJLst tsschsi^sad coatroi ^ascbsrs.- 



TiM lowMt-riiMd J«Mii M.betii fall Mi ^pri^ 

thm •idm'M la agr clMaantem amUU •ffactlvaly^la tkc dlagtaMis 
of n fd it raadlag prnltl'l—. . . 

Tte alteCf) la ay clMarbea haalimammi nwaaMriai Inat with patwits 
Tbc UflMst-ntad lt«M both aad tftij^ hoth 



Tho.atadMta raapoad pofldi^y totha aida. ._ 
If tha al4a(a) wata tAaa ovt. of a(f ^elaaasoqa, tha atilaata aaaU 
- raeal«l laaa ladlvldaal laatn^rtloa^aad attaatloa. ' 

; - t** " 

. ' • A . ) - * >- N 

(Ki ^ f aU taacher qoaatlooaalra; tha jaalor hl<h ProJ^ AaMat 

Tatad tbalr aldaa Mihar ba taa of tha fhlrtMa ItaM Uaa the M^atrol 
taachapw ratad thalr g aa ar al aldaa (aaa TabldMld. Itowaifiroa tha 
aprlag qoaatloBMlra, tha Projact Aaalat mOdt W« ratad hl«iiar thaa 
geaaral aldaa op ealy aawMt of tha Jthlrtaaa 1 



Tha attltada chaaga am&^aalor. hl«h taaehara tnm pra to poat aaalhatll- 
gihU fcf adM ItaM aad larga for other it—. The graataat ehnie ams 
Jealor hl«h teecherd aaa da tha follawlpt tao Itw: 

Tha eti i d e eta la mf elaaerooa Teapoad peeltlirely to the alda(a). 
Vhka tha alda(e) la mf elaaerooa eoilca aloaa helpiag atadaata* I faal 
eara ha/ahe le doli^ a good joh. , *, 
ibm ehaaaa for thna tab Itaae «aa poeltl^e .for ^oth Joaler high Project 



Aaalat t eee her e aad f ot coatrol ta^ehere 



Tha loaeee jat e d Itaaa ea both fall aad aprli« ware: . 

The ald«(e) la agr claaarooa adnata ae ef f eetlvaiy la the dlagaoala 
o€ a ta dea t* raaAag prohlw.' ^ 

The alda(e) la mf daaarooa haa^aeraaaed i iiaaiBili ■tloa i^th phrfata. 

'The hi8heit7ratad Itaa-ho'th .f a;Ll aad aprlag by both Joalor high grovpe waa: 
Tha *alde(e) la vjr «laaar%aa ea^ aboat the*, etadaqta aad their leaning 



t^U UU FALL n 



Of ffOJKCt AS SlIf 

PfraOCm 3CMD0LS /PALM . Igg; JM) ltf »Tf> y^fff 



-J 





T ' ^ ^ 

4 




R 


roooAftiixn 






4.3462 


9/ 


.0193 * 


onna. 


3.7451 


91 




Ml. TIM «U«<«) U qgr clmmm wjoyt 
tfpfflLiag vlcli • 


kmumk 


4»15ll 


;S2 


•1452 












craisKauL 


^ f749 




•43M' 






io 




: — 

bMB Mil tTalam$ Cor hltAMr Job, 




^ ^1731 


51 


•1902' 


opam. • 




50 


■ % 

a. tlw la fly cUMMi MOst 
■i ^«ftetl«»lt la ^T^miii tf 




2.7t43 


51 


' .02J? > 




2.U37 


49 


Tte la agr eUame« caa- 
roii« foaltli^alj ca tba 




4.0749 


52 


.2474 




3,8000] 




«Ma Cka a|4a<tf) U ay claaarm 
•0*%* aiaaa iMl^iag a€tt4aacat 2 
<Ml Msa ha/aht U 4aiaf a m< 
ja^. ' 




3.9(15 




.3017 

— < — ^ 




3.7400 


50 


•a^ ii na •1mC9> wva tiaaa oat at 
cUBaraoB, tha gfaiiat aoald . 
l«ara laaa. 9 . 


« * 


• 

3.7005 


$2 


.3710 




3.5100 


50 


• 

U tkm alia<9) aara tak«i aat af 




4*3^ 






agr claaarao^ tha ■tiiitrti aoaU 
raeaiiMr laaa l^lvi^al iMr i 
*^loa ai<^arrw^f|ia» ' 




4.0014 


49 


M« nbm aUa<9) la claaarow Im ^ 

■ — « — * - - 




3.^ 




•0249 • 


Mi^M i^raat aas raaalag 
•Idm af ay m^>ri 




2.9592 


49 


tia al4^<# la eUaaraoB te« 




3.4110 


51 


•9072' 


- Iwrrain* ay afiiciaacy la 
ralatlaa to y1 iitig, ^' 




3.400» 


49 


70. Tkm «l4a(9) 4a ay claMraaa ha« 




2.2H5 


JL 




paraaca* 


: 


2.2000 


50 


n. Tha ai4a(9) la ay ^Jmirom Umm ' 




3.5000 


52 


.004^^ 


■■A^ li^img cat aCMMCtf' rnirrB'ii 

1 . . f r™^' ' 


3.0424 





to tte 
Coaylecaly 



■m aa 5 foiat acala: 



* TW «ijaro»iM 



tatiatlcaliy ;iiaatlUoat > 



/ 
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ERIC 



59. nm Alices) la BT cU^^m«; 



vltli m 



41. TIM a^«> la 

^^trricmUm —md im oar wckoml < 



>Ma tralMi. for ^/b^ Job 



t3. tW fMo(s) la 17 clBMtooa Iboitt 
: M Afloctlvaly U cho of 
\j g, o<to c roo ^lm yrobr 



44. Dm i rfc ^ wr i i^ay c 



45. iMa tW «idc(s) fkajr cUMtooa 
«6ctca •loaa^holpiag scadoaU* I 
fatl wmx% ho/alM Is 4oiM • cood. 



44. If tte al4o<«) vara cakaa Mt of af 
claaaapoa, tbb gfiirtonr «aaldna«ni« 

— : > 



4r. If cba al4a<«) «*ra takao «at o^ ay 
eUasrooa* cte'stotfaats aoaia ra^ 
m\y% Um IdSlTldaal lastr^tiba 
aai ttaattoa 



44« IW alia(9> l^ay cUaarooa haa 
•f ay acaiaetg 



4f.. 1W ai^(s) ^ ay daaarooa haa 

laar*aaa4 afflcu^ la raUclo^ 



nam 



Httnv 



tusni 



70. Aa alda(«) ia ay tUaarooa haa 
l a rr t ajU > fiiil^otium vlth 



4. Mm 



3.5294 



« 4.m3 



3.t471 



3.3077 



3.125Q 



3.9000 



2.iU5 



3.1538 



2^U33 



3.7857 



3% 3750 



3.7857 



3.5425 



3.8571 



3.5000 



4? 



3.9333 



3.4147 12 



14 



17 



U 



17 



13 

14^. 



14 



16 



15 



U 



17 



14 



14 



14 



PBOiAByjTT 



.0445 ^ • 



.1503 



•0358 



.4437 



.4764 



2.8000 



3.4415 



^.0667 



15 



.4122 



.1237 



.5322 



15 I 



^ 2.7857, 14 ' 



7^ 



71. na al4a<«) la ay cUaarooa hao 
ballad i ap .tu» the ttadaata' 
aalT-^ttt j 



.0949 



fusrn. 



2.9286} U 



Co a^ova 1 

I ? 



Caqplataly 
8laafiaa 



81ffarafca bacaaaa tb^caa 



wtra oa 5 ^lat ocaU: 

1 t ? 




1-6 




1-3: 



>w or 



VEMBS 




l7 



nif 



1 3.5000 5a I 



QTf^. 3,0909 ; 33 t 



to cIm i£M Mtrtf oa S pol&t;*c«X«- ' 
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4 

TabJiP T-4! 



' PA1,T. TRAngB fjngggT/iMUTBB gFsn» T8 FOR METZ. EALM. 
" MABTIM. AMD mJA SCHQlHiS '■ '■ . . \ 



. — ' - ' ■ ■ 

ITEM * . \ , 


(atoup 


MEAk 


■ H 


1. I understand '«faa( tl 
Project . Assist prog: 
all about. 


ke ESAA C 
\m is ' 

m 


METZ 
PAUf 
MABTIH 
ALLAH 


4.6000 ^ 

4.3000 

4.2381 


— ' ■ 

^23 .° 

15 
3d 
42 


2.- The people in tl^^^E^;^ *Pro J^t 
Assist Prflkgrav ba%e been of 
assistance to alMLn/lflpleaent- 
. ing the prograB in ay class. 


METZ 
ALLAH 


2.7826 

7 3571 

2.2143 
.2.3077 


23 

1 A 

28 

39' 


3. Th^ materials ^provided* for 
the ESAA Project Assist 
Prograv bavc^been Idequate 
to the needs 'pf 
ij^»leaenting the progi:sB> 


IffiTZ 
PALM 
MABTIH 
.ALLAH 

: — . — — , 


3.3478 
3.4667 
3.6667 ^ 
3.6923 


23 ■ 
15 
30 
3^ 



Responses to the above it« 
ConiaftelT 



were oo 5 point s^ale: 

i J 



disagree ^ 



CoHpletelV 
* agree 



Ik 



' t. 
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r 



Table 1-5: 



AM oc^rnoc fopco CMoonj omcA ^ aip mj^ 



lis U o«r Kteol* 



47. Am 



tor Mi/Wg Job . 



Mil 



AMiM mm mtfmcttymXy 1a tho 
iifulB of ate 



49. IW ■ tui M f la «9r cUamoB 
f i y gai ^fo«iti««l7 to xkm 

il-4frT . 



liM tte oi4o(s) lo Wf CUOOCOOB 
tel am ho/iho U doli« a 



Si/ U «140<0) MO 

T c l o o o r^c , tho 



o«t of 



52. If tlM olio(o) wo tokoo omt of 
Wf clooorooB, tbo iroiim oool4 
roeoivo looo loAivl^aAl laotnc* 

tlop oo< OttOtiOB 



53. Hm Ai4o<o) lA ay cUoorooB hoo 
kol^ i Bp rci io tbo roodl^ 

T*lllf If IT rrr'r^- 



54. Ao oi^oio) la^agr eUoorooa ko«^ 
Wf off le^i9 In 



55. 1lM.ol«o<o) la agr cUoorooa kao 

wit3k 



54. Ito aUoCll U ^ claoor^ hao 
iapvvvo ebo 

filT Irm 



57. Tho «ao(o) la cUotma boo 
mfbai C O p y oro tiipoly vlUi as 
■ 4*^Tf«r 




• All 



•K* m4. a&enlUc c« dM followm's •c«l«: 
» ? ? ♦ } 



Ce^Utelj ^ 



ERIC 



1-^9 



-J/ 




AtOC OCMRIDL 



— 



U ^ tWir 



45. TlM inwf c 



4T. Itealte^tl Ms. I 

^ ter hlt^OMt job 



wp oM ^iciv«iy to Um 



SO. ^ OhM tlw Itt Wf elMnoa 



51. If chs «14«(s) 



eo( of 

Mid 



52. If tli« •iMiM^ m» uima o«t «f 
tioa «ai sttttttioo 



53. / 1W •i4«(tS U mf cUm 



lacTMood ^K«iii^«BC7 la 



55. Iho «i4«(s) is ■rcUamoB 
lacrMood 1 1— iilcti^oa vltli 



S6« Tbo «l^(o)'io ajr cUasrooi^hM 
bolM4/ ia^rovo cha otndoatk' 



T. tta>a4a(o^ ia wf elaaarooa 
w^^tkmi cooy a rat iylj^^ m 



Htrtla 



Wart la 



Martia 



AIlM 



Martta 



Alias 



Mime. 



4.2^7 



3>7059 



U222i 



3.53t5 



3.9077 



^ 14 



3*4m 



Alias 



Martia 



Alias 



3.7692 



4,0621 



2.0463 



AllaA 



W>rtia » 



AlUa 



AXTaa . 



Hartia 



Allm^ 



AlU 



4J121 



3.5365 



3-6675 



2.4167 



3.7500 



3.6154 



2. 



•2 



3.5365 



Wartlp 



312» 



Allaa* • 



1 



3.6462 



17 



17 



13 



ail 



13 



13 



16 



13 



14 



13 



16 



13 



16 



n 



ii 



13 



FMABIUTT 



.5456 



.6244 



.6367 



.6797 



<2165 



.6651 



.7961 



.6167* 



.1534 



tt.OOMr 



.8651 



.3113 



.m6^ 



All.Taspooaaa vara 

Coatlataly 1 
6iaaf raa 
* tiM liiffi— in barwaaa tba rao 



accorilttc to* tha/allovtot 

3 6-5 tospUcal^ 
«tro« 



IM •eatitticallr •i^ifica4t . 



1^10 



table 1-7: 
/ 



EKLC 



mi.«i4^«> in «f ciMt 



47. * tfcSi 

far ld»/bcr 



^1 tTBlaai tiFl^lMM EU 



1h« it wiM t i la ay elaaacooB 
r«afoa4 ^icivaly ca th» 



SO. Mmb tllaai4aU> la ^ el 

wxlte aloaa telplas vtudcaca, I 
, faal ma ha/s&a Is tfli^ a ^ei 

^ . 



51. If cha aiaa(s> «M ukaa oat of 
w$ klaaaraB* Uia stotaes aDaI4 
, laara laM ' 



32. 



If cIm al4a(t) aaa. cakaa aat of 
wf claaaiaoB, tba tcainc aoald 
racaliia laas lailTldual leacmc- 
claa aa< •tfatlaa^ 



5)« lha al«a(t>^ la ay eUMcaea 
iMlyad fM^wf% tha raadleg 
ililllt Qlxwf atudaaf 



H. Xbm al^(s> U ay class^pos liM 
lacraaaad •fficlcocy la 
yalacioa br^lapalna 



55* Hm al4«(«) la wf cla^rMi hM 
^ lamiaaa4 coBaalcacloaa «rlth 



96. • Tba al4a(s> la wf clacsrooa ba«. 
iMlfai iJifiovc tba ttadaaca' 



S^.' ^Iba al4«(t) la wf elastteoa baa 



KXMTU3L 



4.111 



-3.9302 



S>»943 



43 



S.tSn 42 



USZL 



1,3902 



IjgoL 



3.0976 



2.4390 



3.931> 



3.0700 



3.9260 



U66L 



2.9756 



4.0227 



4.1463 



3.7442 



3.2603 



3.309S 



3.6505 



2.0952 



2.6098 



3.^1 



t.2927 ■ 



4.1364 



4.1220 



61 



41 



4t 



6i 



41 



41 



41 



41 



42 



41 



41 



41 



.5252 



.7445 



till 



acooriiat tm 
,OoarUt«ly 1 2 3> 

41 for let baQPMa tb« eao gi a qy 



tba follQvlaf.i^l«r 

4 J Goapl«c«ly 

«iraa 



•tacUcleally tlgnlfleaat. 



IS7 



I-ll 



.9670 



.0067 



.0202 



.3902 



.6975 



.0954 



.2449 



.OiOO*, 



•9570 



.9559 




SPRIHC TEA CHER QUESTIOHNAIRE RESULTS FOR METZ. PALM. 
martin; and AfT aw vnv XTZMS 58 - 71 " 



• • V . 

ITEM 


METZ 


PALM 


MARTIN 


ALLAN 


^o* i Leei wuac aioes snouici d€ tu^ii out 6f 
the classrooor for all-day inserS^ices 

\ 

a, neVoir * 

b« no aore^han oxie per •aea^ster * 
c«. no more than tvo days oer seshester 
d«. no aore than fou^ days pet senester. 
e. aore than four days per seaester 


2.8000 

5. 
A . 
7 

9 ' 


3.2500 

2 . 

2 

7 

7 , 
2 ^ 


3;A118 

1 

.2 
6 
5 

^ 3 


.3.6154' 

-\) 

2 ' 


59, I uxiderstand vhat the ESAA, Project 
Assist proflxa is all about 


3.8000 


3.1429 


3.0000 


3.3438^ 


60. The adainistrative staff in the ESAA, 
Project Assist progrn has been of 
assistance to ae in lapIeMnting the ' 
^iroRraa in ay classrooa* 


3.2A1A 


V 

.2.Aai6 


- 1- 

2.6341 


K2.3667 


61. I-wjild like for the ^SAA, Project Assist 
aides^o be in ay school a£ain next, year 


4.571A 


4^3000 


4.1395 


4.0000 


62. The principal at ay school has given ae 
L.1MS BuppofK 1 nave neeQea iroa nxa to 
iapleaent the ESAA, Project Assist in oiy 
. dassrooa 


3.i222 


< 

3.1579 


3.6053 


* 

2.7857 


631. I ^hink that teachers (if paid . a stipend) 
should receive ^oae pre-school orienta- 
tion and trati^ing^ next year cpnceming 
Pro^lect AssistVides and aat^j^ls. 


4.. 1786 


• 

A. 2000 


4.3617 




64. If you agree with- the abovl stateaent, 
now long snouiG cne pre-scnool orien- 
tation and training for teachers Last? 

a. 1 day 
o« L oays 

c. 3 days ' * 

1 week , • ^ 
^e. 2 weeks 


3.0417 

'h 
1 

5"' 
10 
2 


2.A737 
6 

5 ■ 
. 2 
3 


3.3696 ' 

3 
8 

11 
. 17 
. 7 


2.6897 
5 

10 " 
6 
5 

3 • 


65. The materials provi<ied for ESAA,Pro5ect 
^ Assist prograa have been adeqxiate to, aeet 
the needs of iapleaentins the pros^raia 


3.5556 . 


2.55^6 


.3.6053 


N.A. 


e ^ 

66. I feel that the ESAA, ,PrpJect\As8ist 
substitute aide nosition should h^ 
. continued next veaT^T^ 


.'2.8214 


A. 1053 


2;8664 


• N.A. 



ERIC 



Table vcontlnues «n next ^age 



1-12 



IS 



T«^« 1-8: (Gotft'd) 



. — « ; ' , 

ITEM.. . ' " 


HETZ 


, pAlm 


MAirriN 


ALLAN 


9. • 

67. The L.E.l.R. cooBultant has helped to 
Iflplepent the L^E.I.R. ptogram in my 
. classrooa . /" 


3.0357 


2.9500 


— ^ 

• 

N.A. 


' N.A. 


e " . ' 
68 « I have lopl^Bented the L.E«J^;R. approach^ 
in flv claasrooa to a sreat extent 


3.0714 


3.9479 


N.A. 


t 

• N.A. 


69. The L.E.I.R. approach and materials have 
helped mf atuden^s to develop a more 
positive aelf-iaa^e 


3.4138 


3.3158 


N.A. 




70« I vould like oor* school to continue 

usinR the L.E.I.R* profcraa next year ^ 


^7931 


3.3500 


N.A. 


N.A. 


71. Which of thi folloidng curriculin con* 
binations vould you choose for your 
classroooi next^year^ ^ 

a«. Basal only 

b. Basal for high achievers and L.E.I.R. 

for low achievers 
c/A coi^ination of basal and L.E*I,R. 

for 411 ^„ , ^ 
d. L.E.I«R. «ainly, supplemented by . 
^Jiaaal^ for '*free" reading 

c. L.E.Wl. only ' 


.2.851^ 

- 2 
' 2 

22 ' 
1 


• 

3.0476 

4 

F 
3 

6 . 


i ■ 

N..A. 

RlA. 
K.A. 

N.A. 

I.A. 

^.A. 


N.A. 

I.A. 
N.A. 

H. A. 
^ N.A. 

I. A. 



Except vhere stated otherwise, all responses ve^^ nade according to 
Che following scale: 

i 4 ' 

Conplytely ^ Coopletely 

disa^ee agree 



t-fi ara ffinfftlt imam w tww; wuwn wmicmkm m mk irfiTmP TP OM 















t# Iks is mf,%iM09rmm 


* 








f-© 

• 


). ikm Aiteis) la^ cUmtm U 
mtn^lm wmt4, la mt ■cWol. < 








i 


• 


4. tW aUaCsy la wf eUasrooa W« 








> 


. ^ 






• 








¥ 

ai4«(«>. 










r* 


7. «te 'cW •M*<fl) t« mf eUa»- 


7 








* 


» ' 
9. tt Che 4<4e(«) wrc Uhn Mt 

Uara te««. 

/ 






















9. If,tW al4a(«) mm UikM omt ol 
clM aa4 lJUcrtectOB. 






1 






M. ' n« ai^C*) U V cU«»rooa kM 
« 0kitU •£ ay tt»<»y , 






1 

> • 




* 


11 1^ «U«<a> la Bv elaaarooa Im* 
i—T>i»W ay affUlcMT ta 
rvlacloa to p\mmpm%* 




« 








12. Ita aUtfCt) la ar cU««r«oa ka« 
Iacraaaa4 cawnalcacUu ttltk 
^yaraata.' 




1 V 

ai» 








t). Tta •tMi»} la eU^rooa to« 
Iialpa4 iJ^rova tHa te»a««t«* 
Mlf-la^. ' 

* > 




« 




>-> 





\ 



ERIC 



■■■faatii Co dkaiM tea 
1 t ). 



vara aa a fl«a-faUt Llkart auta: 
♦ 5 



Caa^Uttljr 



ts^ioMitJl (tfjtct Atttat) aUarattry uacbtVt* f >»a ati >. V*t ftil of tW arriy^ i»rfictt*t th» avtra^* af 
alaaratary Project Atflit ttMbrr r««poa»«t Co t*cb tt#a ao cka (all t«ich«r cm. itlomulra . aad th« •rr«'taaai 
tailoacai UA» t^Uc aeaa af al#«»»f ^r/projocc A«»l«f caochaf r#>poo»«j to «h«t ttaa. 

CmUfi 4C**a»ral At4a> •loaaacary .c«aclwf f ' rat^oa*e<, TW cat! of eS« trro^ Mteattt fi^^t tv«fa«a of 
af ffca •tr^ocary gtarrtl central t«acH«r rti^^*** ttaw, aai tlM trro^^Ma^ iaiUaatai tlw a^laf 

■aaa af a U w a cary ff^ rtl tt4»« eaacral t«acWr raty u a an to^cWt ItMi* f Q * 



T«bl« a-10 : WOJECT ASSIST JPKIOE ElOt QOMIX) TEAOmS VS. CPtElAL 



AIDE COirntOL JWIIOK HIGH 



TBACXEK8 



ftVt f«tlf ittltT tCA&t 
» I » 4 



a. «M alMil to ^ 4 



I. ftacMm^ to^ « 



4. «M fltokirt to ^ UMM to 
toM «^ MH iil ter hU/tor 



S. tts «MKa> to ^ fl m 

toil M ■ tfto t u w l y to ito 
Mm^imtUM toB*«c fM«to« 



s. ma mMitit to V — gi._ 



toitii r i to ^ < 



Wfto staM tolytot 
t M M« to/ito,i« 



— 



> 



ay stoMfM*. to 



W. «M.toto<») to m cliiitiw I 
•f ar totoMU. 



lip Vh MtoU) *to ar tliiiriin i 



U. »• aM»<c) u ar «I<mw to* 
toanaaatf iw iimiiM wtto 



U, ^»^yM«l to av ctoMTwa^tos 



— > 
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iMto «to ai • ftM p a tot Utort aaatoi 



r kt|» rr.|«<c AMUt t*y«.rr rt^tmm* 4. aacii tcaa to tto f.ll f ,M.ct«toair, T.^iltTjti 
Pftot aM> ^ii««t M# f9|a«i to«tot i««ctor c» itoc f cm. ' ^ 

^ toacral iCaaant i 



^•^im:^ Jin f**^* "toaaaw. Tto Mil m cto ifr*. t^Uat«« tsi« l«it aJr.*. •# 
mm 9t iMtor M#i ftotrai 4i i« m*^ i.t r ia<i ta toa( Iw •■■»*a%a« »ar 9ftim% 
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Uklm I-U: 



SPmC TE*f!^ <yigffrT ftlfMrrwr BP SULTS FOt PROJECT ASSIST EmRDCBIAL SCHOOLS 
(METZ. PAU *, »<AaT pn OtB GEHKRAL COBTBOL SCHOOLS (BBOOKE. OBIEGA. AHD ALLAN) 



ITEM 



41. I work vltiMf Titlj 




MgTZ 



(26) 1.11S4 



(19) 1.2632 



PALM 



BBOCXE 



(17) 1.4118 



ORTEGA 



(26) 1.1538 



MABIIH 



(17) 1.3529 



ALI^ 
(12) 1.0000 




42. . I/i(brk wMi «n ESAA, 
Xnroleg c iL» »l»t aide 



(26) 1.7308 



(18) 1.7W8 



(17) 1.294t 



(25) 1.4400 



(18) 1.8333 ' 



(13) 1.7692 



43 ^ work with an ESAA, 
Blllngtial/Bicultu^al 
aide . ^ 



(26) 1.2692 



(19) 1.7805 



(16) 1.1250 



(25) 1.0400 



(17) 1.5882 



(12^ 1.3333 



44. The aide(s) in ay cl« 
rooB carea about the 
studenta and« t^ir 
V learning progrear 



(25)- 4.3200 



(20) 3.8500 



(18) 4.1111 



(25) 3.8000 



(17) .4.0000 



(14) 4.2857 



45. The aide(a) in ay 

claaarooB enjoya 
working with mt ■ 



(26) 4.2308 



(20) 3.6000 



(17) 4.1176 



(25) 3.680(5 



(17) 3.7059 



(13) 3.9231 



i 46. The aide(8) iff ay 
claaar^ocB ia know- 
ledgeable about the 
reading curriculun 
used in our achools 



V 



(27) 3.4O.7I 



(20) 3.1300 



(16) 3.750 



(25) 3.1600 



(18) 3.3333 



47. The aide(a) in ay 
clasarooB haa been 
. well trained- for 
hia/her lob 



(25) 3.0000 



(21) 3.2381 



(16) 2.-7500 



(25) 3.3200 



(17)' 3.2353 



48. The aide(8) in my 

claaal'oom aaaiata ik 
effectively in the 
diagnoaia of atudent 

reading paoblems 



^25) 2.9200 



^20^ 3.0QQQ n6^ 1-q^7S 



(13) 3.5385 



(13) 3.3077 



\^25\ ^.7^ 1(16^ 2.625Q (12) 2.Qfl 
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ITEM 




PALM - 






V 

MAKTIK. 


ALLAN ' 


56. The aideCs) in sy class* 
nam has helped laptove 
* t3ie students' self-iaage 


^25> 3^200 


(18^ 3.2222 




(25) 3.3200 


^^^^ 
(16) 3.1250 


* * 

(13) "3.538^^' 


57. aide(s) in xlass- 
rooa has vorked co-^oper- 
tivelY with mt this veaf 


r 25^*4^200 


(19V 3.8947 


• 

a6) .4.2500 - 


(16) 4.0400 


(16) 4.3125 


< 13) '3.8462 • 



00 

I 
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ADtgNISTRAIIOH AHP DESCRIPTIOH OF TKACffiR HlriRVIEW > FOBM 



This InstnaieDt Ms given to all classroon teitchers at Hetz, Palm, 
and Martin in whose classes Project Assist Aides, vorl^. The inter- 
views were conducted in aidspring, 1974, by Office of* Evaluation 
staff. Intervie«erd wre evaluators, classroooi observers, data spec- ' 
ialists, or evaluation interns , all of vfaoa had. either esCtensive in-^ 
tervieving experience or who had received training before going out 
to Interviev. - - 

/The inst'rwent' consists of 'thirteen questions, aost of then ^open- 
ended, concemii^ the effects of Project Assist in their olassroons. 

, The Instruaent was developed to yield inforaatlon to the project co- 
ordinator for planning thf nezt jrear's progran and to provide evidence 
for certain current prograa objectives. The interview was designed to 
elicit the frank and open jcoatfents from teachers i^ich it was felt a, 
■ailout questionnaire sight not have elicited. The ihsttuaent was 

'd^eloped by Project Assist evaluation staff with, some input from the 
project coordinator. The instmaent yas not standardize^ nor validated 
in any fomal way. Boweyer it was felt by the 'staff ^after using the 
instrument that aK>st teacherg ^anowCMred th^ questions frankly and forth- 
ri^tly*. In an Inform^ assessment approximately ftSX of the teachers 
interviewed said that they would rather be interviewed than fill out a 
questionnaire. , ' ^ 



/ 



/ 
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AP P E I D I X J 
DttnEnOIT REPOR 
,PA1I»T UrTBKViJW t 



lit.%l^mt\iiiA of Adaliiistraticm: Api^l May, 1974 

PofMlaeioo: ; 102 lii»raDts of stwlMit* at Mats ta^ Pal» 



•AdBlniatarod by: 
Adiiinlatratloa Supanriaad .by: Office of (^nation 



four BSau Blliasual^lcttltitfal 1 imiiiiM j 
rapraaaaUtlToa at Matt and Pais 
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■ INTRODPr^ION - . . 

1'^" °^ P"*'"" oi -children at Metz a^rf Pain 

^Hrf- Z"!'/''^" interviews were conducted by co«unity 

rtTrlZ p T ''T^''^'^ P«entB were, aaked Jues^ 

regardins Project Assist Hides, the teading curriculum used in Metz 
^nd tal. and their children ^ reading progress. A •Jre to^rpJet^ 

aSed r in its ,^nistraat» iTTolli 

attached to this report-. - ■ . " 



OVERALL RESULTS 

°' '^^"^ interview, are given in the following' two tables. 
The overall results seen to indicate that |,arents at Metz and Pal« 

scS^%L M'^i ^'i" ''^^S i" '^heir children's 

school and feel that- they are doing a good job. • 

^UiZ^ll favorably toward the idea of children gaming to read by 
Zrll^^ f ^»«i' experiences and Ideas (a L^ETi.R. ^ ' 

^chnique)., and indicated that their children ha^ indeed l,rought h;«e 
stories that they had written in school this ye^. , 

Metz and Pal. parents teftded- to feel that their children rea«l better 

'"r-*"' ^'^^^^ «>re^tereited 

certain tSat h T^M^ff "^'^"- they are so-ewh« fess 

certain that their children read as well as thfey. should be readftg. 



CX)MPARISdk OF METZ AtTO PATX PABgWrg 



A 



Mothers at Metz and Pal. and fathers at Metz ,nd Palm were co,.pated\on 
their responses to each of the seven .interviq, questions (seeTable ^-1) 
^^h^^s^rS^J""' ii'f betweefbSth thf^ttrs fnd t? ^' 
stJ^ier J*,^n% ' Z^^'^^' significantly . 

stronger than Pal. -parents that their children are jwrj interested in 
reading tl^s year than last. • ^n 

L^if J^i'^^i *fet^ parents on ' \ 

any of the other interview questions, although there wer* noLignif i«nt\. 
differences on most of the otHer questions In favor of MetS.parStS ' 

lllT^T^'^'^l ^"'^'^ by. grade level, and are porUyed" in 

in so« of. thfe groups as to .ake statistical analysi» of the quest ionaT)ie 
value. , Consequently.; these analyses were not perfom^d. ^"^"f'naDle 
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tabUVl: COMPARXSCSI OF pjU(pCT lifrgryigW RESULTS VOi MKTZ ?8. PALM * 



r 



Ir Dq Tou'f««l it la a good 
IdM >to hovt ehata aides 

in yoor child^a schoolT 

1. ib^ « 

2. Cni'*t dielda 



3. X« V, 



GBOUP 



Pala aotliara 



Het« fathan 



Pals'£achftrs 



39 



31 



19 



10 



WAR 



2,7»9 



2.8065* 



2,9»7A 



2.8000 



.9291 



•2282 



2, Do rou faal tluit (bct^\ 
• aidas la ^oar child's 
'school arc dolag a good 

jo^r • ' r 

I. Mo - 
,2. Can't iaclda 
3. Tas \ , 



38 



Pais aocbara 



2. 8158 



30 



.2225 



Matg* tatfaara 



19 



Palv fathars 



2.8947 



10 



2.7000 



.29^6 



3. Do yoQ Ilka kSe Idaa of 
your child Aarolng to read 
hy vrlUng slorlas sbout tda 
Mm axparleadifrs aad ideas? 

. * 1. Bo 

2.* Can't dec 
. 3. Taa 



Mat2 ■Dtharf 



Pais anthers 



22_ 



30 



3>0000 



2.8333 



.0253* 



»ttz fathers 



18 



Pais father* 



2.9444 



10 



2.7000 



.1682 * 



4. Do you feel yiur d^ild 
• Vaads as woU/'Bk he should 
* be reodlng? 
■ i; Ho 

2. Can't d^lde 
'3. Yea 



Met« nothers 



38 



Palai aothars 



28 



2.3684 



2.0357 



.U54 



Mata fathers 



19 



Pala f^thars 



5. Has yo^ child broug'it horn 
any of ttJ stories that he 
vrota iQyichool thU year? 
/U lo 

2. Can/t decide 

3. Ye 



Meta Mothers 



38 



Pain Bothers 



30 



Hsu fathars 



ft^lm fathers 



2.3684 
1,9091 



•4>921 



2.4333 



.9549 



2-4500 



2.6364 



;5752 



Do you/feal yaur, child rc«dt 
betta/ thla yea^ than Uat 
yearT • • 

r. 

•2./paa't decide / 
3/ Yes 



Met 2 awthers. 



38 



2.6842 



Peln Mothers 



28 



2 . 3929 



.0723 



Matt fathers )2Q 



'aln. fathers v 



10 



2.8500 



2.5000 



,1196 



. Da you ieel your child la 
nora interested in read- 
ing this year tfian last? 
U Vo 

2» Cais't decide 

Yea ' 



Hets notbers 



Pa)« Bothers 



37 



Met^ futfagrs 



19 



Pain fathers 



11 



2.7»38 



2.4138 



2.5455 



.0195* 



Total Scores 

1. no 

2. , Can't decide 

3. Yes 



Metz spthars 



40 



Pain Bothers 



31 



Matt fathers 



Pain fathers 



20 



11 



17.6435 
19.^657 



,2733 



17.9091 



,10^7 



• the differaocerbacveen the tvo groupe la ataclatlcally aignif leant . 
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TafrU J-2: PAMff DTTKI VIEW BESDLtS AT METZ AMD PAD! BBOKEH DOWT BT SD OF 
PAMff AMD CMADE LEVEL i : . 
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At»itTWTyrB|i ^7|fty ^ DESCRIPTlbH QF PAREWI arrERVIEW IMSTRIMEWT 



The Project Assist iparent^il>terviev^vas^ad■ini8tered;in esrly May 1974 
to a saaple of ten percent o£ the parents of students who attended 
Metz and Pals vho vera chosea hy randoai nuiid>er8. The , interviews were' 
^ conducted house* to-faSouae by ESAA coMunity-«liaison pers^^nnel at Palai 
and Hetz' schools. They yisited hooies on weekdays during and after 
working hoars, calling parents first for their convenience. Sampling 
error aay have occurred since not all parents- saapled were, available 
or willing /to be interviewed. 

In alX cases the interviewer read the qu^^tions^ aloud to the parent(s)» 
\ then marked his or her responses on the Interview fom« Therefonb, the 
interviewers set prior to the interviews with the evaluation staff for 
a discussion of Interview techniques and an e^Lanation of each inter «- 
% — question. Ways of paraphrasing the aore^tfif ficult questions were 
dfsbussed as well as correct interpretation, of parents* answers. 
Since each question was written in both English' and Spanlsfi, there was 

also a discussion olE lan^iage or "code" switching. 

■» 

o 

The instrument consists of seven questions concerning the parents* 
opinions of the concept and work of the Pro jeer Assist reading aides, 
the elementary reading program, and the progress of t|^ir children in 
reading. The instrument was developed by the project evaluation staff 
to determine the attitude of the community toward, the project. Both ^ 
mothers* and fathers* responses, were solicited; the sex of the parent 
responding 'is indicated on the form» A copy of this instnoMTnt is 
attached to this report. 

• ** 
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ESAA Filot Froject AMitat ^ 
Sehoel v 



iB addltlpa to th« bUlaeval progrw. tbm U aaotter Fvojaet at your chlM'a School this 
year callad FroJact Aaaiat. frojact iUaiat la a rwidins prosrM vbleli puts taacWr al^laa 

• in t)ia daaarooM i^ halp tha taachar taaeb raadlag to chlldrwi. Thaaa aidaa vara traiaai 
1^ , f aa chla g raadlag bafora •chaal.^tart^ Tli^ adiool faala that thla axtra halp la • 
tlia -elaaarooB allova atodaota to raealva aora iadirldaal Isatractloo f rai an adolt Mi 

.ytMk balp atuteta^ _ , 

Adawui a^l pro^aM bUtBSoa, an aata & hay otro prograM an la aaetiain da an alf^. 
>a UiM Projaet AaaiM. fa aata prngr y j^ loa aaiatwtaa ayadan a laa Moatraa an' 
f^f^MmxXnm a laar a loa eatodiantaa* Loa aalatantaa raclbiaroo antraa^ilanto an 
anM&riaa a la«r a loa alvnoa. goo loo^ aalatantaa* laparaiioa loa cada aatv^ian^ 
raclba naa Inatm^lon per adnltoau 



\ 



no yoo faal It la a good Idaa to hava thaaa aldaa la yoor chlWa aehoolT 

iCrca od. 900 on aaUtanta daba ayodarla a. la naaatiaT 

M»thar 1 , 2 ^3 

r^thar 1 .2 ' 3 / 

Jlo C«B*t dacldi . Tea 

■o Indaclao si t 

Ccn^wiita; 



2. Do yoo foal that thaaa aldaa In it^z chUd'a aehool ara dolne a good Jobt 
Croa od. qt^ loa aalotanta^ hacan ua^boan trabajo? 

Hothar X 2 3 * 

/atbar 1 2' * 3 

Me Caa*t dMlda ' Taa 

■e I ndacl a o si 



CooMnfca; 



/ 

^' ^-^ ^^^ tha liaa of yonr child laamlnc to raad by vrltlnK atorlaa about hla oun 
iffpariinana mA Idaaaf . 



Ujid. la |»ata f«a an iilfib aprandaH laat pi)^aa^rtblr cuantoa dc au propla nda y 

IMwr 1 2 3 

1 2 3 • 



,£r|c . < j-5 -^04 



lk% rtii feci yvmr child t%Jk)s as well as Ht slioald W readlnr? 

iCriM« iM^ mi^filnn 1o«** r*iii hint rrmo Mm»? 

NotlMr . ^ 1 . X * '^ 

■d Taitciao 81 



four ^hlld brooeht hortr my of th« vtorlM that \m vrot« la •diool ehl« jur? 

iDe los c«i«it(M ^ hf «0crito m dISo en U ••cmU* ha craido a la cam? 

Mothar ^ • 1 . .2 3 

FadMr, ' 1 2 ^ 3 

' «o , £ Caa*e Daelda Taa ^ 

Ho ladaelao Si 

^ — » f , — :^ — 



Dn yoo tml yovt ehilil raada batter tbla year than laat yaar? 

ICrkm^nA* ^ aa olno laa (aajor o pabr) aata ano ^ al aoo paaadoT 

Nothar .1 2 3 

Fithar ^. ' I 2 

f 90 Can't DaeUa . T«t 

»o ladaelao SI 

CoMaata: . , 

. • / 

Do yoo faal your child la aora iateraatad in raadiag thia jaar than laatT 

iA aoyilSo la fprntm l«ar (aaa o aaaoa) aata mo qoa al mo paaado? 

Nnhar 1*2 3 

id^t 1 t 3 ' ^ 

* « . So . ^ Can*t Oaclda Taa ' 

^ No . iDd^iao SI 



A P P E ■ D I X I 



DfC«/P«rlod of AimtmUtratto^ MbtcIi md April, 1974* 
Popttlatloa: 

^ CollMt«d by:*" * Project Aoalot CU^noom Oboorrm 

9mtm Colloetloa l4«rrlMd by: Offleo of IvmlMtlon 
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Stvdfltta InterriMMd at each of tfia Projact Aaalat acboola (Mats, 
fmlM, and Hart la) and at tba gaoaral alda ooatrol achoola (Brooka, 
Ortasa, aaS Allaa). Ortly atadaata froa gradaa 3, 5, 6, 7,.aad 8 vara- 
ladadad la thia aorvay. Tte paffomm of tba latarrlaa mm to laaaa* 
tha attltadca of atadaata t o ward tha aaa of'aldaa ju laatzactloaaX ' 
paraoaq^. latarrlawara «ar% tha tao elaaarooa -obaarrara lavolvad ia 
tha avalaatloa of Projact Aaaiat aad tao additloaal 70019 idalta ^ 
voloataarad to halp with thf tatmrrLmn* k aora coiipiata daacrlptloa 
of tha iaatraaeat oaad aad Ita adalaiatratloa la fooad attaa^d to 
thla report. 

i«re a«la 00 tha atadaat \kt^cwim 

4MtM tor tM fMlovlng groops: 

1. AU Project Aaaiat AcbOOla va. aU^geaarai aide eoatrol ichoola 
Project Aaaiat Jaalor high aehool to, gaaeral aide eoatrol 
Jaalor fal^. 



3. Project Aaaiat alaMatary achoola to. gaaeral aide eoatrol 
elMaa tar y achoola 



4. Hats Ila^tarr ^a. Pala llaMa||r7 (both Piroject Aaaiat achoola). 



The reaolta of theac eoaparlaoaa are fooad la the four tahlea atta^ 
to thla report, aad.are dlacaaaed belov. 

Stadeata at both tha axperiaeatal achoola aad at the general aide eoatrol 
aehoela Indicated e rether poaltlTe ettltade toward the elde aa aa laatroc 
tloaal peraoa. The ealy algalf Icaat dlf fereace foond betaeea aU Project 
Aaaiat atadaata latprrlaipad aad all eoatrol atodeata latarrleoad aaa - 
that Project Aaaiat atadaata vereaaore likely to ae^ out their eidee 
for halp la raadlag thaa aeral tha eoatrol atadaata (aaa Table K-1). 
Thia eoald be laterpretad tha^ •todaata aaageh oat aora help fros raadlM 
4aatraetloaal aldea thaa froa aoa-laatractloaal aldea 



Thm aave ao aignlflcaat dlffareaeaa foaad'betaeea atadaata at the 
ajjjrljaatal Jaalor high (Martla) aad t^ gaaeral aide eoatrol Jaalor 
high (Allaa) oa thla aeaaate <aee Table K-2). 1.^^ 



Tha^aataat d lffarea eaa la atadaat attltadaa toaard their aldea oare 
obaanrad ahaa eoaparlag the el«Matary Project Aaaiat atddeata with <he 
elaaintiry eoatrol atadaata (aee table r-3). Coatrol atadaata had a 
S'***!^ *r!^** ^ *^ aa aide aa^ a teacher In the elaaarooa 
thaa d^ '^•^'wJ^t Aaaiat atadeatr. Boaavar. elaaeatary Project Aaaiat 
atadaua ladlcatad a greater vnilagaeaa to aak aaalataaca la rea^lag 



K-1 



froa their aides thm did the coatvol staaente. Slullerly, «b«B ftmn * 
a choice, the exp«ri^ent«l etodente shoved a greater vUllagness to choose 
the aide to help then readlag thaa did the control stvdsBts. 



As a flMl aaalysU, Mats and Fala stndMts' ^— 

soM dlffereoces'vtte fooad (see Table trk). Pais stadaats Indicated 
that they'ara aore ^Ikaly to. go to the aide for assistaace la raadlng 
than ^ Metx atadaata. Xlltawlse, stodaats alao iirflrated that 
if glTca a idiolce«the7 «eri atf^ likely to choose ^ aid*^^ taaeh thea 
readlag thaa were the Mats stadeats. The total scores oa stadeat 'lAtaq^ 
▼lews ladlcate a dif fereace la favor of Pala stodaats, althoogfa the dlf- 
fereacc did aot qvlta reach the reqalrad level of slgalf Icaaea. • 




•I 



4 
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Table K-1: STUDEffT IKTERVIEV RESUL:^_£agARIMG ALL EXPERIMEWTAL 

. > . SCHOOLS (MARTIK. PALM. AMD tffiTZ) WITH AU GENERAL AIDE 

. . ' CONTROL SCHOOLS (BROOKE. ORTEGA. AND' ALLAN) . 



-r-SS! p-^ 


GROUP 


MEAN 


N 


PROBABILITY 
■ LEVEL P 


6/ Would you rather have an aide 
and a teacher in your robn, or 
jU9u a Leacneri 

1 Teacher 

2 Aide and teacher 


Control 


' 1,7925 


106 


.191 

\ 


Experi* 
aental- 


1/7179 


156 


\- 

10« If you need help in reading, * 
who i^ tllk room do you usually 
^ go to for' ^^^^ A 
1 Teacher * ^ ' • 
^ Axoe or ueacne. 
3 Aifle 


Control 


1.1238 


105 


• 

.004 * 

• 


Experi- 
mental 


« 

1.4586 


157 


;^ 

12. you get aore h^rp when the 
i teacher aiKi the '^de ^re in 
^ the.ropB, than when jiist the 
ueacnsr is unere. 

1 Ho" ' . ' ' f 

2 Not sure 

3 Yes ^ 


Control 


f 

• 2.^f771 


109 


.663 

4. 


Expert- 
^ men^l 






13* If you had a choice, i^o would 
you like to teach you reading? 

1 TeA^HikT" 

2 Aide or teacher 

3 Aide 


Control 


1.4630 


108 


.203 


txperi- 
mental 


1.6178 


157 


16. ' When your aid^ is in th^ roon, 
does the teacher ever have more 

1 No ^ 

2 Maybe 

3 Yes 


Control 


2.2477 


'l09 


.862 


Experi- 
mental 


• 

2.2278 


15.8 


18. Would you like to have an aide 
again next year in your rooa? . 
► 1 No 

2 Maybe 

3 Yes 


Control 


' 2.7248 


109 


. 7-83 


Experi- 
mental 


2.7025 

• 


>• 
158 


^ TOTAL SCORE > 


Contrc^l 


11.7248 


109 


.369 


^xperi- 
t mental 


12.0190 


158 



The difference between the two groups is atatistically significant. 



Nrablo K-2: STUDENT INTERVIEW RESULTS COMPARDIG EXPERPffiWAL JUNIOR 

\ HIGH (MARTIN) WITH THE GEMERAL AII» aHfTROL JUNIOR 

^ HIGH (ALLAN) 



V 1 

• ITEM , 


GROUP 


NBAN 


N 


PROBABILITY 
LEVEL P 


6. Would you r^t^her have to dide 
and a teacher in your roqpi, or 
just a teacher? \ ^ 

1 Teacher 

2 Aide and teacher 


MARTIN 


1.7S07 


43 


.611 


ALLAN 


\ 

1.7400\ 


50 

\ 


10* If you need help in reading, 

who in the room do you usxxally^ 
go to for hel'p? » 

1 Teacher 

2 Aide or teacher 

3 Aide 


MARTIN 


1.2i222 




.702 


ALLAN* 


- 1.3000 


50 


12. .Do you get aore help iirhea the 
teacher Ski the aide are in 
the rooB, than when Just the 
teachfsr is there? 

1 !k> 

2 Hot siflre 

3 Yes . • 


MARTIN 


2.4444 


45 ' 


".'731 


ALLAN 

t 


# 

2.3800 

« 


50 


13. If you had a choice, who would 
^ you lik^ to teach you, reading? 

1 Teacher 

2 Aide or teacher 

3 Aide 


MARTIN 


1.6222 


45 


.723 


ALLAN 


1.7000 


50 


/ * ~ 

' * c » 

16. When your aide is in the room, 
does the teacher ever have inore 
time to work with you? 

1 No . - 

2 Maybe. 

3 Yes 


MARTIN 


2.0222 


-45 


.626 
• 


ALLAN 


v2.I2O0 


50 


18. Would ybu like to have an aide 
' again) next year in your room? 

1 No 

2 Mayb€ ^ 

3 Yes . 


MARTIN 




45 


.908 


'ALLAN 


, 2.5600 


50 


TOTAL SCORE ^ 

— « ■■ 


MARTIN 


11.6000 


f 

45 


.764 


1 ALLAN 


11.8000 


$0 



No significaift dif ferenc^|^ were found between the two groups. 



Tablo K-3: ' STUDENT IWrERVIgW RESULTS COMPARIMC EXPE&IMDflAL ^HfiOLS 

(tCTZ AND PAUO WITH ELEMENTARY GENERAL AIDE CpWTROL' 
SCHOOLS (BROOKE ANB ORTEGA) 



' ITEM 


GROUP 


MEAN 


♦N 


PROBABILITY^ 
LEVn. P 


6. Would you rather have gn aide 
' and a teacher in your room, or* 

just a teacher? 
• 1. Teacher 
2 Aide axKl ^^acher 


Brooke & 
Ortega 


1.8393 


56 


.038 * 


Palm & 
Metz 


/ 

1.6903 


U3 


• 

10* If you^need help in reading, 

who in the roooi do you usually 
go to for help? - 

1 Teacher 

2 Aitie or teacher 

3 Aide 


BroQke & 
Ortega 


.9636 


55 


3.000 * 

/ • 


Pain & 

r^Metz ' 


1.5536 


112 


12. Do you ger more help when the 
teacher' and the aide are in 
the r0OB,r than when just the 
teacher is there? 
U No - 

2 Not sure 

3 Yes 


Brooke, & 
Ortei^a 


2.5593 


59 


• 

.316 

- 


Palm & 
Wetz " 


2.4248 


113 


13. If you had a choice, who^^yould 
< you like to teach you reading? 

1 Teacher 

2 Aide or tMcher 

/ ^^^^ — . — 


Brooke & 
QrteRa 


1.2586 


58 


.016 * 


Pabn L 
ffetz 


1.6161 


112 


/ If ■ 

16. When your aide is in tWe room, 
does th^ teacher ever have more 
tiflie to voTk with you? 
1' No \ 
c nayoe \ 
3 Yes ' \ 


Brooke & 
Ortega 


i.3559 


59 


.744 


Pala & 
Metz 


2.3097 


113 


18. Would you like to have an ai^ 
again, piext year In your fbon? 


Brooke & 
Orte5|a 


2.8644 




.225 


1 No 

2 Maybe ^ 

3 Yes 


Pala & 1 
Metz 


2. 7522~ 


113 


TOTAL SCCWE 

\ ' ' 


Brooke 6e 
Ortega 


11.6610 


59 

f 


.145 . 


\ r • 


Pala 6t 
Metz 


12.1858 


^ i 
113 



^This difference vas statist icall^y significant. 
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Table K-4 ; STPPPff DITERyiBr 8ISDLT8 COMPAIIIIG MnZ AWD PALft 



ITDt 






II 


ProbabUi^y 
Laval P 


' ' \ 
4. Would yoa r^bcrXhart an 

aide and a taacheVln / , 

Tour roov, or j^t a 

taacbarT 

1 Taachar ' 

2 Alda and taachar . 




• 1.7727 . 


22 


.356 • 


fala 

• 


1.6703 


k 


If you aaad \n 
Taad^lngt vho la tha 
roott do you uaually go 

for lialpt 

1 Taachar ^ . 

2 Alda dr taachar' / 

3 Alda / 


Matz 


1.2381 


21 


.036 * 


Faia 

* 


1.620^ 




11. ^ Do 70U gat Bora halp vhan 
tha taachar and tha atda 
ara In' tha toon, than 
vhan juat th4 taachar la 

f Jthera? T 
^ 1 Bo ^ 

2 lot aura 

3 Taa 

* 


Metz 


2.4^5 


22 






2.4176 

• 


91 

• 


13* If 70U had a cbolca» who 
upuld 70U Ilka to taach 
70U raadlng? 
1 taachar 

*2 Alda orjtaachar 
3 Alda 


Itetx 


1.2857 


21 


.048 * 


Pais 


1.6923 


91 


16. Whan your alda la In tha 
rocm^ doaa tha taachar 
* .avar hava nora tlna to 
work with you? 

1 Ho 

2 Hayba ' 

3 Taa 


Mtts 


2.2727 


22 


.836 

• 


Pala 

• 


2.3187 




18^ Would you llkf to hava 
an' alda again naxt yaar 
In your roott? 

1*0 

2 Hayb« ^ 

3 Tm 


Htts ' 


2.8182 


22 


.589 


Pala 


■ 2.7363 


91 


TOTAL, scon 


Mats 


11.4545 


22 


.069 


Pala 


12.^626 


91 



* T«a dlffaraocaa batvaan tha tub groupa ara atatla^ically aipifieapt, 
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ADMINISJRATIOH AlflX DESCR IPTION OF STODEWT IMTERVTgW INSTRIlMEWr ' 

The Eroject Assist student interview was given to students at Metz, 
Pala, and Martin Junior High, and to an equal number o^ students at 
Brooke, Ortega, and Allan Junior High. At the junior highs, studetttjj.^ 
at aU grade levels (6,7 & 8) Were interviewed; ooly third and fffth 
graders were interviewed at the elenentary^ scWold. At efu:h school 
fifteen students were interviewed individually ''at each of these grade 
levels. , , 



Observers fron th6 project evaluation stafTadninistered^.the instrur \ 
nent in aid-springy 1974. Students were^hosen by randon lumbers fron 
the rolls of each school. Teachers were advised of the need to inter* 
view students and cooperated by excusing then for 15-20 ainutes fron 
class. The i'ntervicwt always took place lathe nearest quiet place 
where students would not be overheard, oftei in a coacner of* the 
school library. So special training was tised, but the observers pr^- 
ticed the^ interview with several studentg |w a'^'^trial run" before in- 
terviewing the study subjects. A 

* ^ . ^ \ ' . ' ^ 

Problems %rith the interview adainistration we^ frequent but not 
critical. Students were often absent or Jiad ch^ed classes, in 
these cases more students w^e randoaly seleetelw Soaetiaes teachers 
were testing or were othenrlse unwilling to reld^ their students^ 
This caused sone delays but na serious pite^>leaaV ' 

V 

The instrument was a series of 18 qu^stJLons developed by the Project 
Assist eoordinator and evaluation stiff . Soik iteas were designed to 
help the student f6el taUiatiye aal at case, other3 to ca^mflage the 
critical questions oa teacher'^^deis and reading, 'the remaining six 
key, questions which were tfie only ories to be coded for d^ta analysis 
concerned the st^ents' opijaiofls'.of teacbex aides. 

Ihe interview was designed specifcltfally to measure student, opinion in 
light of the following proces|^objective: "Students will have a* favor- 
able attitude towari|>;the use Bi aides as Instructional reading ftides.". 
A. copy. of this instrument is attached to this report. 



Hi 



\ 
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K-7 



AUSTIN INnKPeHDRNT SCH003. DI^TRlVf . 

Office of EvaluaCion ; , 

PnojECT ASSIST . . ^' ' 



S T U,D E N T '.-I N T'b R V 1 E W 

^ \ ' School 

. r. What graife art yoO in? . 



2, What is your teacher's, name?' 

3. WhJtt ' i.s your aide '5 name? - 



A*. What Mihjecl- <Jo you like bcsi: in schoof? ^ ' 

5. Wliat sttbjeci d<7 yim^have the most trouble vrjth in school ^ ' * 

^. Vmihl you rather have ^n aide and tea^che^ in your rooin, or just a^eaclter^ 
I, . ; 2 ' . 

• Teacher ^ ' Aide. and teacher » 



Who teaches yoti reading*? 



8. Wliat do ymi nu4* like about your ^encher? 
What do you not Hkc 'about ybuc aide? 



1^ you need h«,lp in reading, who in the room do yog usually'go to for help 

, - . . ' 1 ' * 2 3 ^ 

Teacher ^ Aide or teacher Aide ♦ (itiier 



M. Whiit wouid voii like t=c» do when ylni Rrow 



up^ 



V 



Do you get uHjre h«tp wh«n tlic teacher and tlie aide, are. In -the- room, than . 
wliyn Juftl the teai her is there? ' - 

: I 2 3 • . 

No Not sure Yps 



• 



13. It you had j chuiccA, who would you like to teach you reading? 

^ ^ \ 2 3 

T^^achcr ^ Aide or teacher Aide Other 

lA. Wliat does ^lie aide do that the teacher doesn't do in'your r\>om/ 

1$, How many bopks have you* read this year'' 



16. Whon your aide Is in the room, does the teacher ever havo roori time ^O'work 
wi th you? ^ ^ 

.V 1 ' ,2 , 

No , , Maybtj. Yes 

\>J., Whar do you lik^ to do in\tlie alteruoon when you gi t ou« of school 
18.' Would youNlike io have anXaide again next ytar tn your room' 

' .\ \ . ' • ■ ■ - '^ 

' . . No \ \^ MaybV 0\ j, .Yes 




APPEITDIX L 

' ms'ramiEirr beport 

' ' AIDE QPESTIOWmBg REPORT 

Date/Period of Afainlstxatlon: October, 'l974 

Population: Project Assist sides at Pals 

and Allaa Schools 

Data- Collactad fly: , Office of Eviluatiton Staff 

Data CollactlAn Supervised Bjr: Office of Evaluation 



1 



\ 
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of this Iwtru^t 1. fctmd .t th« «id o^thi. app^ ThTSdi w 
r««poMo» aoicrlb«l bolow. ' ■PP«»ix. Tiie aide w 

RESULTS 

^rJS.'L"JL*'"'nr*^'*'*^ ^J*" •«» other 

Fttui to tha quostloimalr* lt«u. P«]a^dc remoiuM to ^i-LT^t 

— ™w=K» im«t Pro j Oct Assist aides imt* eapabla of dolntt as mH 

coispare Martin aldas with Allan aides • (saa- Table 

Proiect Aaalat reading ^aldJ^SIrui) elv. «rf 
poaltlve reaponaea than did the Gntralned gSrS^dirfAllLrrMr^M 
^•ct Aaalst aide, were not ca^^ to SS^ ia^S^l^il^b;c^ * 
th«re vera ao fev other aldea at that achool. »«cau«« 

Sli ir^^ l-Mtloj. .bout th. -coo,.Mtlon ^cc^aJr^USMZ^ 
UMB by thrtr r..|wcttn .ehool .uff.. It Kuld mur tb.t 




2Je 



Table t-1: METZ AIDES' RESPOHSKS TO AIDE QPESTIOttmk itEKS. OCTOBER. 1973 




3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13/ 



My teilcbert tak# tjt^ tiae to pl«n vlth 
Mjr tenchcrs glvm 90 frMdos in the cImstoob. > 
I fMl that my tMcbert «r« coiifId«nt In my ability. 
I fkftl frmt to ts^fer tulgMtlbnt to tbm tMchar. 
I cm talk to my $^char about problaab. 
Gcnarally, my relationahlp with my taadiart it vary good. 
My taacharr know «h^ I as capable of doing. 
Ganarally, my teacher • do not overvork ae. 
Generally » my teadiers do not undttwork ae. 
The principal aaket ae f^l iaportent to the school 

In general » I like working .at the school. 

» 

I feel ifc I at an important part of* die school 
The coordinator really cares about ay success as an aide. 




0.0. 

Coaplctety 
DlMgrae 



1.0 



-2.0 / . ^3.0 

\ 

A I D E^R EtPO.NSES 



4.0 



5.0 
Coaplctaly 

AgTM 



ERIC 
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Table L-2: PAU! AII«S' RESPOHSES TO AIDE OPESTlOmAm ITEHS. OCIOm. 1973 



1. 
2. 
3. 
4. 
5. 
6. 
7. 
8^ 
9. 
10. 
U. 
12.^ 
13. 



Iff ^•mcixerB take die tlm to pl*a with ae. 
Ifjr tMchers give iw freedo* in the clessrooa.^ 
I feel that ^rrtMchers are confident Injqr ability. 
I feel free to offer euggestione to die teacher. 
I can talk to ay teacher about problw. 
Generally, my relationship vlth my teacherr is very ^ood. 
My teachers knov i*at I aa capable of doing. 
G«tierallyy my teachers do not ovemork m» - ^ . 

G^rally, my teachers do not uniervork ae* 
The principal makes se feel iaportant to the school. 
In general, I like ^'^^^^ tiie school. 
I feel that I aa an important part of the school teas* 
The coordinator, reaJLly cares about ay success as an aide. 



1,0 r 

CMpletely 

Disagree 



2.0 



3.0 



4.0 



AIDE RESPONSES 
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TabU L-3: MMem AIDBS' IESP0B8BS TODS ALLAM AIMS' ggWIBBS TO AIM 



(PBSnOM^^ irwmi^ ^''^ ant. 1973 



1. Ify tMchwa (afc* til* tim to plan with ■•. 

2. .nr tMcbm glvm mm frmmdom In tbm clAnoomi 

3. I ImI that agr tMctert mr% confldmt in ability/ 

Cf 

4* 'I f Ml Tre^ to pf£«r tuggMtlou.tx) the tMcher. 



I cm talk to toadiar aboot probl«u. 
(€. Ga&«rally, vy ralatlouhlp via ay taachart Is vary pMyd. 

7. My tMdittr knov vtiat I m capable of doing. 

8. --Ganariilly, i^taacbara do not o-vanoxfc aa. 

9. Genarally, 17 taachara do not ^adatvozk aa. 

10. Dm principal aakea «a faal liyortant to tfaa achool. 

11. In'tanasal, I Ilka aozklng at tfaa achool. 

l?« I fMl t^t J aa an Important part of tiia adteol tarn. 
13. , lha coordinator raally carat about ■yyauccass aa an alda* 




9 ' 



1.0 

CoiVlataly ^ 
Dlaagraa 



2.0 3.0 .4.0 



-AIDE RESPONSES 



5.0 

CoHplataly> 
Agra. 
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AtnymsTtATiyM AMD iggrtt Twrnw oy aide OPESTIOIWATRK FORM 



. The A£de Quest lomialre vme given to all reeding cod generel eidee et 
expetlaentel end control echools. The qoeetlonneire vee delivered 
to the schools by the* project eveloetion staff in October 1973. The 
aides coapleted foras on their ova tiae. ^ 

There vas one problea vhich could have affected the velidity of the 
data. There vas a very low return froa two of the experlasntal schools 
(8 returns out of a possible 14). This situetion vasdue to the fP>z^^.^ 
cedur^ um^ by the« project evaluation staff to retrieve the coaipleted*"^^ 
questionnaires. 

, . The questiqnaaire consisted of ^tteen iqueations cooeenied vith the 
aides' feelings about their vork, their school,- the teechers they 

^vorfced vith, and ^ project coordinator. They vere asked to rate 
their feelings on a 1 - S scale (1 « definitely disagree 5 - definite- 
ly agree) 

Th^ questibnnaire vas developed by the Office of EyHuation staff vltfa- 
ii^t froa the coordinator. It vas designed to obtain foraative eval^ 
nation infoaation for the coordinator^ 



The questionnaire was not standardised. 
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0>t«/Pttrtod of AdKinistratlon: Mid Spring-, L974 

?«fikaliuu: AU TmcImts Hbo Workad Vlch Projact 

AMlst Aid— at Itoti^ faim, and Martl^ 

V 

Otta C0U«ct«d By: BraltMtlOD 8t«ff 

* • •' ^ 

Data CoIUetlon SupMTvlMd By: Offle* of IvalMtloa 



hi 



UflMDUtTIOII 

AU tMchnrs at Mftx. nd P«1b and aU Ifartls taMhnrs who mrkad vli^ 
Pnjact AMlat aidaa vn* ip fr ^ l a— d la ■HapHag, W^, ttmmri th<^ 
cloM of tlM first projaet yaar by avalaatlMi staff. . Tha paipoaa of 
^h— a lata t i l a— «as to datmlaa caaeter raaetloaa to tha profraa 
and to allclt tbaiuitsaatloaa* for larrovlag tha projact darll^ Ita 
aacoad yaar. Ihalr^iactleaa vara ■—ail ml by aebool aad ptMlff^ 
la tbraa I8AA Frojact Aaalat Poraatl^ta Ivalaatloa laporta — 2A, tl» 
aad 2C. Tha raadar la raf arrad to thaaa raporta for aora dataUad 
to dm latarrlaa foaatloaa. 



Tha follovlag aacUoaa attatipt to briafly daacrlba taadMr , 

to ^aaotloaa aakad darlag tha latarrlaof , aad vlU polat oat aay traada 
aotad la taaeha^ attltadaa coac^alag Projact Aaalat. 

HHAT PiacOff Of SCHOOL TIME BACH MT DOKS Tp6t HOJBCT A88I8T API 

OTP m: ormoos Aur ivi T ii sh - ' 7^ 



ara aotad balov by atiwol:. 
Ilata Pala - ' Martla ^ 

58.89 77.24 ~ 66.9 a. lalaforelaf and/or totorlag aaall' 

groopa or ladlTldo&la. 

19.38 14.41 14.0 h. laatnktloa aoparr^^OB of larg a or 
7.55 4141 1.8 c. Maklag aatarldla for ^tnctlon. 



4.61 in6 ' 1.2 A HaMng Mtarlala for display. 

7.05 4X6 • 7.8 a. Clarlcal datiaa (gradlatr^ttoingl. 

2L.50 0.88 7,$ ' f . Othar. 



THIS TKAl MI FtOJECT M8I8T AIDE HAS BEP THE MOST HHP TO MB BY ; 

Tcachara at all thraa pipojact achoola aald that "li^liTldvallalng 
iaatractloa" waa tha grkatMt assistaaca prorldad by Projact Aaalat - 
aldaa. Otbar fraqaaatly Tolaataarad r as po ns aa' vara: aaklag aatarlals, 
c],arlcal dotlaa, ralaf^ciag skills, asklat ^UloasXtakii^ ima: for 
taachax;^aoMtlaaa, aa^Tradvciat tha pt^il/taachar ratio. 
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* D0 TOO FttL' TdDR PIOJECT ASSIST AO! HAS BIEM IWKC T IVB AS AM 

TMdwr rMpoasd to this qoMtloo vm ^my poaltiT* Ifets tMchcrs 
cm«S«l 4.70 on this ocaVi, Pala 4.41, «ad Itertla 4.42. ?roa t^Mo . 
r otp o n— » ^ it coa24 b« c oael od o d that laatrvctloMl roodlag aldoa 
vorc Mc^tod hj thmir tmAin at clamnoom laMroetlonal ponoaaol. 



laMroetlofl 
Wt PIMBCT 



♦ - 

WAT HAS Ua THE CMAIIST PMB«M(8) WITH TOPt PIO^BCT ASSIST nADVK 

ACTET ' ^ 

• 

TMcbon notad tbar had asparlaacad prohl— with thair aldaa ia the 
followlag araas:- Aaanca and tardlaosa, not harlag tbA aida long 
•aoogh, low raadiag lavala of torn* aldaa, iaadaqoata alda tralalag 
in raadtag liutrnetiaa, and not aaoogh plaaalag tlM with tha al4a. 



WHAT HAS" BEEH TOPI qgATIST DOTICgLtT PI APJUSTDC TP WMUm WITH 
AH TMflTlliriMiAL .AIDE? . . 

Taachars atatad thay had ezparlancad tha foUovlng dlf f Imltlaa la 
adjoatlag to worfeUg with an Inatraetiooal alda: alaply adjaotlag 
to aaothar laatrvctlonal parson la tha daaarooa, plaanlag for tha 
alda and flndlaf tlaa for this, and groi^lat for lastraction by two 



DO TOP FEEL THAT TOPE SlUMMfS TBSSTEAt HATE SBOWI A OttllEH IHTEIBST . 
n lEAPDB THAH TQOI STOTPTS DID lAST TEAEt « ' \ ' 

^ 

Project teachers ware not anra aUetber their atodaats' lataraat la 
raadiag had lacreaaad this year. Mats teachers' areraga ratlag vas 
3.2, Pais 3.14, and Martia 3.4. Martin teecbers tbo««ht their students' 
raadiag interest had iaprovfd aore than did Mats and Pala taachars. 



WOPLD TOP Lna TO HAVE A PEOJECT ASSIST AIDE PI TOPE CUSSBOOM HEIT TEAET 

■o. of responses 50 ' 1 4 

Tes lo Padaclded 

* 

The great aajorlty of prqject teaclinrf vmt to hare a Project Asalat 
aide In thelr rooa qala next year. Of the -55 teacher* sho tfere later- 
Tiaved, 9U anawareJ yes to this qaestlo4. Ths only "09" response 
indicated she already had aa aida, and one vaa eaough. 
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l«g TBU IWOOU) Lm TO 8g M FMlMCT igllOT ATM TlATW n IPOO 

/ gqooL STAtTg TO DO m wmum iim«B" ^^^^'^^ ^ 



•rs r«eora*d by grade l«r*l la Mch of cIm tl»M ^ 
tMctor lat«nrl«r fMMtlv* raport*. GMinUy, tAMhm lailcatad. 
**** cofr«!»d la JMHrstiyMT** «id« tralal^ RtogrM 

«ppzoprl«t«. and wid* th* follovii^ nggMtloM for additional 
^^l.y^ to "OM* tlM aad wrk faptar, elaanooa aiid,-diaclpliAt 
•» l«««oa plaMdat, ""d UaMS rdUtloM t< ' 



ABcmomL ii4igmLs do T«t ■«» t« cussmom 1111 mi 

♦ ' 

Taadm raqwata for vatarlala ar« rocordad bjr taaehar aoM aad 
^ada laval la aach of tba thraa taaehar latartlav forMtiva raoorta. 
Frafaatt raqaaata froa a l wiatary taaehera vara eoaoMbla ItaM, 
▼iMal alda, aad kotfka fot atadaata to raad. Joalbr hlah taaebara 
ra^iaatad pariaditfala, aadiorlaaal aqalpMat aad aatarlala, aad 
wrklieoka. Taaebara at all tivaa aMwola liflcatad that aora of 



tha aaM klad of^ aatarlala aoppllad darli« tha flrat imjaet yaar 
«o«U ba valcMa. Prajaet ataff ra#baalbla for aopplTlag tbaaa 
aatarlala ara ^Uraetad to raad tha f oraatlTa raporta for aora 
•pacific dtractioa «a aalactlag Mtarlala. 



\ 



Wj^^lUaillBI TO MMT B MEnCUL EFflCT Off raOJBCT ASSIST PI TOPI 

Taacban ladicatad that< ^-"^tf iinllaiiliBaiBai Tti^ini ji— ^ 
baaaftt of Praioct Aaalat. Otbar baaafita aaatloaad vara aatarlaU, 
M<r raadlat d^^olte, bUlagual eoaaoaity Aldaa,for atadaatr 
MaAtify vlth.^BM rallaf aad aa*laSn£a foif tiM laacfaar ii«tha fora 
of aldaa. 



WUI HAS m TOPI BIOaST yiUnVOBUKt with PlOJgCT ASglSTT 



tlMtg laada^odB MH^iHBBat* *«• achadola problMO, 

iacooraalaat laaarrlca aad aaatlag tlaaa, laadaqaata taaehar tralalag, 
alda abaaataaiaa, aad laadaqaata prograa adalalatratloa aad coordlaaCte 
at achool lavali vara diaappolataanta to taachara dv^iM tba flrat - - 
projact yaar. . 

" I^^L'^TLj^ °™ OOi fWS ABOUT PBOJgCT ASSICT WICB TOP HODLD ' 



Jbo^aa a^ aaabar of P9alt*ra do«aata aad aaggaatloaa vara aada. 
Saggaatloaa focaaad oa fcraaalag, blrlat, aad faalgiMat of aav aldaa. 



Er|c .11-3 



MlAm trmlaiag, tta^&w tniali^* rndlag cvriciilm iim4 Ia prctjMt 
schools, MtorlmlOt mmi' vngtmm #di^lttiot ration. The pooitlvo 
caammtm tmrm gonni^ MyroMiono of sppr o cio tl o n for tkm progrM 
ad s bolUf that tho protrw hod hod • ho noflrlol of foot during 
its fint yoor. 



ProgroB and ochool porooonol ara atrongly urgod to .^ovlav tho t]broo 
f omatlira raporta vhlch raport taachar ra ap o na ao to tboao intanriav 
^aaatlonn^ In nnch graator datail. Tbara la nocb " ni a calltrt hoaaT 
i^oTMtlon la thaaa raporta ahlch voold ba rmry balpfal fto paraona 
raaponalbla for staff davalo^Mnt, aatarlala aalaction, aapanrlalotf; 
and adniniatration of ProJac% Aaalat. ^ 

Tba tahla on tha folloving paga iiMMrlfii taachai ^fi f Ip isa coaeamlng 
tha attalflMnt of aavprfil of tha progran ohjactlTaaS 



limilT 




n 
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SgV^|M. BlOJlcr ASSIST PBOGBAM MJBCnVBS 



OBJBCTI?B 



EFIOBICE 



in rending ^ ^ 



C^ijnct tnncbtrs f««l thin in p. , 
probnbly not hnppnnl^. Thny fnnl 
ehnt thin jmnr'n ntwtantn. hnm nboot 
thn tmm lacnrnnt in rnndii^ nn 
tbnir ntndnntn hnd Innt ynnr (nnn 
pns« ttrZ of thin nppnndiz). Tn^tnr 
pnrenptionn indientn thnt thin 
obJnctiTn wnn probnbly nob ant. 



Alden will nnch work nt Innnt 
90Z ot nchool elnnntla* in 
rending nctiwitlen. 



Project t«nchnm;^e«iw.thnt-Pcoinctp 
Annint nidnn nrc np«ndii« nkotett ~ 
SOZjtk^Mheol t|M in dlsnct inntrwe- 
tioonl oontnct with ntndnntn (nnn 
pngn M-l of thin nppnndix). Tnncher 
pnrenptionn indientn thnt thin ob- 
Jnctivn in being Mt. 



-7 



Tencbem will hnve « fnTornBle' 
ttitode toward une of •elden 
an inntmctlonnl reading 



Frojeet tenehnra feel quite atrongly 
thnt tbnir Project Annint nidea 
hem done n good Job nn inntmc- 
tionnl nidea <nee pege 11-2 of thin 
appendix). Teecher pereeptionn 
indientn thnt thin objective in 
being ant. 



Teftchem will effectively oae 
nidea in rending actlvltlea. 



Project tenchera perceive that the 
Project Annint nidea have been aoat 
naefol by helping to individonlixe 
rending inatmction (nee page« M-l 
end lf-3). Aaavaing that "indivi- 
dunlltlng inatmction" ia an effec- 
tive oee of aidea, tcachera perceive 
thnt thin ob|#ctlve la being net. 
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APPENDIX N 

msmnffivT report 

AIDE IHTERVIEH REPORT 



Datt/Period of Adalnistratfion: 

VofH%lation: 

t)ata Collected By: 

Pata (ol lection Supervised By: 



Late Spring, 1974 

All Project Assist Aides at Palm, 
MetE, and Martin 

Evaluation Staff 

Office of Evaluation 



20y 



INTKflDUCTIi 



The aU# Interview vere conducted by Project Assist Wv^lustion stsf f In 
Hsy, 1^74. TMnty of the 23 Project Assist ! aides irerk Intenrleifed 
27 ^estions. lEsch of those questions sod the sides' Wespoases sre 
found In this Jppendlz, reported by school. Ho analy«ps other ^han ifinple 
tellies vere done on these responses. ^ 



Frogran ^n^ school . personnel are strongly urged to studV this append ^ 
detail. . Msny cottent points are ifade by the aides in these interviews « 
Their obsenrst lotos and suggestions to contribute to an d^ren stronger* 
■ore successful project year. 



in 



What grade level (s) do you' teach? 

9 



#Aidea 



Metz 



Grade 



1 


K 


1 


1 


1st 


1 


1 


lad 


* 1 


1 


* 3rd 


1 


1 


4th 


1 


1 


5th' 


1 



Grade 

' K. 
1st 
2iid 
3rd 
4t;h 

N5th 



With bov ttsny teachers do yoo vork? 
Pal» 2.66 teachers/aide 

Metz 3.30 teachers/aide 

Hartin 2.9 teachers/aide 



lAldes 



Martin 



Grade 

7th 
8th 



lAldcs 
4 
8 
5 



(Martin aides work 
vith wore thaa one 
grade level) 



Wtm many years experience as aa^aide hare you had before this year? 
.6 years experience ' 
0 years experience 
'^•rtin .6*>ears experience 

•What percentage. of each day do you spend in: 



Pabi 


Hetz 


Mart^ 




56.83Z 


43.33Z 


69.222 


a. 


2r.59Z 


24.17J' 


18.002 ■ 


b. 


6.50% 


lO.OOZ. 


2.672 


c. 


5.832 


. 10.83Z 


1.222 


d. 










7.00Z 


11.672 


: 8.892 


- e. 


1.33X . 






f. 



groupn or iodividu«l«* 
Iiutrttctlonai supervis: 
or total group*. 
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Have you seen any ijqriNPtcMnt In children's reading this year that 
you could attribute to your, vork? 

Pal» 

1 

" Ho Uncertain Yer 

_._ ^ ^ • , 

What vork Jhave you dione with thes that yoo feel «ade the difference? 

Individual attention that kids cool^'t receive In classroon; 
aide used a vide range of word attack skills aild general reading 

' techniques; sost laportaift vas Individual sdgular attention. 

* . ' * * 

Giving then Indlvljb^ attention. Often chlldiien case to aide 
to get explanation ot things couldn't uadet'stand. 

Aide'dld better vlth one student only;, three naxlwun for effec- 
^ # tive^work. Own aaterlalg (nade by aide) vere noticeably sore 
• effective, «^ 

Playing reading gases made a lot of difference/ readlM froa a 
reader ims good when done vlth Indldlvual help. Lots of pa- 
^ tlence helped. Uork outside the roon vas often necessary. Som 
work wasted In crowded classrooM. * , , ' 



Consonant aiid vowel practice In English, and the sane in Spanish, 
phonetic practice with kids Including lnlt>lal and final bounds. 



Hets 

^ No Uncertain Yes . 

What work have you done with then that. you feel^ aade the difference? 

Aide has usV the sounding-out of wordi, especially focusing on 
vowels: results felt in spelling as well Js reading^ Kids needed 
mch confidence; gotten by being told repeatedly that they're 
doiiv( wiill. 

'^oo new to judge ^ ^ . ^ 

/This aide Is not responsible for school readfrT^^n- 
/ struct lon# 

/ Helglphg tffen sotmd out words reviewing words^, listening to 
^ them reaf^ ♦ f . 

Individual work and repetltloUi nny question s« ^ 

N-3 
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•No 



:V Uncertain 



"mi .1111 
Yes ' 



What work iiave you done irlth then that yott teel nade^e difference? 

Aide Bakes sure that kids 4o their work. Largely becaiMe of 
effective disclpJiaary tactics, often with ff«e tine as a reward 
for work. 

♦ • • • ^ 

<Working with flash cards, Dolch wmrdsi used dictionary a lot. . 
Just reading boiAa and stories. Baring a 6eh grade reading 
lab helps. 



t^jlL 



BxplalnlAg to thca t&ljpce their own Use (IndlTldnalizlng in- 
ftroctlon). Using aofc misic helped sow stiidents to work. 



Itorklng In svall: groups has helped, fforklng closely with children. 
Having the* re-do their work untU lt*« correct. - -4 

Mostly discipline work with thsa. Then" they have gotten down to 
work. They aust learn to foll^ Instructions before they can work. 
■« 

Knrouragpd independent learning. 

.Speaking Spanish with thea, trnslatlng for thea. I Jtist got out 
of school (am 19 years old ayself); acme other aides have for- ' 
Rotten how to do soaie of the stuff. # . ' 



The individual Ired approM:h (sMll g^roups, two Instructional people 
has helped. My being Mcdcatt-Awrlcan did help, because I could 
approach -then and I knew th«i. I thl^ tbc^ had fun learning when 
they were. with as. . 

Working with than in mrntl groups Is better for than. They will 
all get Involved. If I use- Controlled tender aa a gasK, they, 
get Invplved a lot aore. I give polnta and have rules. They 
^espefft this systea. Teadiers and students like this approach, 
used aoney for prises occasionally. This gaae ap- 
:h worka best with lower levels. Even shy students will 
eheaselves entfaanlaatlc abdu^rit. 




1 
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What tralnioR do you think a Project Aaaiat aide working at your 
f.rede level needa? 

* . PaUi 

Thorough reading techniques, training with teachers ao aides and 
teachers understand » and so rending ta hm are' co—on between ^ide 
and teacher (avoids alsunderstandlag). Dlagnontlc skills* very 
important. 



Phonetic akills, aotivating skills, training with ganes aa in 
fhls year's gaae* workahopa. _ 

Half 1st' grade kids haven't ever bean to gcbool. Many are af^ld, 
don't see teacher figure aa ^per, but ponlahWy at least until 
you get to know tim. Aide should knov how tb do this. Next, aide 
should know how to test thea,> find out what they know . 

4Hionlc8 ahould be^«aphMized; bow and where to4^t materials; IPtow 
to plan with teaclrenf - and teachers need that training too. 

* - 

Training in giving Individual instruction in English aad^panish, 
specifically with consonants, vowels, and diphthong Inventories. 
Also, Imiw to usf,'gaae% not just asking thca. USIR bbdks were not 
explained by leve'ls. the LEIR levels for ^>eh book were explained 
incorrectly/ ' f • . , 

Explain work in more detail » notably LEIl progran (for which aides 
were supposed to get a notebook that they never got). 



Mostly in the najor reading skills and technlquM; (naterials 
naiad to be introducad)^^ Show aide step by. step how to Intro* 
duce the« Vowals^ what ruleato uaa^ and ivhat rules ^o tell or 
not to tell the kids. * 

G..E.D.. training secss to be sufficient, 

Difficult question* spend tiae with teacher in general pre-^ 
paration* 

♦ » 
More practice on phonetics and aoundS' 

tfot sure soMthing in lai^guage area» including punctuatidni 

Start froM beginni^ng. Learn hoiT to get. slong with kids, express 
yourself^ and be liked >y thaa. ' , 



T 



Martin 



How ta oM a grade book, chepk roll, how'to^ cope* with an 9s- 
slgnaent in the c«ae pr Aakncm of a teacher. 

More trainlac IvsU kinds of riaadias ted isnslish Baterials. 
Alao^^art^of apMch (advnrbe, adJectdTes, etc.). 

Whatever field (Ensliah ia sine) the«ide'ia aasigncd to, she 
ahoold be giVea training in. I cpold havr need aore training 
thia year in proao un ciag irorda and apelliag. 

Long and short irowels, etc. 

All th^ things veWe hsd this ymix. ^ " 

Don^t kaove ^ 



7. 



Oov to nm the reading lab sachineSe Heed to becoM fsailiar . 
vltb all th^ materials ve irlll aae in achool. He. need to 
practice reaSing and talking to a group to orercove ou9 Rhynesa 
If possible ^fjfre school' starts. \ 

Lot of crstelng in disciplinary acdon. Pre^sitional phrases, 
dlagraphg» fAlkWre, and ajthology (needed a refres|ier in these 
throogliont the year). 



Reed^ttot'e training, in diaelpline. At first it was real bad. 
Meed training to no t be shy Speaking in front of the class. ^ 
help in pronouncing vorda* (iford attack skills), especially 
^h oo-grade level kids, (nee Tldeotape) * ^ 

Vhai kinds of 4n-penrice and traihing have you found wst helpful 
this y4arr # 



PalB 



Rot 'very l^pful for this aide - too elcaentary. 
Wf good: rbyaiu^«diagraplft» nMenclatore. 



Sone things that 



Initial conferencea In vhat to expect generally » r Uttle training 
in sounding oi^iioirds (phonetics) » Baking of 



Discipline training and rdknforceMnt^ also hov to help children 
vlth emotional and leamii^-prcftlsM. 
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Children really enjojred 'aod aides really tttUlaed cli^lr 
reading Saaea; traialAg la teatiag waa Tery auch^aeeded. 



Basic Eagllah phoM^ic akllla - tibfiTt and loag novels* 
Tralaiag repetition aad diphthong traiaiag^iaaaffldenc. 

Not^ook for uae with Che aempapera Vaa effective. 



Seme tapes for rhyaiag aad oae LEU votliahop vith ftet* 
draving aad atory-vritiag vaa good. 

Noae glvea* 

Workshops vlth draaatixatloa, orchestra tloa, portrayal. 



etc«, aad art^fiork. 

Flanaing what to 4o vith kida aach day (hefore school 
started). Sostttiaes teactera helped a little* 

Has had no inservice or tr^ialag^ 

No traialag • • , ' ^ 

Didn't get any training at all ,fHi«o hired. 
All of it WIS a lot oChelp. 

Pre-school' training (prontmclation, voifels, etc.) at Keeling 
was helpful. 

Phonics in-service. 

Service. Center (Region XIII) training by Hargaret Miller was 
helpful. 

Don't knov. 

Confrontation skills, "you ovn the problea" types of training 
vas be^pfttl* ^ 

Redding inventories, readability level foraolas, ga^es aorkshops, 
pre-school* training in general vaa good. 
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t ' 

CImsm oo plMmlcs* •offlzM.Mxe Vtry helpful (c<msaaant^» 
' novels, sylUblM, etc.). Vl«h «• eovld hove aore training 
in this. M^ybe even the sene thing again aa a realnder. 



What kinds of in-service haa not been provided that jm vould 
liked to have had? 

Pal» ^ 



Not too such - bnt iteeded eoae irltb te^het and the aide. 



t 



Not sure except general fifth grade Aills, ^ 

Nov to treat kids vith caotioniil problems, ' Basic reading ' 
skllla needed* to be covered; how to test and kids 
abilities. \ r 

More training as to vhat to do^ in klnde^arten. This aide ' 
told both that ahe cfould mad oonld not teach klds*^ cer- 
tain skill, at kindergai^ten Tevel* 



Training in the use of sttchiaes like laagoage-sasters (using 
thcs effectively instead^ «f Just asking then function). 

LEIR should be explained in -aore detail. Here explanation on 
other naterials.thMi LEIR, for exsaple on the filastri^s. 



Meti * . 

* 

Workshops that concentrate en teaching akil^ to children 
^ rather than art» or workshops that deal only iTlth materials 
aaking. Aide had no training when firat eaployed in the 
reading akilla *ahe needed aoat. ^ •.. . 

DldiB*t think abput it, or think it neceiisary. 

Row to handle kids dutslde playing gaass during recess and 
how to handle thca ^aieally. (KlndMrgarten aide needis 
this). V 



More phonetics, ditto aachine (T), disciplinary inaervice i!: 

How to get along psychologically via-e-via diacipline. 

Soae geiMrral training bef^e got-atarted - any areas needing 
training with planning ^ei^pat i ent. 



Don't loKiif. 



■othlag.'^s^ ^ * 
■oae.^ ^ 

More 4ieciplliiarT teilml^iiM movld hmwe helped. I think 
practleal ezperloite helps this. 



Doo*t kaov. * 

Get-together of ell ProJe<ft Assist sides moch sore frequently* 
to discuss problens sad solvtloos sod to share inforMtion. 



Discipline sress'. Hef reshm tkroo^ioat the y^r in reading 
techDolos7* RMd «teh aore tzsialag in confrontation skills 
and getting it out at the heglsning of a sltnstion rather tl^ 
holdii^ it in until it explodea. Teach aides and teachers abotit 
the destzactlTsaess of gossip. . 



. i;r«i61iV *of aides, tog^ber with the teachers so teachers can 
kaov what tte nides are able aad jMpposed to do. 

What Yraloing do the t^acthays at jooor ^ade level need to vbrk 
iiuccessfolly vith a Project Assist aide? ^ 

Pala . 

Teachers need to know what aide la capable of doing; teachers 
fear that aldea are ruffians off the street, need confidence 
land.fsnlliarity vith aide;^ also aida*a responsibilities should 
be perfectly clMr. 

~ ... ^ 

Especially at first, didn't kaov vhat Project Assist aide's Job 
vas. Teaehera-dldn't onderatand LBIR very ^11: Cdnsultant 
caae over*, but ahe only worked vith one Sth grade teacher on 
LEIR. ; ^ • - 

A v^eS^of jfping vork vfth the teachers, so teachers will under- 
stand aide's abilities, restrictions. 

, Need to kaov bov to use a leason plan in co-operation vith a 
Project Aaalst side, side got Very, littlei explanation of the , 
leason plan process. > 



Not to n^slgn th-oj^ct Asalst aides to make saterifla. grade 
I>a}>er8.^ put up bulletin bo>ard0 during instriictloaal tlst. 

It 

Include teachers on tlyrigt- een r l ce training In the ju—tr etc. 
In which aides are trained.. Also aeliool the tsachera In ca- 
pabilities and l^tatlons of the alidea. 



' Fala 

Not to be so d find lng, bnt aore laportantly to uadeMtaad 
coi^letely the role nd Job of a Prpjact Assist aide. Aides 
should be allowed tlae aad opp o r t u ni ty to plan vlth^tbe teacher 
during each week. 



It follows froa 

Some counseling necessary for teachers that. don* t like Project 
Assist aides (or any. aides). Soae <teibcher ^lould atrai'i^ten 
out Such teachers (who have power coaplexes). Aide should 
have soae person Or recourse. * y 



1 don't kaow (ay teachers ^'t usually Vork with ae). 



Such j^ralnli« ^^sbe will nlw^ be prepared with a 
lesson planning aM/mr scbadule for the aide la upcoalng 

period. 

All ceachurs coHpetcat. 



Martin 

* * 

Teachers jnd Project Assist sides should always hare f/ractic^ 
toge therf before going Into an acAlial classrooa. Also the.alde 
should have chance to ^ alone with a group, of Uds. '^ 

Training to teadh thea what aldea are supposed to do. 

If we could all go to training a couple^ of weeks together and 
have an outline to work by. 



Ilone - they seea to have alwaya worked well >Klth the .aides. 

Tralnlng^ In how to use the altea (teacbera were at loose ends 
at first. How they do O.K.). In-service for teacbera 
to help theav Ifo were aoatly doing aald Joba dt flrat. 

None. 

Confrontation training for the teacbera. 
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Need to knew what our Jobs are,^ lPre--fchool Joint teacher-aide 
training vill help. (Maybe afilea riio«ild not be pot Intg a class 
with a first year teacher). - * ^ 

Training in dividing up the clafa for t%#o inatructional people In 
the claaav Trainii^ to teadi tbe tOAcber what aides can do. 
Training In hov to profaaaiooally coHonicate vith the aides in 
classrooaa in front of atudenta^ 



Do you feel that stodenta' attitude toward reading haa iaprored this 
year? 



PaM 

1 . \ll 11 1 

r \ 3 4 5 



Mo change ^ Deflnitel]c improved * 

To what do yon attrib||^e this chkige? 

Individualised a<tentioi^.aad*LEIK progras has helped^ iittle 
bit. 

-- - - -1 



Sow change noted in that there vere.aow Scholaatic "Booka on 
nany levelr that kids vould pick ont on their ovn and read^ bi»t 
usually this wouldn't happan. 

Aides individualized inatuctlon; the neswmterials pads and . 
utilised. ^ 

O^ids cane to aide and asked to read vith aide). Season was , 
having sosieone (aide) sitting vith the kids, encouraging and ' 
listening. ^ 

Kids have picked up a general faalllarity vith books,' including 
asking their tl^ir ovn boofca, thus getting Into reading books 
easier. 

Individual attention^ vorklng^th kids one-to-one» 



) 



Met« C 

" , ■ ' 1 1 1 

•1/ 2 -3 » 5 

No change \^ Definitely laproved 

To wh^ do yoo attrUmte this clmge? 

Because of the very fact of kaovrlng how to read better, feeling 
•ore successful ^ * , ' 

. Mo coMient, 



Not sure - booW are veil lllustratM, that's Isportaiit for 
klnderfcarten. 

Their fun - stoi^ies, the colorfully Illustrated paperback books 
we got. 



■ vj^ . 

«^ Martin 

^ 111/1 nil 

1 2 3 4 

Mo change , Definltelt inp^oved 

To vhat ^o you attribute this chan^? 



^Students knov that^lde irlll report to their parents anftiagrant 
lack of cooperatlcMt. 

Tbey have had an aide^ to ask questions to. Teachers are sonetljaes 
to busy to answer questions, which aides hare tlse to^atisvcr. 



Taking tiJM with the child and letting hla select som of his 
own reading naterials, 

' • ' / * " 

Having^ additional instructional help. 

The individual- apd ssall group itiatruction« Most of the students 
won't read well^r know how to use a dictionary without special 
help, N • 

1>pn*t know. 

Think the reading lab is too boring for tHta; if anythin|||^helr 
-attitudes toward reading have wrsened. 

Materials were aade available - they like then (colorful lllus- 
tr.itions help), EntlmslaaB of aide and teachers helps. Peeb 
ny enthuslasn has rubbed off on Jthca^ 



The training: thaf thm BlA^lmw hmi. ; M«v rtadlttg tdRiooka, 
e.g., a prac^lee Tender with « tape ' (frpi^ed by Project Anslnt) 
Vocklng in Mnll groofie and getting Involvnd * thla la so is- * 
poftant. The andes ■achlnta have helped too. 



11. Do jroo feel/ that your teachers nonld like to have a Project Assist 
aide in their claasrooas again next, yeart 



ftlm ■ ^4 






Met* " ^ 






Martin U 


"IMi 11 




Ho Doccrtala 






» • 

12. Do rod feel that yoor teachers think you 
an instructional reading aide ^his year? 


hare b^en effective *) 


Pain U 

• 


1 


ill 


Metr. 11 


11 


1 


Kirtlo 11 


•11 




1 '2 3 


4 


5 



Definitely Definitely 

Wo "Ye* 

13. In general, how vould yoa characterise the worK irith yoor teacher a 

this y.ear? • ^ 

/ % ' 

Pal» 11 1 . 1 11 

• » 

Metr 1 . 1 , 111 • 

• Martin * ^1 mi 111 

1 2 -3 4 5 



Hot Enjoyable 
enjoyable 



240 

1-13 



Pals 

Netz 
Martin 



Not . 
CoofMeratiTC 



U 
1 
1 
3 



11 

in. 

mi iH 

5 



Cooperat Ive 



Pala 

Hatz 

f 

Martin 



Not 
Rewarding 



1 



1 

3 



1 1 
111 



11 

lit 
»U 111 



Remrding 



Pal* 
Metz 
Martin 



Not 
Effective 



1 11 

1 
3 




Effective 



14. Raa .^four schedule been 'satisfactory this year? 



1 

• No 

0DW could it be iapvoved? 



"IT 
Uncertain 



111 
Tes 



Schedule has changed alaost every aonth, good point was that 
-this aide savaged to aake her ama schedule. This worked 
excellently; ^ ' 

By allowing the aide to. spend her total tiee with one teacher, 
rather than three. 



ERIC 



Needed Ivf^N^iiig^ at first of ^he year^ bat okay oov* 

Aide should^ % pot at one grade level only; the three grade 
level aasigMbnt waa dlflflcolt becaoae^ for one things aide 
liaa to gef aMeriala for three different grade levels. 
* I * - * 

Two groups of; kl^a see aide for a vhole nonth at a tine, hot 
only every otjber nont^ *contlaalty losr* 

1 . . ' . 

Mats . 

^ . • 1111 ^ 

/ No ' Uncertain Tea 

Bow cottld ycnir schedule be inproved? 

Not necessary, because aide la able to stay long enough 
vlth each group to help thcsi effectively. 

The- changing of aldea schedule }/f teachers Is the aspect 
that should be ellnlna^. MbcIt bickering, jealousy, it 
had to be changed' so auch at first of year. ^ 

^ No problens. ' * 

Cou.ld spend aore tine vlth one teacher lit a tine. Only In / 
each roon IS hrs* a day and nu^h of It is spent preparing 
and jnoving. 



Maybe have aide assigned to claasrooMS in proxlnlty of each 

other* ' ^ 

Well and evenly divided (already). 



Martin 

1 . ... 1111 111 
♦ Ho Ihicertiln . . Tea 

Ucfy could your schedule be Inp r yvedt ' 

It*s (MC liov. ' ^ 

I would like to stay vlth only 2 teachers, and 1 Rrade level. 
Four teachers Is too aany for one aide td vork vlth. 

Ikni't have enough tine to vork vlth one child. Could fix It 
to stay In a claas longef thin I do.^ 
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■one: v 

I wbold lilw to stick to on* gr«te if I coald. 
I like iPOiUag vlth dlfftaraot tMchcr* instead of it^t one. 
A None. ' ^ . , 

None. 
None. 

Vhet uterlAle beve you found aost ttsefai this yeer as a reading 
aWe? ' ^ ' . *^ 

- ^ t • 

Sheets froa coordinator vlth skills, checklists that aides can 
^^riin off and keep; list o£ differences between Spanish and English 
gravar, sounds, Ca a ea especially snll gaate^ word gaaes, 
those aude by aide. ^ 

Fllsseplps, tape recorders (aide hrot^t ovn froa hose), gases, 
books (especially Scholaaitlc Books which had little foras to 
check llf they had been understood, liked the book, got the aaln 
Idea etc.) 

Materials aade by aide (epent $S0 aaklng own aaterlala}^ 

Gaaes probably the aoat uaeful^ flaah cards like '^Vbrds all 
authors use*" were good; aide used cards to get kids to ex'tr'act 
. icey sounds froa faalllar words. 

Dictionaries and word baidca» \ 



Flla^trlps were good, gaaes aade by the Aides, word lists froil 
LEIt. , 



Mets 

Hasn't had a chance to experience aany aster lals. 



Gaaes with consonent and vowel sounds, also blends, fla^ carda 
uaeful; workahests fere aajor factor, alnce the <oapletlon of 
wo^heeta aenred aa a dlagnoaia of how auch the klda knew. 



Art 'Mtarlalt, t $m m»iu lasmrvetlen aid mtmtUU. 
FUsh c«rdft« eluaitk»«rd, ehallt, pntty sad dlffmit books. 
Mot mch eoataet or mgptri^nem with opoelf Ic Mtorlala, 



.Chidrts «od« o«t byo toachor (workakoots, to otlBla«to 
bli^Hyi^ vritiaig). 




* • ' * 

Projoet Aosiot MtorlAla from teholMtle books. SasU p^>«r- 
^|MM^Ur"bo soelsl isaoos, oepl^, pojreholotjr, ote. 

^^XRra^tM, .roodiag gMos, book sorlos vltb qvostlons la back 
(SI8),lflaah carda (irwry halpfal!) 6ck grada roadlag lab. 

Tha booA aad lasal^lsid wotkbooka ptorldad by Pxtojaet Aaalat. 
FllM that to aloBf w$th/aem of tha raadlags. 



qHoffaaa raadara, Plaa fow earrlcalaaV toi SpaUo aorfcbooka 

ra-ac^l^ 



I 

Keaaing Imrontory Mra. Kaap gava «a at tha pra-ach^ aorkahop. ^ 



Evarjithlag baa com la haady. 
Moaa. 

Not appllcabla (work la tha raadlag lab). 

SchoUatle practice pada, Bayoad tha Block Booka, Raadars Dlgast, 
Pletocabolarlaa. c» . 

'Raadava Dlgast, tha aaw practlea raadara ("A.B.C") Coatrol 
readar (oaad la rasdlag lab. Pilot laadara kit, Caraar Cholca 
■atarlal. 



16. What ast^lals voold you Ilka to hava attt yaar that you hare aot 
had thla yaar? 

RO COOMOt, \ 

9- 



Raadloii kits 'or progrsHad'aaUrlala; gawa; always oead papar 
to laiOoata salf-Mda aatarlals, alao tagboard. 
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alM cap* r«eord«rs ar* alca. - 



/ 



'Spaaek ^ prist ptonatiea"' kit to aaa ittdi. tap-jad low grovpa. 



mrm aaaiar raadiag aatariala for alov kida. (Athf 
(Mot fa^lar aaoogh). 



.Nora filjM; V 

^ Spaaiah^Eagllah dictlonalraa (I vorkad wifh Maxicaa national). 

Blmrii tap€ recoMings for chlUtM to rscotd on nd play teck 
for Mlf-«v4lvatioii of their mffmmian. * 

Hore HoffMa rmJ^: = . ^ 

« * 

Aay ncv kind of natorlal thnt oOMn ooti . 
No •uggestions. . * • ^ 



, * Noro rM^ing gmtB - had tiim for tiMB bot hnd not onough 
mtorlaloa ThoM^mtorlAlo would prorldo wtiTstlMu. 

Mord inractico ffmiM (ditott }^Kwm moogji this yonr)* fllMtrip 
^fnr^octor and (aora of thca) f Una for tbm room. ' 

i . ' . 

17. Do you think tba Project Aaaiat taaa Mating iiaa haan halpfol thU 

Ho ' Uncertain Taa 

Hov could it hava baan hettar? • ' . 

Maatioga night ba a^factiVa onea a nonth. . Amanda balpa» but 
^ not^that inportanta Maating ahould ba uaad for raadin^ idaaa 
' but .QQt nacaaaary tb' saat aa fsaqoan^y aa yaar goaa by. At 
f Irat* vary nacaaaarj^ 

^Tha raaaon xor affac^ivaaaoa una tba indiTidual' paopXa thanaalvaa. ' 
•Sbna aharing*^ intaxchang^ of ^uaa'of ^ agenda did help. 



1mm iMdcr f«r tlM aonth BhovU h«v« VMkly eoonrMtion with' 
cpordlaator, thm aidM could W lafoiMd Vfll and r^oUrly. 



• ■ooth U pUaty, after «■ initial pariad of one* 
iBM. g wMoaa fros tM avalnatiok offica ahpald hi 



Mayba 
a waak 

thara. 

Crlti<laB (Itt the Mating) aJtd ba coaatraad poaitivalj rathar 
than jaagatlTaly. Iaaao|i: Aidaa ftn broa^ on (to taaehara) . 
too otrongly. B¥aryqpau«aa than critical of tha Projact Aaaiat 
aldaa. - jt ^^ 

If tha coordinator nat with tha aidaa aoMtlaaa. Principal 
aaid "Caw to na firat" b«t aeaa prn!i\^ yara not of a natara 
that .aidaa conld aolva with principal. 



■Mata 



11 
So 



Uncertain 
Hov cottld it hava been batter^ 

-Meeting not carried oft^a^lT^j 



U 
Tea 



thia ywex ahonld ba aora brsaaitad. 



-^a not bean foing t» naatiata 

>feetli«s haven't been coaing off. Aided don't really cooperate 
■'ixi effecting Meetinga (Th^ don't happen). 



We didn't hare any 
leaders vera. 



tings this 



J, 



(Has nor had 
Has not had i 



tings)* 
tings. ' 



ten didn't knov vho t 



1 
No 



Kattin 



Uncertain 
Hov could it have been better?. 



lUl 11 
Tea 



Project Assist rapreaMtatlvea abould alvaya be here/ Other- 
viae the p;robleas and aolotiona oaoally are not bnard and acted 
on* 

Rone e ^ 



ERIC 



w^lljaaMrymt. r#«l 1* Vita 

« tMd tmm %um mt Mart In « _ 

plnlate. If vt*rt f^it to havv 
b« i^dot oar vorfc. That's why I didn't 




Jf thoy vera vo^y 'and attaadanea vaa ra<|olrad; vlth an afaoda. 
Juat Ilka a faculty jMtlag.- lo ona tafcaa our aaatlasa aarlooaly. 
' Tha^ hara not baan Mforead. 

They need to be aore ^reqnant. If a^ ar yo na attanda vlth onbe^ 
gnadlng faallng aboot the Mating, the aaatlnt vtU be af Inactive. 
Heed to kaov at tha^^l^glnplng of the year the por^kiM of the Met 1 

Inprore the aide attaadanea and iavolMaaot. The tlM (late in 
the afternoon) ia not ao good. Maybe a Innch period eonld be 
good. Have people bring ont probleM dncing the teas neetiag. ^ 
not before or after it. Canaea atrifa.- 

Do you think t;hat the aobatitote aide poaitfo^ia a good^ one? 

fala 

111 I 11 . . 

■o Uncertain Tee 



Why? 



Bvaluator has list, of reaaona why thfa aide thinks the position^ 
is a good one. Substitute aaat be reliable* i 

■ ■ i 

.Dependa heavily on the peraoo - aha noat be flesrible, pleasant and 
eaay-^lng, not of the type that vill becottg aa|frSerying or 
a>nceited'by the poaitioa. 



Takea a certain persMality and ri|piih1Htiea tp perfo^ and get 
along vith the Job* Sqmt reaeat having to aubatitute; ^ 
are not dependable. 



Subatitute aide typically com in, ia not faalliar ^th th^ 
children, aaterlala, levela or a aq u e nc e of inatruction. Often 
sore than one. is abaant^ and the teacher is vithout an Jiide 
anyvv; alao teachers get accuatoaad to an aide, and uiyi her 
integrally cannot^ so use « sobstittite. 
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Good tat, tMchtrs imemim ttej «r« aot Uf t «p la eh* air in 
e«M of «Uc abMM«, ^tatet^-nroflt la ttet thsy h«?« aa aid* 
ra.thar thu baiat vithovt. ^ 

, Goof lict of ratponaibliity av«r tba a^ klda. Sobaticata taada 
to '*hora.in'* on alda'a plaaa, aachoda. Sobatitata alao coMa Co 
thlak of aalf aa auparier* ^ 



, Mata 

11 ^ . m 

■o >-"'UBcartai|i . ^ Taa 



Why? 



Mbseacea probably occur bacanaa'of the Tery faolt tha£ tbare 
la a rabctitate alda preaaat to taka on* 'a place. 

Bmmm an alda la balpfal and alaoat naceaaary, ao vork naada 
to ba 



AbaAicaa wboald ba avbatitvtad for. 

Sid>atitut« aid* didn't know i4t%t >*b* «aa auppoaad to..;do in ay 
claaa. If aore than oa* aid* aba«nt, taachara fo««ht over 1 
who waa to gat bar.. 

Uut would the aide do iriian no oaa abaaatf 
Bfcauaa kids gat vsad to a saco^ taaebcr figuraf 



, Hartin 

i ui ,7r~ ^ mi 



, No t}ac*rtala Tas \ ' 



Why? V 



The lack of an aide for aoae tcacbcra i%*arlotts. Taacbers 
who have coae to ^e hdpl^s vlthoot aa aida. 

Lot of aid|ppba«nte«iaa. A Mbstitota would k*ep students 
frpi^ having to go back ^ the teacher with bar stu4cots. 

It's ^roblea adjuatlng to different taachara and chair 
achaduXes. Teacbara aay not- want sdiaacne new ccteiag in. 



Tf she kbowa what's going on in aU tht claasea. She would 
ttve to>ork witb> thaa occaalonally when they '.re not abaant 
to laar what aha'a doing. 



11-21 



245 



It «M too mneh tUmtmtm for tht tUbstltsta to hasdlt. 
I folt llko J mglmctmd mj ^imjsi^ijmm m^rwiag %lm m tte 
ra^ttltato. Eajoyod getting to kaiv all tbo toadiora oad 
otvdonts. _ 

\n»m another alda la out* joa cap taka ovar for bar cli(aa» 
•todanta dkm't 'gat b^ilnd. « 

She never could- gat familiar aooo^ to feel aacvre In what a^ 
vaa doing, think It Ir a vaata of tlae and aoney. 



Becavae It proirldea aoa^on t vko will be there who can teach 
stodeata even If I can't be there. 



Subftitote aide choaea «aa ahj. lot rmtj iatereatad In job. 
We do nted a aubatltate aide though. > 



Do you feel ^t parenta^aad the ocMalty have gotten involved 
in your acbool thla year aa a reault of Project Aaalat7 

®Pal« 

. 11'. 11 11 

No Dn^ertaln Tm 

Hov could parents get aore l^lvad in your achoolT 

Not sure; aide not- sure hov neva could be dlaaealnatad. 



Fiestas, parties, dinaera, Mexican anpper a ; anythlag vbere 
the parents are not only Inrltfd but are an Integral part of 
the occaaloo and have ail the reaponalbUity- e.g., building, 
bookcases, hdving talent ahov, raialag fuada. / 
4 f ^ 

More acbool repreaentativea going to hoaea to explain acbool. 
Soat kind of aeeting abould happen once a adith iritii parents, 
even In aoaebbdy'a hoae. 



They would need to cosk to viait the a^hool aore often or 
to PTA» 

Aide thinks obstacles aould be great In overcoaing parental * 
inert a and getting thea into school. 

They knov nothing about Project Aaalat, but are so resistant 
to involvaamt that aide haa no good Ideaa. A fcv parenta who* 
have attended seaaad acarad, afraid of teachera' rejection* 



2p 



TV 



Hov could 9arMt« got «oro Involvod la jw ochoolT 
Ho coflBent. 



They're pr^bobly getting involTod, ee MMorod by the Hets 
Parrenta Conference Chart* 

Productions^ like a current ^^draM** being put on by kindergarten. 



Invite then to com om what their children are^^lng; That 
Way they coold help then at 



Ho cn— iLut. 



Refleaen tat Ives need to^^o ovt and Tlalt. 

11 ' . IHi 11 ^ ^ - 

Nq Uncertain Tcs 

Hov .could parents get aore Involved In your achool? . 

Good Idea to have a fiesta, get^tOgether of the open house 
type^ PTA Is not that effective. Good Ideas to have a 
regular obecfclljst and aent hOM every aonth, then parents 
could respond vltb a visit. 

If i^ents could be told chat aides. (Mexican AMrlcan) are there 
. to talk vlth then about their children, they night cone nore. 



Send Invitations to visit the school, ^ch child ttA brings 
a parent could get a reward. This night ^»CMrati 
students to bring their parents. ^ 

^. ^ • 

dould gift teachers to call ^ents for nore conferences, Ins^tead 
of Ignoring then like yom teacl^s do. 

By having nore paren^lnvolvlng events like carnivals 6r 
bazaars. They will bot cone to PTA neetlngs. Parents vlll 
cone to school to nJtdi their children perfom. 

No suggestions. . < ^ 

Things like the Cultural Arts Pair. More prograns pertaining to 
their children vould get then here. 



If w mad0 an ft oat fffdrt to talk to^ poraatv la tha 
V BM*t rcaUy kaov thovgh. 

Before school itarta, aldaa fo e«t la tvo^a -aad talk to oaraata 
about a^hdol aad the fcogsaa. 'lliaif para4b mf Mfcarraaaad 
becauao of tUdr lagllah. Tkay ahoiad ba lavltad. Itejrba If . 
school notices were 'seat l|CMa la Spaalah It wovU kalp. 

How do yoa feel that Troject Assist aldies caa coatrihute to 
and help laprove Project Aaalat tfaroogbbot the jrearr 

Pala 

^ There should be a paracm «lw caa aapenrlae the three schools, 
oSserriag aad schsdnllas coaf sraaees iMSjlatiily to solve 
problcao. . ' ^ 



More contact with the eoosdlaator. This aide, dlda't 
about her upcoalng tarala8tloa.antll the and of the yaar, 
lAereas the c»ordlaaedr Iomw i^oot ^ posslbUity long 11 
adrAnce. 




Teaa l^er, at each aeetlng ^onld aak for augtastions aad 
find out each aide's situation weakly, Than^toaa leader 
could nake sore coordinator gate the aaaaaca. 

■o reply. • , ' . 

Aides could be included .in grada-lcvel nsetljisia. 

■o reply. . ' 



Metz 



Aides should have soMone to turn to abaa they have a BpAl«i,\ 
to give aides a sagaatlon or solution tiiey have a problaa. 

Talklni^wi'th aost teachers can help aolve ptobleaa. 



The idea of the teaa leaders, ox better ^et, have aoaaona with 
real authority available to aolve problcaa', talk to teachers 
here*: . ' \ / ' 

Have coordinator ait down aad evaluate/oa on a regular baslsN 
and give us auKgestions'. She could go over the observation 
foraa with us. ■ ^ 



Not here long entegb to know.^ 
Having aeetlnga. 



4 



Martia 

«y hcHAg • P — b o d y htro vlio npnMata* Project kmrnimt vho 
Is Mth^rlMd tP do MMthlag akovt pr««l4H nd Modo. 
^frojoet Coordinator usiially la tfmroochiM r , 

^ ' • • * • 

tfe covldl paid aoro (vo^do^ aoch m ttodioro and gat 
--^tie problea klda tpo) • « ' ^ 




Keeping tleMelwa^fii^of nav Mtarlalb.^ Attend aora aide 
training. ?ial^ pabll^ X^arlaa. Gootlnoa to attend oat 
of town convttt 

Itot alaa eo aany dayai^ Twn In oor logs. Attend all wct^ 
Inserrlce training w^M^smm. ^ 

-. - - ' ♦ 

Mop ccMtnlcatloe vl^ oar ^coordinator. S6e could cose*' to 
oar neetin^a onee a aonth, jaat to talk to oa. | 

Ro aaggaatlonap 

^ By havlag aore frequent coatact with project staff and get- 
together 8 vith all Project Asalat aldaa. Bare coordUktor 
▼Islt vlth us M oor caapaaea. 

• If ve were nade aaare of vliat aaa going oa^ by Project ataff» 
^ ve could nake aaggafftloM about the program. If «e don*t know 
what*a happening ve can't have Input. ^ t i 

no coMent. :J ^ ' . ^ 



21. Do you feel that there is aore work required of Project A^aiat 
k aides than of other aldea in your achoolT 



Pain 

1 . 1 illl 

Ho / Uncertain Tea 



Coaaeata: 



Project aides are asking aateriala leaa than othera. 

Project Asalst aides #re the only onea who are aag^sed to be 
^'trained** In a specific ^ield. -Result: when teachera were 
called put. Project Aaaiat aidea had to aubatitute. In addi- 
tion, Project Aaaiat aides auat do all the ordinary aaterUls 
naking. ' 0 . 
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Inatoiction l^Mlf mak— tot sort work MpMlaUj if aide mamt 
Mke mtcrlals and do cIm rtcalar o«t<^f-claM work tint mamt 
aldM do. TesdMrs d«p«od aor* on iantrnctlonal aidon. 



Projacc Aasiat aidaa an nadcr too naeh praaaura; fldaa riioald 
be obaerved aaybe onca a ^tfa, aalthar cenatant obaanratlan 
nor fraqnant fUllng ovt of all cypao of foM ara 



More plaonlttg rather than ovarall work. Other al^ ara nakiag 
aaterlale while Project Aaalat aida^are plaanlag and aoxklag. 

Project Aaaist aldea do aora plaanlng oo their own noat then\ 
telk to teecbere aboot iaplaautation of pine, and oanally \ 
have to get aeteriala on thalr prnn. - 



Met! 

1 . Ul 1 

Mo Itacertala Tei 



Conaenta: 



Since Project Aaalat aldea are rCUlac aidte, tlMre ia nore 
work reqolred. Som plaaolag la -aiTactad Jnot aakad. 




Ho conneot. 

Mot aore of conperlaon. 
Don't know vbat other aldea do. 
Mot feere^ong teongh to know. 
Project Aaalat aldea hare to acnre-teachera. 

Martin 

I«l 1.1 U 
No IKieartaln Tea 



ta: 



Either they didh't hfva a good leader or they didn't know what 
they were auppoaad to do. 



Thloka cvary^ iB(<^q^ml ik reaponalbility . 

I think all aldea aW-doidg real good lork here. 
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Thm tmo Jobs ar« totally diitmtmt. Cma makm no coaparioon 



Ib t — or al, peopla kaov «o*ra laotrMtinal abd thtf azpoct 
It aad than Am. Project -AMlat aldaa ara akpactad to trade 
papora aa vail, vliich adcaf It kind df doiAla doty for Proj^oct 
.Jkaiiiat al/loa. 



Do you feal coafortabl^ ot uaeoiifortabla vliaa tba obaatrcra ara 
in your daaarooa obaanr^g yoat 

Uncoafortable Uncertain Cdafortabic 

If imcoafoTtable, bow eoold this be duu^ttd? 

If too close, it can mtSut tbe alda uncosfortable, 

f • , - ■ ■ 

In bagiimiiig uacoaf^HTtaKle, tovarda and of yaar xo#f or table, 
Ho obaanrar aboold ait rigitt next to tho* aide being observed. 

Just getting usod to it irill ctira thaaa feallngs, aide vould 
feel better being obaanred by tba baad of the pr^graai vho . 
could do aoMthing about any problaa arlaing, ^ 



4:\ 



Het« 

11 . • 11 ^ 

Uocbafortabli^ - Dncart«in Co«ifortabl«: 

If uncoBf or table, how could (hla be changed? ^ '| 

Don't Bind the idea of observation, but thinks there ''s <x> 
reason to be obaerved every w^ek. Gets nanrous im observation. 

. Ho otn^ervatioQ. S ' 

Uncottf or table in one teacbar*8 XOO^I very comfortable in other 
teacher^* rooM, .\ 

Wish they wouldn't sit so close to us. The closer the observer^ 
the less attention the group paya to mt» 

No observation. 

No observation. * 



1 . ' ' 

If Boeoaf or table, hdw coold ttdrn b% chaagadt 



ttU Ul 
CdBfortabla 



Observers have bew taUlng ■• nbaa they, wooldibe obsanrlat 
•e. I vould like it better if they just sbowe^ttp 



.noQoced. 



I thlift tbey did floe and ««re qn^f ^ mj rooa. Students did 
vand to- know who they were. 

Let the aides knov vIim thmy will be there (sey, e dmy ebeed 
of timt). 



Staying amy froa atudtata « Juet hmwm thm dlaappear into the 
wodvork. Other aides have said the obserrera try to evaloate 
their vork Terbally to the aides. 

Xo, that's joat the vay I-te. 

IT 

Think ay kida are on hatter beherlor vhee the obeanrera are 
around. This aay be a personality preference for or afainat 

being obi 

If ohdervmrs would "l^t talk to each other or not wnre around 
vhllcCobsenring mtjl would feel better. The^ ahould be very 
unobt^isive. J ' 

At first it vaa oncoBfortable, but later didn't even notice 
thea. ♦ 



li. people have said that Project Aaalat aldea have been absent 

nofe than otl^ aides at your ecbool. Do you think thia ia true? 




No 



Peln 

1 

Uncerteln 



mi 

Yes 



Why do you think aides hare been sbsent? 



Perhaps the controls were not as strict on Project Assist aides. 
Maybe coordinator didn't take a hard enough stand on the absentee 
rate. 



ERIC 
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Aide ac^ Mire hov oftM other aldM vare ^Mot. 



Only reasou are ladiyidoel ones, at laaat aa far aa thia aide 
tnova. ' , * * 

Baciiuae thej are not aatiaf led vlth their Joba - aoM of thf 
teachfra vera a reaaoa» in that they escpected Project Aaalat 
aldea to sake aaterlala all the tisa. r 

JmMchmni have been bery impleeaant tc( vorfc vith* eapeclally 
in exe^ive taUi behiad the backa of the Project Aaalat aldaa. 



Becauae df the attitode of 
Project Aaalat aidea. 



achool peraoonel toward (i 



9o 



Meta 

11 

Uncertain 



U 
Tea 



Why do' you think aidea have been abaent? 



Doean*t kaov vfay they are abaent, onleaa they Juat doa*t 
yant to com *to vork. ^ 



Wot aore why. 
I don*t knov. 
No evidence. 
Ho eridence. 



No 



Martin 

' 11 
Uncertain 



mi 11 
• Yea 



Why do you think aides have been abaent? 
No comment. 
No coaaenC. 
No coMenC. . . 
No coaaeat. 
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e 



CAiUa^t say. .tot It hM caoMd a lot of pnhUmif. 



Ho cnMi nt. 



Ify flrmp^mMt to «ork» i0d mf f Irot yoar of wrriagt« I here 
just b^gttn to ad jut lotha loportasce of good attmdaiico. ^. 

When the aide end teadiara doa^'t aloag, tba aide la abaaat aora. 
In this school there i» a 6aalth problaa (neTvotaaoaae) with 
one aide. Soeie aldea are just cAreleae i^Qi|t attandaoee. 



Mbit ahsencei happen on HoDda)ra and Frldajra. Hajrbe aldea aboold 
be realndad In training that lt*s laportaat to l>e here. There 
JuM to be an laprovcaent. ^ 



Are you interested In returning to Project Aaslat next year aa an 
aide? . ' 

Pala 

11 \ . ^ nil 

.No Uncertain Tee 

Why? _ • . 

Goli% to graduate school » but would not aant to com back anyaay. 
Teachers looked down on aides » asde an obirlous pecking order; 
aides obviously put ^ bottoa. 

Aide enjoys the vork irlth children aAd feels like ifae haa helped 
the ones she has worked irlth* ^ - 

Aide has put. a lot into tfie work this yeart and voul^ hate to . 
lo^ it» likes the kids ^ery auch. 

Aide "didn't llk« It" ^ fdCt inMcorc. Also she prefers 
having a general kind oflteaddjig task, not -only on one subject 
all day. (PrelTjftrs the vork 9bm did previously as an aide) 

Because of children. ' / 

- 1 . ^ 

Really enjoy the work (irlth tin kids), ^ut has had soM hassWsr 



»0 



Ulqrt 



The dlstaae* froB twM to nork. 

•Injojr the wof^k. 



Vants'to irark with kids,^ 6pMl«Uy 

X lov« working vlt^ tho littlf -kliif. 
Th«y'r« fuaax and out*. . . - <- 

tikm to nork h«r«» t#^pb«rs ftatf"*^^ kids. 

Cmtrally I^mj vorklaf «itb £1m kids. 



im 

Ym 




Why? 



Mo 



11 

Onemtfin 



11 



Too 



I llko iforklng with tho kids« 



I liko tM jobV alvsyo htvi.' Nov I hsvo tbo opportualty tp^ * 
holp studmts. 

I llks vorkiftg <rlth tho kldo, nd^lt*o sa ttptrlooco for m too. 

1 liko vhat doliig.* / 

foo - if pay will inc r — M. Bmsum of tbo itudontOy todchoro, 
md tho prlaclpol Km Mdi m. fool «y Mtitrity bad holpod at 
tka school. 

I 4on*t think Vm good anoogh. X anjoyad it at tha and of tha 
*>ear. Lika workifig with atiidaatai but don't kH^ nhat happanad. 



I*a baginning to think X*« too young to 
Vlds. Kayba having training vould 
school ifoul() ba OK for M TtT) 

I 'a gattinr Mtrriad' thia suiMr and wing 




With Junior high 
ala^tary 



t <ff tha city. 



Bacauaa I iiava iaprovad ao auch ib con^aaaa ai^ ability. I 
{ikm the klda (hata tha aalary). I plan to ba a taachar and 
this giiraa ta tha axpariaaca Z nMd to gat T%§Af for it. Kany 
aldaa afa not coaing back if tha aalary doaa not lupaova. 



25. Vhat hM bMsi:yoor blggMt dlMppcfljitMnt vltb Project AMlst? 



Pais 



Has overlooked appy diMppolatMnta, once tliere vere 
pr6blcM that an aide hati gottea tlurott^^^ 

Teachers and aldea medad imi^ooka (and tralalns) la hov to ' 
uae LEyi, and klda vara oapraparad aklll-vlae In liov to do 
the things that OH diendad^ laaolt; Klda only ^tad 
LEIt -for the gaaaa aad ^9 not for laariUag^ Revfr naa 
able to get a LEIt conaoltant to com In and dwdstrata 
v^t she deaonatratad to other elaaaea. Aide vaa taken out 
of classrooa vbera aha vaa aetl]raly laatractlng In the 
■Iddle of a leaaoa; inat to td^ a plctare vlth an lee ereaa 
Mchlne (vhlch was not typical of alde'a aetlTieiaa). 

Aldea were not veil Introduced to the achoola at the begl^ming 
of tBe year. Teachera .began to caaent Prdjact 'Aaalat aldto, 
as did bUlngoal aldaa^^acattaa Project Aaaiat • aldea ivodUn^t 
fcoaldn't) do |Mny thl^^kldea war^ eacpec)ted to do. 

ca l^a bad 



(See #24) Aide thlnka It^ bad to be ao. totally reatrlcted 
froB doing nanythln^i that a child needs » reading la only 
a nail part of the thlaga l y caaa a r y for his. 

Not the project . aa such, hot hov It vai Introduced and Inte- 
grated Into Pain ahcool and the achooloP^raomel. Teachera 
vere unprepared; principal aad teachera vere.Yery negatlTe 
or f^lt let^'down after Project Aaalat boild-«ip a^ first of 
the year. ^ 

Vk>rklpg vlth principal that lacked experience, didn't fcnov 
hov to handle peraonnal. (Other thlnga said by .aide aha 
didn't vaat recorded). 



V 



Mats 



Aides dldn^t get, enough trainings. tULi; fide didn't ,get anjr 
real training Vhen started. ^ 

a 



real training Vhen started^ 
Hone. 

Aides haye 00 one to talk td^ can iolve teachejr confllcta. 
^ " so 



One aide left p^rdly bMaaae of a .teacher ^nrc^lea. 
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Thmt M maay ot thm girU l#ft.: Think ttojr •hottld hcr^ stack it 

out. 

' ** • ^ 

Prlntlpal prcpsrod aide veil - no dlMppolatantr 

Mom ■ . ' ^ .// . 

Mart la ^ , 

No representatlTe from Projoct' Aoslat to help oot hera. Rotlco*' 
^ able In taaa «aatlaga« Alda haa ootlead aoaa paraoo vith aothorlty 
. in all ratings except thaaa Projaet 4aaiat tan Matlnga. 

The salary. • ' ' 

,No dlsappointoents. 

T6e way the aides gripe alMMst^ things. 

no dlsapiMlntaent. ' ^ 

^ - V'. 
No dlsappolfl^bient. 

No^ disappointment (It waa all.I esp#cted It to bej. 

*■ 

Started off ao gnng-ho and enthuslaylc and nov>i^don*t eren 
hear frpa anyone or knov «hat*a happening. lt*S kind of a 
letdovn. 

, SoM of the people quitting in the nl^le of the yl^. Gossip 
^bong Project Assist aidea. Attmdfnce of aidtt. 

Do you haye any other conpenta i^bou^ the program vhith you wou^ 
like to. sake? . * 



e thcSgrass roots the problen. 



Aides are thcSgrass roots the probla, but seen, nor to |et ^ 
tl)^ attention of adniniatratora of the progr^. With a 50Z 
absentee rate acMtiaeSf it see&s the nain thruajt of the project 
taidea teiching kida)^needs to have ^Be^i^t ^ tent ion. Aides 
vlth free tlM (lunch etc) should not vaste.it sitting around » * 
but^spend it In the library, etc. \ 

Altle thoughtraldes were prlmry coMem bf the coordinator, but 
they rarely see her. Much* cad go wrong vlch: this lack of con* 
tact, to wit: the firing of thia aide. 
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lotAtlng mong flT^c«it«rs cf ^* p«r rooa, aai altanMrelsg 
kids after alxlnc thm (two klad«rtBrt«i t«pcb«rs istcnliislad 
their kldc). Aide worked with Cbe tU* grovpg et one tlat. 
Som of the teachers didn't like LEU, didn't thlak It le 
"worth Itl 




Aide Is adaaaat about wore training and getting aaterlals. 

Mdes hav^ beoi told they would get awterlals, then didn't 
Hbt thew. * ' 

Thinks all teachers need an aide. 

I like It. I think It's x^aUy helping the kids on their 
r«^dlng.' Har^Mstra people to help ,thm. < 

I 

liTlnks heLplng^ kids and teachers Is great Idea.' 
Jost great - teachers deed all the help they can get. 



Martin 




^>#ople rtioald h% hired fens or^hmtm^tkmyto .comB%l kidi 
with probl«M or prntmnml eonfllctsv Vo 9om b«r« atNtftln 
19 roaag aadl^tt to iimttiy cloMly vlth'kids of dliFf«r«D|; 
races, aod jre^te la rathorltjr too. 

'None' ^ 



I ho|>c cootloMS and saybo epreads Into other aMu where 



I4de need help^ in reading too. 

r 

Q'm very happy with the project. 



Why did reading lab aides have to go to the veadlng conference 
at jlie Coliaeaai? . It dlda*t eee* to relate too well to wf work 
In tte lab. Oar work la pretty oaorlglBal. In a way that's 
good for tmcreatlye people like mm. 

In hiring aides, At voold be good If applicants were given tests 
in areas thc^r wlU be teaching, especially logllsh and repding. 
In workshop we stadied lots, bot our b«» learning and ability 
was not aasessed. Of the nine aides at Martin, ^three defi- 
Vitely have ^glish skills problsM. "Dils sitaatlon has been . 
— —■'-^■'to these three andjto'the other aidea. 



Think it's a. nice ptogm. 



27V.H«V€ yoa been Mkad to Mbstltata for « toaclMr? 

mi 1 

So Tee. » 

I^^es, hov of ton and for hqir long? 

Tfefrec or foor timo, and only oatU tha aobatltuta arrlToa. 
/ Four tlaaa - 30 ttlautea to tvo h6ara. 

About aix antlra daya^ and' ^o«t 25 tlsM ifor a f av slaotaa . 

to an hour* * . ^ 

One whole day one tine, a couple of other tims f or ^ - 45 
nlnntes. ^ 



Flv«' to six tines, each thn 30 aimites. This doesn't 
count 15 Binates substitutions. 

Half day. — 



. . Mata i 

' 111 , • Ul ^ 

, -~- . -Tea 

If yoo, hov oftaQ<[piid for boir long} , ^ . 

Saven-clght tlaaa^ onca an boor, otbar tlsaa 45*20 Blnute^' 

Jfot be^ aakad to; bat ifban fifeacbar baa a pbona call, aida 
la/tba anbatitota. 



ERiC 




J 



Bo - 

Foar-flY€t^4b<Nit 20-25 slaotM nhila tmdkmt cmUm psrats. 

w 



lUl 

■o Tm 



7M» bov pftm mod for hov loog? 
Oac« for OM boor. . 



Three tiaes for one hour .each 
Three tiaee for two hours each tlM. 

Foor'tlttee for one boor each tlae. 

* 

Three timm for five - ton alaattto ol(^ tlao. 



\ 



PC- 



The aide Intuviev vm' given cm a one^to-oiie beeia to each of the 23 
Project Assist 'reading aides in tte three ezp%rlmntal schools. It 
iras aduiniste^ed in Bid-M^r 1974, one to two veeks before school vas 
oat, in school jiorkrooM, lodnges, and libraries. The iatervieMrs 
vere the project eipmlttator and a classroom, observer, both of vhoB had 
intervieving experience. 

The interview fora consists of 27 <Iuestionl^ aost of tbca open^mded, 
constructed to elicit aides' perceptions of the effects, problsM, and 
stti^stions for tb^ prograa next jear. The rationale for the ateinis-^ 
trati^on of this^instriMent vas that tU aidea had iforked "on the front 
lines'* of the progran, and their perceptions shoold be gathered and 
bear great vei^t in the planning of next yearns prograa. 

The instnaent vas developed by project evaluatiim personnel with in- 
put froa the project coordinator. The inatraasnt vas not standardixed* 
^ Its face validity appears to be strong, however its actual validity 
ba weakened by aides' unviUingnsss to be forthri^ and candid in 
their responses to projMt pers<mnel. ^ 



■1 
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CASE STUDIES 



?A Day in the Life of Projact AMiat AldM" 



Dat«/P«rlod of AdBlalstration: May, 1974 
Popvlatlon: 
Data CoUactad by: 
Data Cpllactlon Soparrlsad by: 



Tmd Projoct Aaaiat.Aidaa 
Tvo Ptojact Aaatat Claa 
Offlea of SralaatloB , 



r ■ 
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DITJWDOCTIOli 

^ — 

Project ABti8t, funded by the Baergency School Assistance Act, trains 
teacbexL^Wes mnd channels thea Intb Kartln Junior and Mets and 
Pain Eleaentary Schools of the Austin Independent School District. 



Their training and work are specifically reading-oriented. ExpecUtlons 
M-e that classrooa enviroioMits equipped ^th- trained teacher aides " 
will prove sore effective in raising student reading levels than class* 
roon envirooaents with general teacher alles ^r no teachei^Sides at all. 

The folloifing personal sketches of teacher aides are given to provide 
a clearer picture of bfiaa as Individuals and tt^ provide a general 

description ot thelt dally activijClM. 

f 

Project Assist aides were selected, at raodoa for thif study. 5ince the 
project works at bo Ut Junior high and elotentAry school levels, two 
personal sketches were provided. Mrs. Linda Garsa was choven to re- 
present t})e Junior hi^ level and Mrs. Juanita Lopes the elesentary 
level.*. ^ » 

In this study the ti#o aides vere obsc^ed throughout the day by process 

4 ' V 

evaluators vbo had heretofore observed thes only during 45-«inute ob- ^ 
scrvatlorts Conducted at intervals during year. To add to the study, 
the bacKgro^s and opinions of the tvo aides verf^^ssed duridg 
informal conversations with thea. The aidea have kin&ly consented to 
the use of t^eir experiences^ in th£s report. 
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A Project ASSIST Reading Mde's Day at an Eleaentary School 



Mrs* Juanlta Lopez la convinced Chat diildrea need ap education to* 
get vfaat they vant out of life. She thinks teacher a^Iea are the key 
people in unlocking education to the student vho needs Individual at*- 
tention; Inflexible*^ schedul^' and lack of |>ersaniiel sake it difficult 
to give attention to the aany children nbo «eed It, she says., 

Mrs. Lopez wed to Austin froii Edinburgh, Texas, when she.vas vet7 
young. She attended local Austin schools: Palm, Govalle, and Apan, 
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graduating f ro» Jotesgpn.^Mich School 4n"l%6r. iAf^er a year^ experience 
t at Hetz School, she has developed both techniques and opinions on. 

ucatlon; She /eels that a teacher aide should have studeftts read out 
y. loud Vefiularly so as to diagnose difficulties they aay be having. She 

should therf fomlate a list of words missed to use in drills and Reviews. 
Like most bilingual educators she feels that native Spanish* speaking 
children learn to read English better if they learn to read in Spanish* fit^st*. 
She adds: "Judging from teacher consents and my own observation, I'm sure 
• that rhe best readers in Spanish are also the best readers in English. Once 
/the child establishes a good foundation in' his own language, it is easier 
'to (function ih a second langtiagel" 

' ^ Mrs. Lopez begins her day by checking in at the Metz office, then 
proceeds to the workroom to things together, including materials she 
makes for the classroom. From SrQO to 9:30 she Is in Mrs. Escobar ^s room 
with two grotips of six students. She alternates with the groups every 

ther day,^ The children haVe a number of activities in these small groups: 
■"'i ting sentences on tbe bcar^ to prajpt ice handwriting; reviewing flashcards 
that Mrs. Lopez has' made for Jthcm (for difficult words); and rerfing orally 

r • , • • . • • • : , 
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A fro* tlie SouthwesfSl^ain^ Laboratory reading .currlculua. 

At 9:30 sbe is in Mrs. Onerra's class to work on a one-to-one basis 
with several chiWren. sfce revi»,s their worksbdets to ascertain their 
Froblems, their gives the needed individoal attention . The -worksheets 
are .ade out by the teacher, aai usually, deal with phonics or efe^rehensloo. 
Afterwards stuifents read individually ^o Mi?t. popez. As they read, of , 
coarse, 'she ie conplling a new list of difficult words. for thea to recog- ' 
nizeaod pronounce. . Pronunciation' drills and exercises are the last 
step in the sequence. This sequence is designed so children will sake 
gains in both pronunciatfon and VOMbulary. \ 
After thirty Inutea for lunch, H,.. Lope, has no^ Une to plan 
with .the teacher while the childr« are re*ting after^ lunch. They . 
dl^uBs priorities and technique/, even new word g.,;^. during this 
period. U^tll I'rOO Mrs. Lopex help, .tud«.t. with «ith problem, both , 
In reading, the. and understanding the c^epta. ' 

Then in Mrs. Attal's class she is back to reading,- tutoring tndiyl- * 
dually. She allows about twenty -inutes per child. Often she 'concentrates 
on Utter-sound recognition, pronouncing words and letting the child pro- 
nounce the words. Ut«r she may grade a test devtsAi by the teacher to 
assess progress ip basal readers. I 

From 2:3(1 to 4:00;Hr8. Lopez has her work period. She nwst divide, this 
tl-ejbetween dif ferment teachers. The b^st iethod is to give each teacher 
a different day, rather than divide the period aaK>ag severiil teachers. 

Krs. Lopez co«ents that her work has made- her more awi?e of learning 
activities which sfie will use with iM own two children: she has already' 
taught the« reading readiness concepts, e-ploying the aost fa-iliar Ifetcera 

• . ■ y 



z 



lioBbe^s, and colors. Her reasonp **! don't irant ay daughter to experience 
the coonon problea of coming to schoal vithout thje basic learning cpncepta 
needed for the first gi;ade." 



.J 



4 




ERIC 



2S 



*3 



A Project ASSIST Reading AldeU Pay at k Junior High School 



Linda Garza, a young lady In her early tven^leSy has alvays thought 
that a teacher aide is a vital person In the schoola, one that hel|>8 fill 
the eap between the teacher and^he aany children coaaltted to her charge. 
She ^egan. early in that role: at age aixteeo, she worked through the 



neighborhood Youth Corps helping teacher!s at Allan Junior Rigb where she 
was als^ a student. Interested aostly^ln readings she continued ^er work 
in the. tenth grade at Johnston High «liere she worked as a reading tutor. 

When her faaily left .Texas for Hlchigant Mrs. Garsa was offered "a job- 
, in a nigrant prograa as a teacher aide an^ has continued that work whenever 
possible up to the present. She was referted to Project ASSIST by ¥x* Andrew 
Rodriqueg of S.E.R. - Jobs In Progress, ^nc. in Austin. She is now taking ^ 
cour^«i^iward h^r G.E.D. which she expects to complete in August. 

Mrs. ^rga has developed a certain sequence of activities that she f ii^s . 
especially effective. She often tskes a few''^^^word« and. begins 

by explaining their aeanings. The students \then aake sentences with ^e 
words and brdak thea if to syllables. Next Mrs. Gargsr asks for eMipIes 
of 'the students* own use of th^,woi^i^7^^She cot^ucts a reviW^ then gives a 
short test. 

She finds that being positive k|td-kiad^rith students pays dividends. 
Reinfarceaent of deseed beh^vibjr comes nalur^ly to her^^ andlbhe enjoys work 
with students near her own age. _ - 

,<?na typical day at Martin Junlbr Hi^ Mrs. XUrza has a variety of.as- 
sigtds^tf.; During ^first period she tutors three students who are Mexican 
nationals recently arrived in Texas. She Introduces new wdrds to them slowly* 
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After students encotater the words liM^stdryt 'be usee th«B In sentmces and ' / 
translates ii neceisaty, Sot sets>a llait on translations. After .9 short ^ I 



study she reviews their words with thea, of tan utilizing f laih cards that / 
she aakes specially for Individual groups. 

. During the second perl^d^i^ is free for asking Batarials, dlaeusslng 
future lessons* with teac\iers» Catching up or just relaxing. In the teachers' / 
lounge 'she encotmters'lU^s^axid teachers who are-alao free during* the second 
period. The Uhrary offers shelter, reference, and the dally papte. 



)^s. Gair 



During the third period ms. Gairza supervises three 7th q^ade studantOjAis 



they york on social studies asslgns«ita. Jhidar her advlsesttnt they*rea4 the 
current chapter and look up woirds in the back pf the book, 
the^r^ing. asjBlgosents vlt^a studi^ periodical entitled Kapw Your World . 
After about a week per'chapt^ the students are r^dy for a test. Hrs. Gkrsa 
and otter aides regularly take saall^^oups out of the claasroiMi since the ^ 
"^nolse level is often high. Students concentrate better ,in another setting 
_ and .enjoy a change ol scenery. 

During the fourth period Mrs. Garza worka in the sixth g|||^€ reading lab. 

Tb^ class is divided into four grcmps because there are three aidea M^a 

' ■ * # * 

t caehe r available during this period. In this situation there la a good ' . 

• • • ' - * 

diversity of instruction. A typi^l period sight sef a phonics lesson in 
one group » SRA naterials in another » and tiSD groups' reading a pystery or 



Stories frba a supplesientary reader Sea Amt . 

* Lunch follows and allows only thirty alnutes for a break in the schedule. 

• , A 

Mrs. Carza usua|ly chooses not to e>t lunch but spends the' tlae in the cufieter'la 
wUh friends. ' ' ] ^ • 
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Di|ring the flf^h period she helps Mrs. Johnson^ ^ Bo«etlaes she spends the ' 
period' with one or two students Who have been absent and mist catth ap'ylth 
their c^ass. ^ * * 

The last diss of the day Is sixth period* Mrs Garxa usually tutors 
three students frq^ Mr; Cqnde's liigllsh claas, always ta^lipj^ ^he« to t^ie reading 
coordinator^ roo«. These are*8tudents rtio do not eooiicrate i^eU with the 
teacher, and they respdnd aoch better in this spcc^ situation. S«e jolOng 
and talking is allowed, ^and Mrs.. Garza feeli she playsV^ **big sister** part 
%d.ththeB. . ' 

The acadeidc day winds up at 3:30, and botK aides and teachets have 
another half hour to review and 'plan*.' Besides planning* and organizing, they 
need to cotopare notes^ and solve various logistical probleiks, often due to 
lack of space or personnel. If this was a typical day, Mrs.^Garza probably 
divided ^her tlae aaong twenty st udents , providing individual, a^tentidteftat 
SRld be idq^ssible without her. " % 
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IM^SayiCE REPORt 



Datc/Perlod of AdmiBlstratLlim\ Bot>-lpplic*bl« 
Population: Hot Applicable 



Da^ji Collected By: # ^ >. Project Assist Coordinator 

Data Collection Snpenrlsed 8yt ^ Project Ass^ Evaluation Staff 
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8-13j73 1. Overview of A.I.S.C. Special PrograM - Teachera and Aides 
— ^» ^ irygrvxew ox rroiect ASbiST _ Teacher Aides " 
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1^ CulCvraL Awareness \ ^ - , ^ . r Teadi^ "Aides 


X 










j 8-15-73 1. Developing Oral UegW L.E.I.R. . - ' , Teacher Aides 


X 




< 






4 8-16-73. ' i)ev^lopiiig lode^ei^ent lUaroc^ Teacher AlSes ' 


X 


« 








j 8-17-73 "I. Creating Reiiiig^SiBici^ .' ' • teichcr Aid^s ' 


X 








i 


8-20-73 1. The Kevspaper as a Living Textbook . * . ^ * Teacher Aides ^ 


' X 










: 8-2l-i73 1. Heeting vith' Cooperating .Teaehers ^ . ^ Teachers |pd Aides, > 


X 


X' 




^ 




1 1^ 1 — faanguflRe, fcxpeciepces in Reaaing ^ . ■ ■ Teachers and Hides 


X 


X 








1 8-^3-73 1. Langoyge Experience* in' leading • Tead^r Aides 


X 










r 8-24^ 1. JSie Baaal Reading Pfograa Inr the A.I.S.D. Teacher Aides 


.X 










8-27r73 1. Diagnosia^of Reading Disabilities ^ Teacher Aides 


X 










8- 28-73 1/ Aide- Hade-Reading Materials • - ^Te^l^r Aides 


X 






r ^ 




; 8-2J-73 la tlecognition of Uaming !iisiU>llities ' Teffcher Aid^s ' 


X- 










1 .8-30-73 1. 6n*c»qAis Visitation T^lscher Aides 
• 2. ReuUons to ^Classrooo Visitationa , ^ ^ 


X 


* 


1 


r 

1 ' 


^ 8-31-73 Hov to Adainifter the lafonUl Reading Invtotory Teacher Aides 1 x 


1 ' f.i 
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Staff t>evelopMnt for Pro JecBl ASSIST 1973/ 197A 



J 



Dte 



> 



Sage 2 



• 



to »« 



Topics 



staff • . , 



Is 



5^ 

m 



CM 



^ u 



s 



9-5-73 



9-6-73 



ffrtl^^*** And Re ad in g Imtructlwud Bulletin Boards 



Pagent larol 



Profeaaionalli 



A^orkaboB 
^o7 Aides 



Teacher Aides 



Ttacher Aidas 



Teacher Aides 



9-7-73 



Post Horfcahop gvaluatloa 



Teacher Aides 



9-18-73 



Ovirvlev and Cli 



easrooa Msnigciaent Grade Level Meetings' 



Meta Teachers 



9-19-73 



ClM 



ratio— L.E.I.R. 



9-20-7 



Evalnatlon of L.E.I.R. and Correlation with Ladder of 
Skills 



Coordinator fBraloator . 
L.E.I.fLConaoltant 



9-24-7 3^ 



9-26-73 



Individual Teacher Coaference and ClaaarOoa Da»>natrationa' 9mlM Teacher» 



•* 9-25-73 It. E. I.E. Cotralatlon, Eval^atitm and (h^rviev PreseAation Principalis A.I S.D 
7 • to A.I.S.D. Inatructl<Jb4l Develop«ent Staff ' Coordinator.. Eyalui-. 

, , ' tor. Observers, Cootd- 

« . -* ' ' inator Prp^tBct AMist, 

and L.E.l.E,Staff 



— ■■ ' -. «. ana L.g.i.E.s 

Claaarom Demonstration - Writing Ideas and Art Techniques Treacher Afbs 
Te«Aer fcifsletters L.E.I.R. » Coordinator 4 Obaerwrsl 

Pbooatlc aad Structura l^ Analysis Skills p^i« — ^ ^ 



X 



10-2#73 ■ Observation 'and Iivliviiiual Teacher CooiEarences 
' Individual Authorship S..g.i.R, • 

_ 10-3-73 , Obaervation and Individual Teacher Conferences 



Metg. Teachers 



Indlvldwal' Aatiiori 




^ > . l0-,l5-73 ' 



l>«wn»trai(;0» - Dictation Filaw/ Discuss Claasr 
It. L.E.I.k. : 



Pala Teachers 



D«>pstrations - Dictation, Fil—, Discuss Classrooto 

Mataga^^t.Id^es to. take ||ek to'Writing Centers L.E.I.R. Pal. Teachers 
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10-23-73 & Working with Wrltiiig\C«ntaer«. Dictation, O^utratlolu - Metx Te«cher« 
' 10-24^73 .ClaMrooa Mtnigfunr i^th Indlyidoal Tcacbers. Grade Level 
-MeetlOKS on oae ot mmmul end podH p-fi— , y .E.I.R- 






X 




10-24-73 Workliiga with Wcitinj Centers .Dictation, Demetretiotia Palm Teachess 
• ClaaarooB ManaglMent with Jndlvlduel Te«chera.Gra^ ^evel 
Meetlma \m. oae- of ■amiel and dudU pases L.E.I.R. 






X 






10-25-73 ' Teaefaer lavolve^ Seaeione L.E.I.R. p.,. r-.^^a . 




X 


X 






i2i2SlZ3 T-cher Involvarftot. Seaalooa L.E.I.E. ' T.«^re. 


^ 


X 


X 






11-12t73 Obaervatiioo of Xot^ Bulldlna and ProblM Solviiis L.E-I.R. P-i- t.-^w. 




■i 


X 






11-13-73 & Inaerrlce on Uae. of n^evel Manoala and Pupil Pagea p«l« Teachers 

« L.E.I.»« 




X 
X 


X ' 






L il-15-73 & Obaerrlng Uae of Eupil Pagea and I^ilcMiitlng .t»rther Metx Teachers » 
. . 11-10- /J UM^. L«E«I,R« , 






X 




f 


11-26-73 Materials Eveluation Seaaion Teacher, and Aide r 




X 








"-7-73 ^ Staft Meetlj**- Dhaerv^ion^JLoatrn^^ , Coordiaator,Bvaluetoc - 

. ' '■ 1 —I ' -. . . and Obaervers 


-1- 








'x 


lZ-lO-73 , Materi^a Evaluation Seaaloa ' Te«Ae'r. and Aides 




X 


X 






.12-21-73 Theoretical Vleir of Substitute . Pal» Teacher Aides ' 

I • Principal .Coordinator 
■ ^ — ^ : : JEvaluator & Obaervers 


X 








• 


J,-7-74. ODaeryatlon.and»Evaluation L.E^I.R. P,l, Teachers , - 




- 


X 






i-o*/4 Individual Teacher Conferencinji L.E. I.E. Pale Teachers 






X 






1-5- • Individual Teacher Conffa^in* L.E.I. R. ./ • lietx Teaclwrs 






X 






1-10-74 Probla* Sol vine Teacher Confereaee L.E.I. «; ^ Pala Teachers 






X* ' 






1-11-74 Individual Teacher Conferences L.E.I.R. Metx Teachers 

T^— : ^ ^ — ^ ^ ■■ — 






X 
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l-ll- 




Project ASSIST 
EvaloatldD- and 



Toplca 



Staff Meeting: 



Stafr^ 



If ec 
te c 

,|ac 



S3 

* U 

e- 
u & 

o > 

< 



l-ia-74 



itadtloD ofPp^Ject 
ecfaDlqoM ^ . 



1-21-74 



3. 
4. 
5. 

6. 

2r 



1 i B^avlor Mo^if icatipa 
1. TedmiquM for ActualUi^ PMiti^ 

Effective Teaa Leadership and Or^aiiixation of T 
■eetlnga* for Prof^aaional* Growth Purpoaea 
Pr<Ala» Idcptif ication and Skilla to Belp Confront/^ 
thoae Problem ^ 
0ae of Queationing Strata^a in Teaching Ccwrebenaioo 
Skilla > ^ 

Re^enf or r mm %^ '^of Proper Tmgng^t^ Vfage 
Kaviealna Job De acriptioa of an Inatmctional .Aide 



Aide-Teaa Leaders 
Coordixuitor ,Evaluator 
and.Obaervers 



Tether Aides 



■I 



.Cl— «roo« De«op«tr>t:lon« L.E.I.R^ 



P«l» Teachers 



3E 




W 2 
o e 
c 

w 

X 

a 

w 

H 



i-a^74 



Claaarooa Deaonatratiooa L.eTiJC 



Pain Teacher a 



i>aa-74 



. All day Grade Laval MaatiiMU 



Dfctatioa. Oral I >a ngu ag s» Develop2 lu t^j(k>re Id^aa to' 
^I^^^cTto the Claaaroo^ L.E, I,B^ 



Pala Teachara 



Pkla Teachera 



I 



l>25-74 



CttlMinAting Activitiaa, Dictation Follo^up L.E^I.R 



Pal» Teachera 



l-2J-%74 Staff Meeting: 

l: lavision of Observation litatnaent 
2. AaaiAnaaul of fidao Tape Eqnipaent 

Ei^aluatlott Report 
4. Procaas Evaluator/Obiervera Report 
Coordinator 'a Report 



Aide TeiB Leadera 
Coordinator ^Evaluator 
and Oba«$rvera 



1-31-74 



Grade Level Meetlnga Discnaa Lax^uag^ Arte Fair L.E.I.E. .feti Teachers 



2-1-74 



* Individual Taacher Conference^ L>E. I. R. 



Metg Teachera 



Texas Association for the lapr^ 



t of Racing 
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All teacher Aides and 
teacher Repreaenta- 
tivea f^op Project 
Scboola 
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Topi 



Staff 



9 ^ 

< 09 



2-4-74 
4- 



lodlvldttal Classroou. ObMiVation/Evaluation 
Inaervlce ro Book Binding L.E.I.R. r 



Metz Teachers 



0) u 

> 0 



• O 

•51 



^ < 
or 



2-5^74 



2-5-:74 



Preyi6vlng of Fibu. Correlation of Library Materials 
With T,g T p ^^Tfrlflli 



Metz Teachers 



1 • Prescriptive Reading Inventory and Hov to Use It to 
Better M^t t|ie Needs of t^ Stud^s. 

2. Mi^erlals Evaluation (to locate hi^ interest ^ lov * 
level aaterials for g;x:ades 6, 7 and 8. / - 

3, Ovezyiev of Evaluati^m ^ 
4* Rea<?tions to< Aide Ol^aervatian Guide 

' Effective use of ^Ject ASSIST Aides 



Sec^bdary T^^hers 



^ 2-12-74 



X 



1. Qeveli ^ iii r of 1973/1974 Pilot Propoeal 

2. Overvi^of Pro ject ASS;[SI Evaluation Design' 
3; Reactions tfi Aide Observation Guide 

4. Effective Use of Project ASSKt^ Aides 

5. Prbpoaal for 1974/1975 ^ - 

6. On-site visit fro« Office of Education 

7. Prescriptive Reading Inventory, Objectives and 
" Interpretation^ ' 

8« The Value of Open CooBunicatlon 



Metz grade level « 
teachers 



^-18-74 



Teacher Involveaent Seasion 1.EuI/r, 



AXl Aide^ axxl > 
Teachers ' 
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m 



Date 

2-19-74 



Topics 



Staff 



1. Dcvelopnent of 1973/74 Pilot Proposal 

2. Overview of Project ASSIST Evaluation Deaigtf / 

3. Reactions to* Aide Observation Guide 

4. Effective Ose of Project ASSIST Aides " 

5. Proposal for 1974/1975 

6. - On-site Visit fron Office of Education 

7. Prescriptive Reading Inventory, Objectives 
-Interpretation ^ 

8. The Value of Oi>en Co— unlcatlon 



Palm K-5 grade l^vel 
teacbers 



u o 

- u 

o > 

< 0) 



7i U 



< w 
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J8 • O 

S3:, 
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2-26-74 



.Construction of Reading GaMs Workshop 



Teacher Aides 



"5^ 

X 



3-1-74 
3-2-74 



Reading ConferencJa 



Selected* teacher^^ 
and aides li 



3-5-74 



Language Arts Thru* Music 



Teachers^ & Aides 



3-15-74 



Teacher Involvcaent Session L.E.I.R. 



- Palm* MetE & hlavt 



in 



3-21-74 thru' 
3-23-74 . 



Houston Reading Conference 



4-?- 74 



Rational School Voluntedr Conference 
Dan Fader - "Hooked on Books" ' 



■ Teachfer^^ Selected 
aides & Coordinator 



Teachers and Aides- 



4-4-74 



Ii\service to>lan Language. Arts Fairs 



Teaohers and Aides 



4-4-74 



Parent Inyolveaeat Session 



4-8-74 



4-10-74 



I 



Inservice to Plan "Yo\Hig Authors' Conference" 



Parents, Teachers 
and Coordinator 



Teachers » Aides and 
Coordinator 



X 



lanning Session for Fairs 



4-10-74 



?arent Involyteietit Sessiod - 



. Teachers, Aides iod 

Coordind tdr 



Parents & Coordinator 



ERIC 



4-15-74 



Parent Ipvolvement- Session 



Parents & Co6rdlnator 



4-17-74 



Judging of Student Authored Books 



Cocsaitt 
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Topics 



4-18-74 



Staff 



Languagf Arts Fair Palm ElcmentJry 



/ 



4-19-74 



Fain Teachers, 
Students > Aides 
Evaluatpr, Observers 
and Coordinator 



Language Arts Fair Hetez Elementary 



Metr Teachers, 
Students, Aides,. 
Evaluator,' Observers 
and X^oordlnator 



r. ^ 
» > 

< V5 



^ r 



< ^ 



-I 



4-22-74 



Right to Read Conference 



Martin Aides 



^►-50-74 thru' International Reading Association Conference 
5-3-74 ' 



Coordinator 



^5-1-74 \ Ma terials Inservice for Martin Teachers 



Teachers 



5-9-74 



Fottnative Evaluation Regort on Teachers Interviews 



i-24-74 



Inservice for Evaluation of. Pilot Project \ 



5-30-74 ^ Fprmative Evaluation Report on Teacher Interviews 

• ' Palm Elementary 



Ketz Teachers, Aides^ 
Coordinator, Evalua- 
tor and Observers 



Coordinator, • Evalr 
uator , Observers 
and Aiders 



All teactie^s, 
Evaluator, 
Observe'rs arid- 
Coor<^nator 



It- 



I 



. . 1 X ! 

I ! 



1 ' <^ . 
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A COMPLETE LISTING OF AIIL LEIR TRAINING 
CONDUCTED /BY EBEC CONSULTANT CONTRACTED Vi 
PROJECT ASSIST IN 1973-74 



August 22 
September 



Overview of LEIR, aidds aaly 
Teachers and aides/ overview of LEIR 



October 



18 
19 
20 

26 

2 
3 
4 
5 
15 
16 
22 
23 
.24 
2S 




Metz -* grad^ le^l neetings oa classrooo management 

Met 2 • classrocn demems^trations and individual teacher conferences 

Dorice Kemp and Dr. Ann Lee - teacher ev^luation plans and total 

evaluation 

Ealm - individual teacher conferences, and demonstrations 
Meetii^ of coordinators with overview and evaluation of LEIR 
Palm - teacher conferences and inservice on writing and art ideas 

Metz h day - observatiqp^ and evaluation « 

Metz - classrooms , # - 

Metz ^ day^ Palm day - classrooms 

Palm - demonstration of films and dictation process 

Palm * Inservlce/and classrooms 

Metz * inservipe and classrooms * ' ' 

Metz * inservXce and classrooM , 
Metz - Insevvi^ and classrooms 
Palm - cl^sroAs 

Palm - l^R*fc5niultant Jack Howell 

classro^ evaluation and teacher conferences and Inservlcc 

tipfe ^ . ^ - . . 

Metz/- LEIR Consultant Jac>c Howell 

sroom evaluation and teacher conferences and inservice 
ting » 

day * observation and evaluation 

classrooQ and inservice of pupil pages a^d level manuals 
clasis rooms ^ 
classroom^ 
day - classrooms 

r ' • ' 

Pitlm k day - observation* and evaluation 
Palm % day - teacher conferences 
Metz k day - observation and evaluation^ 
Palm - classrooms' 
Metz ^ day - classrooms 

Palm - classrooms - observation arid canferv>nccs 
Palm - classrooi^ 

Palm - grade level meetings ^ 
Palm - demons tratl^bns apd inservice 
Palm h day - classrooms 
Metz - grade level meetings 



This liac )ima. aupplied by th«^ EMtC consultant. 
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23 



t .February 1 \Metz % day - clas^roow 

« . 4 Metz - classrooM and Inaervice on book binding 

I 5 .Metr - classrooms and correlation of library materials ' 

^'6 Palm - classrooM and Cfcacher conferences 

7 Pflm - demonstrations - Insiervice on book binding 

B Palm - classrooms ' ^ ^ * 

11 Mets - individual teacher ^con^rences^ and principal meeting. 

12 - Met* - classrooms ; ^ / ' 
\ 13 Me'tx - classrooms and Insetvice 

^ 14 Palm - classrooms ^ 

13 Palm - conferences and meeting of administrators « 

18 Palm an<{ ^ts Xeachers and aides • involvement session 

March 4 Palm • individual teachers aad materials ordei: to support 
program ' ^ 

3 Palm - individual teafhet;8 and classroom demonstration ' 

6 Palm - individual teachers and classrooms 

7 MJ^s - classrooms ' ' 

8 Metz - classrooM 

11 Palm - individual teachers -k. met Dorice Kemp for plans 
• ' of folloving ye*r * , ' 

« 12 Palm - grade level meetings 

T 13 Met* - grade level meeting - ^ 

14 Meeting of principals and Oori^e Kemp 

13 Palm and Metz teacUers and aides - involvement session 

22 ^ Palm teachers on organization of U&nguage Arts Fair and 

did video tape , . . * 

29 ' Meeting of Metz teachers on Language Arts Fair . 

April 1 Palm - demonstration of book binding for parents to organize 
publishing center*^ Meeting %rith "teachers \ 

2 Palm - teachers and night pareht involvement session \ 

3 % Preparati(m for Language Arts Fftirs \ 
, 4 Preparation for Language Arts Fairs 

Night parent involvement session • * ' ' 

5 Preparation for Language Arts Fairs 

8-12 Preparation for Language Arts Fairs 

15 - 17 Preparation for Langtiage Arts Fairs^ 

18 /Palm - Language Arts Fair ^ ^ * , 

19 * / Metz -^nguage Arts Fair ^ 




APPEVDIX Q 
DBTSIDCVT KPOKT 
PMBCIPAL 



D«te/Pttrlod^of A^falnlstntloii: Qctobttr^ 1973 

'Population: Prindpals at Pal*, mtz^ and Itartln 

Data Coll^tad By: , Of flea of Evaluation Staff 

Data Collacdon SoparviMd By: Of flea of Evaluation Staff 
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In October; 1973 /dorlng\ the first project year, e ^rlncipel qu^tloimelre 
ms etetnletered to eeceartaln principal reactions to die laplw p en tatlon 
and apparent aocceaa^ of P^Jeet Aaaiat* Qbeatlona concerning the 
regular school p rogr s n and yther. special ptngr— a vere asked , but 
only their reaponaee A the^qneati^ dbovt Project Aaaiat are 
reported here* ' 

BESPITS " . * . 

' . ^ .. . .\ J ' ^ 

Th« rMpooMS pf th« prlndpftla at tb* 4iir««' project adw^r* «rr^ll«d 
la T«bl« Q-1, Th« principals agrMd strongly th*t project »tffr h«d bMn 
of MSiatanco to the sdiool ataflln Inpl—jnflng tiis px^pi, tod, 
g^erally speaking, tbet the aetetlal* pzovldeil were ede^ate to laplO' 
'sent dte pr ogr m . Tbey Agreed th«c etdea eared about fCudenta and thalr 
learning pro^greaa; and that aidep ashlblted intlativr. Ihey aleo agreed 
dtat aide* dl4 a good job vlth studtots «fa«n vorUn^'alone and provided 
extra individual attention and inetifuction, and/<^t students responded 
veil to the aides. Prindpala vere itot as conndent about the training 
the aides receiv«d, or that sides coi^d effectively assist in diagnosing 
student readiny^blaas. They vera not sure lAetber students would 
laem lass or the %mi if aides were tid^n out of their schools 



SOWABT . 

At die begijaning of the first project yaar, pfincipdAs agreed strongly 
that Project AsHist staff assistance and Mtarials had been adepts «o 
iflplesNAt the prograa. Principals expreaaed confidence about 
aide capabilities and 4^tk about others. 



\ 
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T«bl« jQ^l: RESPOBSES OF ,yPX*^PAtj; AT l^Apl. Ifwy, A|m mBTg tyi 

PRIBCIFAL OUEHliUMmiEl OCTPgR. 1973 . n 



\ 

\ 


If AldM are frMmt in ycrnr tcliool, plMM munmr follovlng lt< 
circling die latter of the reeponee vhich beet describee your enmti 
uelng die folloviag tuile: « • 

• f Ji 


HS f 

fir 


f 


e^ tufletely di^sree 
^« Dieegree 

V c« Bo opinion 
X''" . 4. Agree 












• 


20. ' The feigiier eidee in sy ocbeol reelly 
c«e eboot the ttudente . end ^ their 
leeiuifig progreM* 


IT 

a ' 


b 


c - 

V 


4 

d . 


e ' 




21« Ihe teedier elflee is sy' ocboal exhibit 
initiative tn working with ojtHdente. 


'a 


b 


4 

c 


A" 

d 


-e 




22; The teacher aiAee in ey school have 
been well trained for dieir job. 


a 


f g 

111 

b 


.c 


d 


e 




23. The- teacher aidbe in agr school can f v 
effectively aaeiat in diagnosing, 
student reading problSMs. 


a 


111 
b 


c . 


. d 


e 




24* The^ students in ay school reqignd 
^11 to die teacher aides. 


a* 


b 


c 


Ul 
d 


a 




25^ When die teac)ier aides in school 
are^ working alone helping students,. 
I feel sure they i^e doing a good Job. 


a 


. b 


c 


111 
d 


* e 




26. If die teacher sides were tafc^ out 
. of school, the students would 
' ^ leem a lot less. 


a 


• b 


1 

c 


11 
d 


e . 




27. .If die tifcecher sides were taken out 
of ay schoo]^ the students would 
receive au^ less individual attention 
and inatructio^. 


a 


* 


c 


1 
d 

> 


. 11 
« 


1 


36» The people in £SAA, Project Assist have 
been of assiitsnee to you/and your staff 










ill 

e 




in lapleMnting the progrss. 


a 


b/ 


c 


d 


/ 

• 


37. 1^. aaterials providsid for ESAA, Projeoc 
Assist have been adequate to aeet die 
needs of laplsBsnting die progran. 


s 


i 

b 


• 

'c 




11 



